BEYOND 3:30:
A MULTI-PURPOSE AFTER-SCHOOL PROGRAM FOR
INNER-CITY MIDDLE SCHOOLS,
PHASE IV EVALUATION

Research & Information Services
Toronto District School Board
December 2015

I Report No. No0.15/16-10
( |I'|:II::I
Seheal
~ Eamrd

Ay —————SSSINSSSSSSNSSS T [ s Y




TITLE: Beyond 3:30: A Multi-Purpose After-School Program for Inner-City Middle Schools,
Phase IV Evaluation

AUTHOR: Maria Yau, Bryce Archer, Jaclyn Wong, Sarah Walter, Vanessa Bonsu, and
David Sauriol

Copyright © Toronto District School Board (December 2015)

CITE AS:

Yau, M., Archer, B., Wong, J., Walter, S., Bonsu, V., & Sauriol, D. (2015). Beyond 3:30: A
multi-purpose after-school program for inner-city middle schools, phase IV evaluation
(Research Report No.15/16-10). Toronto, Ontario, Canada: Toronto District School Board

GRANT ACKNOWLEDGEMENT:
This research was partially supported by a grant from the Ministry of Education. This

funding support is gratefully acknowledged.

Reproduction of this document for use in the schools of the Toronto District School
Board is encouraged.

For any other purpose, permission must be requested and obtained in writing from:
Research & Information Services
Toronto District School Board
1 Civic Centre Court, Lower Level
Etobicoke, ON M9C 2B3
Fax:  416-394-4946
Every reasonable precaution has been taken to trace the owners of copyrighted material

and to make due acknowledgement. Any omission will gladly be rectified in future
printings.

R10(Inner City Model Schools\2014-15\Analysis\B330\FinalRpt\B330Phase4Eval)my.1485

e t-..Sb.c:n.ca



BEYOND 3:30 - A MULTI-PURPOSE AFTER-SCHOOL PROGRAM
FOR INNER-CITY MIDDLE SCHOOLS:
PHASE IV EVALUATION

December 2015

Prepared by:

Maria Yau
Bryce Archer
Jaclyn Wong
Sarah Walter

Vanessa Bonsu
David Sauriol

Research & Information Services
Toronto District School Board






FOCUS Of the STUY.....uiiiiiiiiee ettt e et e e e e e e e e ate e e e e sasaeeeesnbaaeeennseaeeeanns 3

Data Collection IMETNOMAS .......ooiuiiiiiiieee et s 4
Qualitative Data CollECTION ..c....eiiiie e s 5
QUANtITative Data SOUIMCES ...cciiiiiiiiieeeiee et e e e s e 5

FA o Yo 1U ) o o T I o o = =T TSRS 8
[ T 0] YOO ORRRORORRORPRRRNt 8
CONTENT (oo e et e e e s e 9

ADOUL the PartiCiPants ......cceeiiiiiecc e e e e e e e e e et r e e e e e e e e s nnrereneaaeeas 11
(CT=T gL [T TP PTPPOT 12
Ethno-racial BackgroUnd.............uviiiiiiiieee e e e e e e e e e e e nnanees 12
[ T a1 AV 2T 1o =4 o 10 o [PPSR 13
ACHIBVEMENT ..ttt et e e st e et e s eab e e s bb e s bt e e snteesneeesanee 13
RESHTENCY ittt ettt e bt e s bt e s bt e e s bt e e s bt e e s abeeesabeesnneesanee 14

Preparedness for High SChool TransitioN...........coooiciieeiee e 19
F Yo Lo [=T o o (ol o =T o ¥ [ < Te [ =Ty TR 19
Psychological Preparedness for High School Transition.........ccccccuviiveeeiiiicccciieee e, 24

Academic Performance in High SChoOl..........cooi e 26
WOTK HADITS e s 26
] Lo LYY 113U 28
Class Participation and Presentation SKillS .........ccuveeieiieiieiiiiiieeeeee e 30

Engagement in High SCROO! ........vveiiiiiie e e e e e arrere e e e 34
Becoming more Serious about SChOOIING .....uevviiiiiiciciiie e 34
Becoming more Actively Involved in SChoOl.........cooooiiiiiiiiiiee e 35
More Comfortable Socializing with Peers in High School.............cccceveiiiiiiiie e, 37
More Confident in Connecting with School Adults in High School...........cccccvvieiiiiinnnneee. 38

oY Yy =Tole] g ¥o =T AV ANy o 11 =Y d o) o SRR 40


file:///C:/Users/088271/Desktop/Formatting/Maria/Beyond%20330%20Phase%20IV%20Report%2007Feb16.docx%23_Toc442775931
file:///C:/Users/088271/Desktop/Formatting/Maria/Beyond%20330%20Phase%20IV%20Report%2007Feb16.docx%23_Toc442775936
file:///C:/Users/088271/Desktop/Formatting/Maria/Beyond%20330%20Phase%20IV%20Report%2007Feb16.docx%23_Toc442775946

