David Finkelstein, Principal, Davisville JPS/Spectrum Alternative
Mona Moftakhar, Vice Principal, Davisville JPS/Spectrum
Alternative

Susan Johnson, Grade 1/2 Teacher, Davisville JPS

Lauren Viner, Grade 1/2 French Immersion Teacher, Davisville

JPS



AGENDA

Science of Reading
TDSB Framework for Early Reading
How do Davisville JPS educators embed explicit instruction of evidence-based

strategies in their classrooms centered on the Science of Reading and the TDSB
Early Reading Framework




What is the Science of Reading?

m This research, from a number of varied disciplines (e.g., psychology, linguistics, neurology, pedagogy),
outlines the areas of development that are required in ALL learners for them to become motivated, fluent
and joyful readers.

m Itidentified that ALL readers need to have BOTH strong oral language skills and strong word level
decoding skills in order to become proficient readers.

m Oral language skills include: background knowledge, vocabulary, sentence structure (syntax), word
structure (morphology), literacy concepts, verbal reasoning and pragmatics

m  Word level decoding skills include: phonological/phonemic awareness, alphabetic principle, vocabulary and
morphology knowledge, decoding strategies and sight word recognition

m Oral language skills and decoding skills do not develop in isolation. As a result, it is important to teach
these skills in context that is responsive and accessible to the students and reflects student identity,
strengths and needs.

m Some readers learn to read very quickly, while others require, explicit and intentional teaching of specific
areas in order to become strategic and fluent readers and writers.



TDSB Framework for Early Reading
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Foundational Skills for Reading

The following five key areas have been identified as being critical to
reading development and have been referred to as "The Five
Pillars of Literacy Instruction”. These five areas are rooted in oral
language, interconnected, and do not develop in isolation. These

iInclude vocabulary, phonemic awareness, alphabetic principle,
comprehension and fluency.



Phonological Awareness
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* Phonological awareness is a broad skill that includes identifying and
manipulating units of oral language — parts such as words and syllables.
(NO PRINT)

 Phonemic awareness refers to the specific ability to focus on
and manipulate individual sounds (phonemes) (NO PRINT)

PHONOLOGICAL= parts of language
PHONEMIC= sounds



Phonological and Phonemic Awareness

EASY: Words are made of syllables. Say the word and clap each syllable as
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you say it.

HARDER: Words are made of sou
sounds.




Phonemic Awareness Tasks In Class (Oral)

To teach phonemic awareness skills, students
need to learn how to identify and manipulate
sounds in words

This can be done through using manipulatives
and Elkonin boxes to demonstrate sounds in
words and their positions (i.e., beginning or
ending sound). Have students say the word
sound by sound as they push a token into each
sound box. (e.g., go)




Sound Walls

What is a Sound Wall?

Sound walls are word walls that focus on moving from speech to print. This means that the wall is
organized by how speech sounds are produced and mapped onto the spelling patterns that represent
those sounds. Sound walls should be co-constructed with students and should be living documents that
are added to or re-organized based on what students know and are learning about sounds and what

letters represent those sounds in print.
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The alphabetic principle refers to the
understanding that the speech sounds we say
in words are represented by letters. When
students understand the alphabetic principle
they understand that when they see a word on
a page, that that word is made up of letters and
letter patterns that map onto the sounds we
say which in turn combine into meaningful
words. It is easier for students to learn to map
letters onto sounds if they have phonemic

awareness.

Sounds map onto
graphemes (spelling
patterns)

Ish/

-sheep
-shoe
-fish

Ith/

-the
-father



Alphabetic Principle Tasks In Class (Print Based)

Students can use Elkonin boxes (sound boxes)
and letter tiles to demonstrate the relationship

between sounds and print (e.g., go)

* To write a word: 1) say the word, 2) segment
it into sounds, 3) segment it again as you write
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the letters and 4) read the word to check it.

« Use manipulatives. Slide letters together as

you say the sounds, to demonstrate blending. ; } @N




Phonemic Awareness & Alphabetic Principle

Phonemic Awareness

Speech based

qed

-Listening for sounds

-Saying sounds

-Blending sounds into words
-Segmenting words into sounds

-Manipulating sounds orally

Alphabetic Principle
Print based

-Letter recognition
-Associating letters with sounds
-Translating letters to sounds during reading words

-Translating sounds into letters when spelling words



Oral Language
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At Davisville JPS, we strive to use
texts that serves as mirrors,
windows or sliding glass doors for
our students.

We select resources that our
students can connect with and that
accurately represent multiple
aspects of their identities and lived
experiences.




The Science of Reading in a 1/2 Combd Class
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Our Sound Wall
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Phonological & Phonemic Awareness



http://www.youtube.com/watch?v=8emqsyF2-u0
http://www.youtube.com/watch?v=8emqsyF2-u0
http://www.youtube.com/watch?v=Voo5ItfotLU
http://www.youtube.com/watch?v=Voo5ItfotLU
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Daily Sopund Mapping
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Science of Rggéing in Literacy Centres
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La progression de décodage

Aussitst gue l'éMve est copable de ire les mois de chogoe type de syifobe
on peut commencer & fire les mots multisyllabigues qui sont des
combinolsons de ces types monasyllobigues. Par exemple: a/mi = V+CV-
DE/bE = CVV LV, aivec=VrCVC; sty/lo=COVsCV,

A noter: Cecl et un exemple de progression possble pour Wistrucicn oe g lecture syllabigue basé sur e

comrespandances grapherma-phonemes les plus fréquertas et kes plus consstantss, || peut vaner selon les ressowrces
utibsées dans la classe.
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https://docs.google.com/spreadsheets/d/1Q9ClY1HTmi8uLM2Vi8NJh9evT3tJOsOsvmtuPJKVvZM/edit?usp=sharing

A week at a glance: The sound “on”
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A week qt a glqnee | o Mots de la semaine pour

Pr‘a+ic|uer' a la maison

Son
ton

Ecris chaque mot 3 fois.

U estla |La poule | Tl veut
OUpée de |rouge est | jouer avec
toujours ici| vous.

Elle joue
jaivuun | foute la
journée.
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https://docs.google.com/file/d/18inVHYHMoBaMlU7pBSkjVKk3vfTeEv70/preview
https://docs.google.com/file/d/18inVHYHMoBaMlU7pBSkjVKk3vfTeEv70/preview

a comprehensive literary approach

Literacy centers -




Literacy centers - a comprehensive literary approach
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Literacy centers - a comprehensive literary approach
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