PRYSICAl DEVEIOPMENT ... ittt e e e st e e e sbae e e e ssaaaeeessseneeeenns 45

Physical Activity and FITNESS .....vviiiiiiiiee it e e e e e e s 45
(2T g NV = T o = PP PPRRR 48
Ability to Prepare NULFitious MEAIS ......uvviiieiii i e e 49
Y Lol =1 I B L=AVZ=] T o o 0 U= o | SRS 52
Becoming More SOCIADIE ... e s e e e 52
Developing More and Deeper Friendships .......cccueee i 54
Better at ReSOIVING CONTIICES ..couviiiiiiieie e e e s 57
Being More Inclusive and Caring of Each Other ........cccceviiiiiiiiiiiiiiee e 59
Becoming Potential LEAdErS .......uiii ittt e e e e e e e 62
EMOtioNal DEVEIOPMENT ... e e e e e e e e e e s e e e e e e e e e e snnrtraneeeeeas 65
EmMotional ManagemeENnt ... e e e e e e e nnaarees 65
Y=L =T dU 1 - 1 o] o W USRS 67
Y1 L =] 117 1oy USRS 70
Extending BEYONd ONESEIf......c..uuiiiiiiiiee ettt e e e e e e e e s 74
Ripple Effects on THE SChool COMMUNILY......ccoccuiiiiiiiiiieecceee et e 78
A Stronger Sense of Community among StUAENTES .....eeeeeiiiiciiiieeeeeeec e, 78
Increased Student Attendance, Enjoyment and Engagement in School..........cccccccoeeunnneee. 79
Fewer Student Behavioural ISSUES..........ccviiiiiiiiiiieeeeece e 81
More Connections between School and Parents ...........ccocveeiiiiiiiieiniieiniiceeeee e 83
Ripple Effects 0N Family ...t e e e e e e e e e e e e e nnrreneeeae s 84
[ L=l o 1T o T e U A [ o o =TSR 85
More Quality Family TImMe........eeiiieeec e e e e e et e e e e e e e e neaaeees 86
Better Communication With Parents ..........coceeiiiriiiiiiieeeeee e 87
More Meaningful Interactions wWith SibliNGS .......coooeiiiiiiiiiii e, 89
Knowledge Sharing with Family Members ..o 91
Ripple Effects on NeighboUrNOOAS .......ccuuviviiiiiiccecteee e 92
Creating a Stronger Sense of Safety in the Neighbourhoods ..o, 94
Creating a Greater Sense of COMMUNILY ..occoiieiiiiiiiiee e e 96
Ripple Effects on Community Members: Student Teachers........cccccveeiieicciiieeee e, 98
Being more Knowledgeable about and Sensitive to the Needs of Inner-city Students ....... 98


file:///C:/Users/088271/Desktop/Formatting/Maria/Beyond%20330%20Phase%20IV%20Report%2007Feb16.docx%23_Toc442775960
file:///C:/Users/088271/Desktop/Formatting/Maria/Beyond%20330%20Phase%20IV%20Report%2007Feb16.docx%23_Toc442775976

Becoming More Experienced in Developing Caring Relationships with Students ............... 99

Acquiring Practical Teaching and Teamwork SKillS..........ccccueiiiriiiiiiiiiieee e 101

LV ULl = 15 13 PSR 104

Conditions for Sustaining and Enhancing Program Effectiveness .........cccoecveeeiviiieniiniieeeenns 105
Figure 1: B3:30’s Multiple Layers of IMPact ......cuueiiiiiiiiiiiiec e 3
Figure 2: B3:30 Sites from 2009-10 t0 2014-15.....cccoiuiiieeeiiiee et srre e et e e e ear e e e aneee s 8
Figure 3: B3:30 Program Components and Staff ...........cooeeiieiieiie e, 9
Figure 4: B3:30 Average Daily Attendance from 2009-10 t0 2014-15 ......ccoccivveeeeiieeeeccieee e 11
Figure 5: Average Number of Days per Week Attending B3:30, Spring 2015........c.ccceeevvveeeenneee. 12
Figure 6: B3:30 Participants by Gender, 2013-14..........oviieiiiiicicciieeeee e eecrrree e e rrreee e e 12
Figure 7: B3:30 Participants by Ethno-racial Background, 2013-14 .........coecceiiiieeeee e, 13
Figure 8: B3:30 Participants by Parental Presence, 2013-14........cccovveveeeeeieccciiieeeee e eecvereeeee e, 13
Figure 9: Baseline CAT4 Results, Regular Participants Versus Non-Participants, Grade 7, Fall
P40 1 SO 14
Figure 10: High Resiliency, Spring 2013 Baseline Results for 2013-14 Grade 8:
Participants versus NON-PartiCiPants......cccccvviuuiuiiiiiiiiiiiiiiiiiiiiiiriiieeeesvereererersrerereserereaeeenes 15
Figure 11: Baseline Resiliency Results for 2013-14 .........coooiieieeiiiie e 16
Figure 12: Participants’ Self-Rating - Study Habits/Attitudes towards Learning, ........c.cccccueeunue... 20
Figure 13: Three-year Elementary Report Card Results (Learning Skills):
B3:30 Regular versus NON-PartiCiPants ......cccceeeeeeeeiieiiiiieeiee e e e eeeeentrreeee e e e eeesanrreeeeeeens 21
Figure 14: Participants’ Self-Rating - Assignment Completion and Grades,..........ccceeeevcvveeennnnee. 21
Figure 15: Two-year CAT4 Results for B3:30 Regular versus Non-Participants.........cccccvuvveeeeen.n. 22
Figure 16: Three-year Elementary Report Card Results (Reading, Writing, and Mathematics) .. 23
Figure 17: Former Participants’ Perceptions - Better School Performance, Due to B3:30........... 25

Figure 18: Former Participants’ Perceptions - School Assignment Completion, Due to B3:30.... 28
Figure 19: Former Participants’ Perceptions - Study Skills (i.e., Time Management,

Organization), DU tO B3:30......ciiiiciiieeeeeeeeececirree e e e e eescttrr e e e e e e e eeseaanraeseeeseesesnsrreneeeeeeeessnnnnsrens 29
Figure 20: Former Participants’ Perceptions — Improved Literacy and Numeracy Skills, Due to
B33 ittt ettt ettt et e e e a et e e h et e e bt e e e bte e e bt e e e bt e e eabeeenareeeeareeeanreas 30
Figure 21: Participants’ Self-Rating - Class Participation, Before and After the Program............ 32
Figure 22: Participants’ Self-Rating — Presentation Skills, Before and After the Program............ 32
Figure 23: Former Participants’ Perceptions - Class Participation and Presentation Skills, Due to
21T 0 PO OSSP RRTPPTPTP 33
Figure 24: Former Participants’ Perceptions — Becoming Actively Involved in High School........ 36
Figure 25: Former Participants’ Perceptions — Intent for Post-secondary Education, Due to

2130 S 42
O ST =T o] oYLV =) 0] =3 44
Figure 27: Participants’ Self-Rating - Physical Fitness, Before and After the Program ................ 46
Figure 28: Former Participants’ Perceptions - Sports and Recreation, Due to B3:30................... a7


file:///C:/Users/088271/Desktop/Formatting/Maria/Beyond%20330%20Phase%20IV%20Report%2007Feb16.docx%23_Toc442775995

Figure 29: Former Participants’ Perceptions - Healthy Food Choices and Nutritional Knowledge,

DUE 0 B3:130 ittt e e e e e e e e e s e e e e et e e e e e s e nbbreeeeeeesea s nnraaeeeaeens 49
Figure 30: Participants’ Self-Rating - Meal Preparation Ability, Before and After the Program.. 50
Figure 31: Former Participants’ Perceptions - Meal Preparation Ability, Due to B3:30 .............. 50

Figure 32: Participants’ Self-Rating - Communication Skills, Before and After the Program....... 53
Figure 33: Former Participants’ Perceptions - Participation in Casual Group Discussions, Due to

Figure 34: Participants’ Self-Rating - Feelings of Loneliness, Before and After the Program ...... 55
Figure 35: Participants’ Self-Rating - Ability to Make Friends, Before and After the Program.... 56
Figure 36: Easiness of Making Friends at School, Regular Participants versus Non-Participants,56

Figure 37: Former Participants’ Perceptions - Relationship Building, Due to B3:30.................... 57
Figure 38: Participants’ Self-Rating - Conflict Resolution, Before and After the Program........... 59
Figure 39: Former Participants’ Perceptions - Conflict Resolution Skills, Due to B3:30............... 59
Figure 40: Former Participants’ Perceptions - Being More Caring Towards Others, Due to

215 13T 0 S 61
Figure 41: Two-year Resiliency Survey Results in Socially Related Areas, Regular vs. Non-

[ Aol oI | 1 £SO P OO ORPROTORPRURPRRRPRNt 61
Figure 42: Participants’ Self-Rating - Leadership Skills, Before and After the Program............... 63
Figure 43: Former Participants’ Perceptions - Leadership Skills, Due to B3:30 ........ccccecvveeennnee. 63

Figure 44: Former Participants’ Perceptions - Desire to be a Leader/Role Model, Due to B3:30 64
Figure 45: Former Participants’ Perceptions - Coping with Stress/Problems, Due to B3:30 ....... 66
Figure 46: Participants’ Self-Rating - Ability to Make Good Decisions, Before and After the

[ o = - ] 1 0 TR TP PP PP PP PP PUPPPPPO 69
Figure 47: Former Participants’ Perceptions - Better Decision-making Skills, Due to B3:30 ....... 69
Figure 48: Participants’ Self-Rating - Feeling Good About Oneself, Before and After the

[ o = - ] 0 0 TP PP PPUPPRPPO 71
Figure 49: Participants’ Self-Rating - Money Management, Before and After the Program ....... 72
Figure 50: Participants’ Self-Rating - Self-Confidence, Before and After the Program................ 73
Figure 51: Former Participants’ Perceptions - Self-Confidence, Before and After the Program . 73
Figure 52: Participants’ Self-Rating - Enjoyment of School, Before and After the Program........ 80
Figure 53: Former Participants’ Perceptions - Better School Behaviour, Due to B3:30............... 82

Figure 54: Former Participants’ Perceptions - Positive Relationship with Parents/Guardians, ... 88
Figure 55: Participants’ Topics of Discussion with Parents, Before and After Joining B3:30....... 89
Figure 56: Former Participants’ Perceptions - Avoid Negative Influences in

Neighbourhood/Community, DU t0 B3:30 ....ccueeieiuiieiiieeciee ettt etee e e e e e are e e enneas 95
Figure 57: Former Participants’ Perceptions - Become Involved with Community, Due to

235 10 0 PSS 96
Figure 58: Community Cohesiveness, Regular vs. Non-Participants, 2-year Resiliency Survey
RESUILS .. ettt e et e e e et e e e et e e e s bae e e e e ataeeeeaanaaeeeeaaaeeeeeannaaeeeannaeeeeannareeeeannres 97
Figure 59: Student Teacher Responsibilities in B3:30 .......ccciiiiiiiiiiieeiiec e 99
Figure 60: Student Teacher ROIES iN B3:30...uuuiiiiiiiiiiiieeieee e et eeeeesernrreeeeeeeeeeesnnnrraneeeeens 99
Figure 61: Participants Connecting to Student TEeaChers ........ccccvvveeeeiieiiiiiiieeeeeee e, 100
Figure 62: Skills for Building Student RelationShips ........eeiieeiiiiiinieeeieecee e 100
Figure 63: Practical Teaching and Te@amwork SKills .........ceoeeeeeiiciiirerieiiiiieieeeeee e 101



Table 1: Data Sources for Phase IV EVAlUATION c..ccuueeeeeeeiieeeeeeteieee ettt eeeretaeee e e s e e eeeenesnnans 6

Appendix A: Focus Group Questions for Beyond 3:30 Students............ceeeeeveeeeeeiiieeeeecieeee e, 108
Appendix B: Focus Group Questions for Beyond 3:30 Former Participants ........ccccceeeecuvveeennneee. 110
Appendix C: Focus Group Questions for Beyond 3:30 Staff .........cccoevvveeiiciiie e 112
Appendix D: Focus Group Questions for Parents Of Current Participants About Beyond 3:30.. 114
Appendix E: Focus Group Questions for School Staff About Beyond 3:30 .........cccocevevcueeeennnnee. 115
Appendix F: Beyond 3:30 Year-end Survey for Participants, Spring 2015.......ccccccceveeviieeeennnen. 116
Appendix G: Beyond 3:30 Former Participant SUNVEY .......ccceevvciieeiiniiiee e esieee e e e 120
Appendix H: Online Survey Questions for Student Teachers about Beyond 3:30....................... 123



Vi

This publication contains pages that have been
left blank intentionally for proper pagination when printing.



Thank you to the Ministry of Education for financially supporting this Phase IV Evaluation with
its annual grant. We would also like to acknowledge the following groups and individuals for
their contributions in this study and report:

e Members of the Toronto Foundation for Student Success (TFSS) — David Cross (Program
Director) and Sandra Pierre (Program Manager) — for their advice, data sharing, and co-
ordination of a series of focus groups;

e Six stakeholder groups — including former participants, current participants, parents,
TFSS’ Beyond 3:30 (B3:30) program staff, student teachers, school principals, and staff -
for their co-operation and candid sharing; and

e Research support team — including Pascal Huang (Research Analyst) for tracking and
analyzing the School Report Card data for program participants over time, Stefanie De
Jesus (Research Analyst), George Tam (Research Analyst) and Priscilla Chan for assisting
with focus group interviews and transcription, Suli Yuan for organizing content analysis
data and preparing diagrammatic representation, and Lisa Rosolen (Research Analyst)
and Margaret Douglin (Research Coordinator) for reviewing the final draft of this report.

Vii






INTRODUCTION

e Focus of the Study
e Data Collection
Methods




This report is the Phase IV Evaluation of Beyond 3:30 (B3:30) — an extended multi-faceted after-
school program designed specifically for middle school students in high-needs communities.
First established in 2009-10, B3:30 was offered in 18 schools by 2014-15 under the Toronto
District School Board’s (TDSB) Model Schools for Inner Cities (MSIC) program (see next section
for details about the B3:30 program).

With research grants from the Ministry of Education, the TDSB’s Research Department
undertook a 4-phase study to evaluate the program for both formative (to inform practices)
and summative (to assess effectiveness) purposes.

e Phase | Evaluation®, which took place in 2012, was a retrospective assessment of B3:30 in
its early implementation stage. The initial structure of the program, some of its observable
impacts, as well as early challenges and barriers were examined.

e Phase Il Evaluation?, conducted in the following year (2013), took a closer look at the
participants’ backgrounds and needs, the immediate benefits gained, and the conditions for
maintaining program efficacy and sustainability.

e Phase Ill Evaluation®, completed a year later (2014), was guided by earlier findings. It
examined in detail why and how B3:30 was able to produce multiple benefits for the middle
school participants. This Phase Il Evaluation also took a cursory look at some of the spin-off
and long-term effects.

e Phase IV Evaluation, which is the current study, is the final phase of this multi-year
research. The focus of this evaluation is described on the next page.

! Yau, M. & Presley, A. (2012). Beyond 3:30: A multi-purpose after-school program for inner-city middle schools —
Phase 1 Report. Toronto, Ontario, Canada: Toronto District School Board.

?Yau, M., Archer, B., Presley, A., & Kozovski, K. (2013). Beyond 3:30: A multi-purpose after-school program for
inner-city middle schools — Phase 2 Report. Toronto, Ontario, Canada: Toronto District School Board.

*Yau, M., Archer, B., Wong, J., & Walter, S. (2014). Beyond 3:30: A multi-purpose after-school program for inner-
city middle schools, phase Il evaluation (Research Report No. 14/15-04). Toronto, Ontario, Canada: Toronto
District School Board.



FOCUS OF THE STUDY

Building on the cumulative findings from all three previous phases of research, this final phase

attempts to investigate whether and how the immediate benefits of B3:30 (that were studied at

length in Phase Il and Ill Evaluations) had any:

Long-term impacts on participants after they graduated from the program at the end of

Grade 8 and transitioned into their high school years;
Ripple effects on the sociocultural environments around participants — including their

2.
day school, their family, their neighbourhood and the community.

Figure 1 illustrates the multiple layers of impact that B3:30 generated and their relationships to

each other.
Figure 1: B3:30’s Multiple Layers of Impact
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As indicated in the diagram, this Phase IV Evaluation will focus on examining the different
segments in the outer layer of the impact circle. As such, the following research questions will

be addressed.



1. Long-term Impacts:

2.

a)

b)

Could the knowledge, skills, and positive attitude middle school participants
developed in B3:30 remain impactful in their high school years in terms of academic
performance and school experience?

Did the physical, social, and emotional gains attained in B3:30 have any long-lasting
effect of transforming these adolescents to become healthier, stronger, and more
caring youth?

Ripple Effects:

a)

b)

Could the benefits individual participants gained from B3:30 also produce positive
impacts for their family members?

Could the collective improvements made by the B3:30 participants help enhance the
overall climate of their day school?

Did B3:30 have any indirect effects on local neighbourhoods and some community
members?

Similar to previous phases of evaluation, this research deployed multiple data collection

methods in order to gather both quantitative and qualitative information necessary to generate

and substantiate the numerous findings for this study (see Table 1). For instance, existing

databases — such as B3:30 attendance records, Elementary Report Card data, and Annual

School Review data collected within MSIC schools — were utilized to provide “objective”

evidence to triangulate the findings extrapolated from the new data collected in this Phase IV

research. The bulk of the data gathered in this study were derived from the voluminous input —

through surveys and/or interviews — from more than 500 informants representing six

stakeholder groups:

1)
2)
3)
4)
5)
6)

Former participants who had already entered secondary schools”® in the TDSB

Current participants (who attended the program during the 2014-15 school year)

Family members, mostly parents, of the current participants

Program staff from six program sites

School staff including principals and a teacher from eight of the host schools

Student teachers from local universities who had their practicum placement in B3:30 in
2014-15

* These former participants were mostly in Grade 10 or 11 during the time of data collection.



With the facilitation of the Toronto Foundation for Student Success (TFSS)°, which was

responsible for soliciting funds and management of the B3:30 program, the five stakeholder

groups with their associated informants were identified and contacted in Spring and Fall of
2015 as follows:

1)

2)

3)

4)

5)

A total of 43 former participants (15 females and 28 males) from seven TDSB secondary
schools® were interviewed either as a group or individually.

77 current participants (34 females and 43 males) from six elementary schools took part
in gender-based focus groups at their own school site.

As many as 40 family members (30 mothers, six fathers, three siblings, and one relative)
from five program sites were interviewed in groups after their respective B3:30
Community Dinner near the end of the school year.

17 program staff (10 females and 7 males) from six sites were interviewed as a team at
their own site.

10 school staff (nine principals and one teacher) from eight host schools were
interviewed individually over the telephone.

To supplement the qualitative findings, surveys were conducted and available data sources that

are relevant to the study were employed.

1)

2)

3)

55 former participants completed a paper-and-pen survey (Former Participant Survey)
about B3:30 and their high school experiences; these students came from the same
seven secondary schools and many were also interviewed, as described above.

A B3:30 Year-end Survey (2015) completed by current participants was distributed to all
18 program sites; a total of 368 completed forms were returned.

Since student teachers completed their practicum by the time of data collection, they
were contacted through email to respond to an on-line feedback form. About half
responded (13 out of 28).

Regarding hard data from other existing sources, five different databases’ were used:

> The TFSS is an arm’s length charitable foundation of the TDSB. Since the inception of B3:30, the TFSS office has
been closely involved in raising and soliciting funds, and establishing community partnerships, and managing the
program at different sites.

® These seven secondary schools were chosen on the basis of having high numbers of former B3:30 participants.
"Three of the data sources were obtained from the MSIC school review database, which includes annual data on
MSIC students’ backgrounds, achievement, and experiences.



1) B3:30 electronic attendance files provided data for identifying regular participants for
the previous school years (2010-14)%. The identified records (without student names)
were linked to the following data sources’ in order to compare various profiles and
outcomes of the participants versus those of their peers (non-participants) from the
same schools.

2) Elementary Report Card (ERC) data were extracted to track participants’ levels in math,
literacy, and learning skills over the school years between 2010-11 and 2012-13.

3) Canadian Achievement Test (CAT4) results collected for MSIC research were leveraged
to measure participants’ foundation skills in math and literacy over two years (2013-14
and 2014-15).

4) Resiliency Survey data from the MSIC database were tapped into for identifying some of
the participants’ strength factors between 2012-13 and 2013-14.

5) Some of the MSIC’s 2013-14 Student Year-end Survey data were also used to indicate
the profiles of B3:30 participants compared to those of their non-participating peers.

Table 1: Data Sources for Phase IV Evaluation

Stakeholder
Group

Qualitative Data Quantitative Data

— B3:30 Former Participant Survey (N=55)

— Elementary Report Card data (2010-2013)
— Canadian Achievement Test data (2 years)
— Resiliency Survey data (2 years)

— MSIC Student Year-end Survey (1 year)

Current — Female focus groups from 6 sites — 2015 B3:30 Year-end Survey from 18 sites

— Male focus groups from 6 sites (N=43)
— Focus groups after Community
Dinners from 5 sites (N=40)
ACLIERENE  — Focus groups from 6 sites (N=17)
— Individual interviews from 8 host
schools (9 principals and 1 teacher)
Student — 2015 On-line feedback form (N=13)
teachers

®In particular, the 2013-14 school year was chosen so that participant records could be linked with other available
data sources for tracking purposes.

° With the exception of the ERC data (which used 2010-11 and 2011-12 participation records), the rest of the data
on this list were linked to the 2013-14 attendance data.

— Focus group or individual interviews

Former from 7 secondary schools (N=43)

participants

participants




BACKGROUND

® About the Program

® About the
Participants




B3:30 was established in 2009-10 in response to the release of two Toronto reports about
adolescents in high-priority neighbourhoods. One of the studies was TDSB's first (2006) Student
Census. Among the many findings about students in Grades 7-12 were the large opportunity
gaps that students from low-income communities faced, such as, academic achievement,
homework support, after-school activities, eating habits, etc. Another study was the Toronto
Community Foundation’s 2009 Toronto Vital Signs report, which pointed out that unsupervised
children were more likely to engage in gang-related or delinquent behaviour, or to become
victims of crime. It thus stated the need for affordable but quality after-school programs to
ensure the safety and social development of students in inner-city neighbourhoods.

Using the findings of the two reports, B3:30 was designed accordingly for middle school
students and was offered strategically in TDSB’s MSIC schools which were all located within
high-needs communities. The program was first piloted in 2009-10 at nine schools, and by the
last school year (2014-15) it had expanded to 18 schools across the citylo, predominantly in
high-priority neighbourhoods in west and suburban east Toronto (see Figure 2).

Figure 2: B3:30 Sites from 2009-10 to 2014-15
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indicates the program was not operating at these sites as of 201415
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°The program was discontinued at four sites prior to 2013-14 due to shortage of funds, organizational differences
with community partnerships, irregular attendance, and changes in school administration.



B3:30 was a special type of after-school program. Not only was it offered almost every school

day, but each day, the program lasted over three hours starting from 3:30pm. Aside from its

daily operations and extended hours, what made B3:30 unique was its comprehensive

programming intentionally designed to address the multiple needs identified in the Student

Census findings. As illustrated in Figure 3, this daily after-school program consisted of four core

components.

1.

2.

Figure 3: B3:30 Program Components and Staff
Overseen by Site Co-ordinator

For Creative Expression/Life Skills Development
= Music, Dancing, Drama

= Debates/Discussions about Life

" fookele Specialty Homework

= Live and Earn (financial literacy) Programs ClUb

® Future Leaders’ Club (babysitting)

= Girls’ Club (led by different staff and (led by Academic Staff)
= Boys' Club community partners)

Sports and Junior
Recreation Chefs’ Club
(led by Recreation Staff) (led by Nutrition Staff)

Homework Club was one of the key components of B3:30, and generally lasted about 45

minutes. During this time, participants were to complete their homework under the
supervision of the site’s Academic Support Staff, along with the support of other program
staff, and sometimes secondary school volunteers (mostly former participants) and student
teachers from local universities who had their placements at B3:30. The Homework Club
would usually take place after a brief Daily Physical Activity to allow participants some
physical movement before they began their homework.

Junior Chefs’ Club was another key component where participants took turns to learn and

assist in preparing and serving meals for their peers. Aside from food preparation, the
Nutrition Staff also imparted the knowledge of healthy eating and nutritional value, which
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participants also, in turn, presented to the group. After the meal, students were assigned to
cleaning before they moved on to the third core component of the program — Sports and
Recreation. Every few months, a Community Dinner was offered for participants to perform
their talents or showcase their work to family members and/or school staff.

Sports and Recreation was another daily component of B3:30 which usually took place

during the final hour of the program. Led by Recreation Staff with the help of other
program staff and volunteers, students participated in planned physical and sports activities
at the school gymnasium, school field, and/or other facilities. There were also times when
participants could pick an activity of their choice.

Specialty Programs were a variety of enrichment activities offered on a weekly, monthly, or

periodic basis depending on the individual site, available resources, or community
partnerships. Usually these additional activities included Girls” and Boys’ Clubs, Book Clubs,
life skills training, money management, babysitting and different art areas such as drama,
music, visual arts, etc. The intent was to broaden participants’ exposure to different
interests and learning experiences, as well as to enhance their personal development in
multiple ways.

For more details about these program components and how each had made direct impacts on

the participants, refer to Phase Il and Il Evaluation reports.
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With the growing number of program sites from nine to eighteen between 2009-10 and 2014-
15, the average daily attendance increased correspondingly from 180 to more than 400
students in Grades 6-8 over the five-year period (see Figure 4).

Figure 4: B3:30 Average Daily Attendance from 2009-10 to 2014-15
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2009-10 2010-11 2011-12 2012-13 2013-14 2014-15
(9 Schools) (13 Schools) (13 Schools) (13 Schools) (16 Schools) (18 Schools)

Source: B3:30 Attendance Records

It should be noted that the average daily attendance figures were lower than the actual number
of participants, as there were always some who did not attend the program on a daily basis or
throughout the school year due to different reasons. According to B3:30’s 2013-14 attendance
data, as many as 556 students attended B3:30 for more than 60 school days during the school
year (i.e., approximately 1 out of every 3 school days). These students, who are referred to as
“regular participants” in this report, made up 10% of the total Grade 6-8 population (5,643
students) at the 16 participating schools in 2013-14.**

Although they represented only a tenth of the population at their schools, collectively they
made up a significant number of adolescents in Toronto’s high priority neighbourhoods who
were able to stay in a safe place after school and participate in enrichment programs for at
least two times during every school week. In fact, according to B3:30 Year-end Surveys (2013
and 2015), the majority (72%) of participants attended the program for at least four days a
week with the largest proportion (44%) joining every day (see Figure 5).

! Of the 16 schools participating in B3:30 in 2013-14, all but three were part of the MSIC program that year. These
three schools had a total population of 1,511 students in Grades 6-8 — approximately one quarter of the
population across the 16 schools. Due to not being part of the MSIC program, these three schools lack some of the
data sources available to the MSIC schools; in particular, the CAT4, Resiliency, and MSIC survey data.
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Figure 5: Average Number of Days per Week Attending B3:30, Spring 2015

| Five days Four days Three days Fewer than three days |

44% 28% 20% 8%

0% 50% 100%
% of Current Participants

Source: B3:30 Year-end Survey for Participants, Spring 2015

Since its inception, B3:30 has been attended by more male than female students. In 2012-13,
the gender distribution among the regular participants was 61% male and 39% female (Yau,
Archer, Presley, & Kozovski, 2013). Although the proportion of female participants grew slightly
in 2013-14, male students still made up the majority (58%)** of the regular attendees (see
Figure 6). This gender pattern was confirmed again in the B3:30 Year-end Survey (2015).

Figure 6: B3:30 Participants by Gender, 2013-14

Non-Participants Female, 50% Male, 50%

Regular Participants Female, 42% Male, 58%

0% 50% 100%

Source: B3:30 Attendance Records & TDSB School Information Systems

According to the 2013-14 MSIC Student Survey, the largest self-identified ethno-racial group
among the adolescent population at the schools which hosted B3:30 was South Asians (45%),
followed by Black students (20%). The ethno-racial distribution among the regular B3:30
participants was, however, a reverse — that is, almost half of the participants identified
themselves as Black (49%), and only 19% identified as South Asian (see Figure 7).* This ethno-
racial pattern among B3:30 participants is similar to that reported in the Phase Il report (2013),

2 The Phase IlI report indicated that 54% of participants in 2013-14 were male. The discrepancy is likely due to
differences in how the figures were determined; in this report, the figures were derived from B3:30 attendance
data, whereas the figures from the Phase Ill report were derived from the B3:30 Year-end Survey.

B These figures differ slightly from those given in the Phase Il report (45% Black and 23% South Asian); this is
mostly because they are taken from different surveys and use slightly different methods to arrive at the figures.
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although the proportion of Black students at the time was even higher (63%).** Again the B3:30
Year-end Survey (2015) results show a similar pattern with the highest proportion of

participants identifying themselves as Black (52%) and only 16% reporting themselves to be of
South Asian descent.

Figure 7: B3:30 Participants by Ethno-racial Background, 2013-14

South Asian Black Mixed Other

Non-Participants 45% 20% 6% 29%
Regular Participants 19% 49% 11% 21%

0% 50% 100%

Source: MSIC 2013-14 Student Year-end Survey & TDSB School Information Systems

Based on the 2013-14 MSIC Survey data, while 70% of non-participants lived with both their
mother and father, the proportion among the B3:30 regular participants was much lower at
50% (see Figure 8). This similar pattern was reported in the Phase Ill report.

Figure 8: B3:30 Participants by Parental Presence, 2013-14

Mother/Father Mother Father Other
Non-Participants 70% 24% 3%3%
Regular Participants 50% 43% 4%3%
0% 50% 100%

Source: MSIC 2013-14 Student Year-end Survey & TDSB School Information Systems

Another set of data obtained from the MSIC research for this study was the Canadian
Achievement Test (CAT4) results. According to the 2013-14 CAT4 test taken at the beginning of

 Note that the 2011-12 results were derived from the TDSB’s Student Census and are thus not directly
comparable — since several B3:30 schools did not participate in the MSIC program (and thus did not complete the
MSIC survey), whereas nearly all TDSB schools completed the Student Census.
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the school year, regular participants attained much lower achievement scores than their non-
participating counterparts in all three test areas — reading, writing, and mathematics (see Figure
9). In fact, in literacy - reading and writing, the regular participants performed well below the
Canadian norm.

Figure 9: Baseline CAT4 Results, Regular Participants Versus Non-Participants, Grade 7, Fall 2013
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Source: MSIC’s CAT4 Data, 2013-14

This achievement data further confirmed that B3:30 has indeed been serving many adolescents
including those at higher academic risk in inner city schools.

Based on the 2013 Resiliency Survey data collected for MSIC research, it was also found that
whereas two-thirds (64%) of the non-participants were shown to be at a high resiliency level
(i.e., with between 26 and 31 developmental strengths), the respective percentage for B3:30
regular participants was only half (51%) (see Figure 10).

B Resiliency data collected in Spring 2013 were used here as a baseline for understanding the resiliency levels of
the 2013-14 participants versus that of non-participants from their same schools.
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Figure 10: High Resiliency, Spring 2013 Baseline Results for 2013-14 Grade 8:
Participants versus Non-Participants

Non-Participant Regular Participant

100%

50% | 04%
51%

0%

Source: MSIC’s Resiliency Survey Data, Spring 2013

A closer examination of the Resiliency data indicates that B3:30 participants had indeed greater
challenges at least initially than their non-participating schoolmates in multiple ways. As shown
in Figure 11, compared to their non-participating counterparts, B3:30 participants scored lower
in seven of the 10 Resiliency Factors. These included:

e Family support and expectation
e Peer relationship and influence
e Commitment to learning

e Community cohesiveness

e Cultural sensitivity

e Self-control

e Social sensitivity.
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Figure 11: Baseline Resiliency Results for 2013-14
Grade 8 Participants Versus Non-Participants, Spring 2013
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Source: MSIC’s Resiliency Survey Data, Spring 2013

Some of the above challenges have already been identified anecdotally in previous evaluation

reports. These challenges and other specific ones will be highlighted in pertinent sections of

the current report as contexts for understanding the different long-term impacts and ripple

effects to be discussed.
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LONG-TERM
IMPACTS ON
PARTICIPANTS’
SCHOOLING
BEYOND
MIDDLE
SCHOOL

e Preparedness for
High School
Transition
Academic
Performance in
High School
Engagement in
High School
Post-secondary
Aspirations
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Phase Il and lll Evaluations studied at length the direct academic benefits participants gained
from B3:30. These gains included enhanced homework habits, motivation, and improved
academic performance. This Phase IV Evaluation examines if and how these immediate benefits
would have any long lasting impacts on these participants after they graduated from the
program and moved into their high school years.

Data gathered from surveys and interviews with different stakeholder groups (including
participants, parents, program, and school staff) indicate that the gains B3:30 participants
received from the program were indeed very relevant for their secondary school. In fact, a
survey with as many as 55 former participants, along with subsequent interviews with 43 of
them, corroborate the long-term impacts of B3:30 into their high school education. Many of
them acknowledged that they had continued to apply the knowledge and skills acquired from
B3:30 in their secondary school years.

[B3:30] prepared us for high school. When | first started attending B3:30, | was
slacking on my schoolwork and the volunteers helped me with my homework and
actually improved me academically wise which prepared me for high school.
(Former Participant)

These long-term gains include:

Preparedness for high school transition
Academic performance in high school
Engagement in high school

P wnNR

Post-secondary aspirations.
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As mentioned in the previous section, while some who attended B3:30 performed well in
school, as inner-city students, the majority lagged behind academically and were even behind
the non-participants from their own schools.

Most of the kids don’t enjoy math and | was surprised that a lot of them aren’t
that good at basic multiplication. (Academic Support Staff)

Their struggles could be attributed to a large extent to the lack of academic support and adult
supervision after school. In fact, this was also one of the reasons for some principals and
teachers to recommend these students to the program for support.

Some of the students are struggling for sure and the teachers have come and let
us know this. We have a particular student in Grade 8 who is reading at a Grade
3 level. (Site Coordinator)

Several participants indeed admitted that before they attended B3:30, their grades were poor.
Many felt that completing homework and attending classes was a chore and were not
motivated to perform well in school.

| don’t think at this point in their schooling even, they don’t notice the
consequences of not doing well right now ‘cause they don’t think it matters. [...] |
think now they’re just really resistant to doing a lot of work. (Academic Support
Staff)

Without intervention, these students could be at an even higher risk when they entered
secondary school.
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With Homework Club being one of the key components of the daily B3:30 after-school
program, participants were offered regular academic support from program staff, with
additional assistance from student teachers, secondary school volunteers, and sometimes even
their own peers. During homework time, they received individualized help and one-on-one
attention, and acquired different learning skills and approaches to tackle subjects they had
difficulties with. As mentioned by a student:

They taught me how to do algebra because | had a hard time doing it. So they
taught me how to do it in an easier way. (Current Participant)

After taking part in the program, many students reported to have taken school more seriously.
In their B3:30 Year-end Survey, whereas only one-third of participants rated themselves highly
in their study habits and learning attitude before participating in B3:30, nearly half did so after
taking part in the program (see Figure 12).

Figure 12: Participants’ Self-Rating - Study Habits/Attitudes towards Learning,
Before and After the Program
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Source: B3:30 Year-end Survey for Participants, Spring 2015

In fact, according to teachers’ assessment in Elementary Report Cards (ERC), the learning skills
improvements made by regular participants over three school years'® were notable when
compared with their peers whose levels remained relatively stable over the same period of
time. As shown in Figure 13, even though there were still gaps in the proportion of students
being assessed as “excellent” or “good” in different learning skills areas, the gaps had been
narrowed noticeably by the third year, in terms of responsibility, independent work,
collaboration, initiative, and especially, self-regulation.

12010-11 was the year before most participants joined the program, 2011-12 was their first year in B3:30, and
2012-13 their second year in the program.
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Figure 13: Three-year Elementary Report Card Results (Learning Skills):

B3:30 Regular versus Non-Participants
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Source: Elementary Report Cards

Participants’ motivation to stay focused on schoolwork also increased as they began to feel

more confident about their academic skills and knowledge.

Yeah | [became] more focused. In the start, | wasn’t really focused. I’ll be like, ‘I’ll
get it done later on,” but after time passed, some of the kids would be fooling
around or doing something else but | would be doing my homework at B3:30.

(Former Participant)

As a result of developing new academic skills and knowledge in the program, some participants

began to demonstrate growth in their academics in middle school. One student mentioned

that because of the program they “used to be a B student and [are] now an A student.” Nearly
60% of participants rated themselves highly in terms of completing school assignments and
achieving good school grades after participating in the program compared to less than half
before they attended B3:30 (see Figure 14).

Figure 14: Participants’ Self-Rating - Assignment Completion and Grades,
Before and After the Program
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Source: B3:30 Year-end Survey for Participants, Spring 2015
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Many found an improvement in their grades was what had impacted them the most from
attending B3:30.

I’'ve gotten good grades now. Better grades than | had at the beginning of the
year. (Current Participant)

Majority of Beyond 3:30 students at my school ended up having 90 average in
that grade. Grade 6, | had a 60-something in some of my classes. In Grade 8, |
graduated with a 98 percent average in all my classes. [The program staff] really
helped at my school. (Former Participant)

Some students further indicated that with the support they received from B3:30, they improved
on such foundation skills as literacy and mathematics, which were essential for high school. In
fact, a comparison of the CAT4 results between B3:30 regular participants and non-participants
over two school years (Fall 2013 and Fall 2014) shows accelerated growth especially in literacy
made by the regular participants. As shown in Figure 15, while the proportion of non-
participants who achieved the expected level in the tests remained the same or increased by 5
percentage points, the increase made by the regular participants was greater - 12 percentage
points in reading and 9 percentage points in writing.

Figure 15: Two-year CAT4 Results for B3:30 Regular versus Non-Participants
(Grade 6 & 7 Students in Fall 2013)"
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Similar outcomes were found using the ERC data. A comparison between participants and non-
participants over three school years (2010-11, 2011-12, and 2012-13) also reveals a narrowing
of the achievement gaps in reading and writing over time. As illustrated in Figure 16, while
there was a discrepancy of about 20 percentage points in literacy in the year before most of the

Y This particular analysis included the majority of the B3:30 school sites, in which the initial (Fall 2013) average test
scores of participants were lower than those of their non-participating counterparts.
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participants joined the program, the gap was reduced after the first year of B3:30 and then
further decreased by the end of the second year to 10-12 percentage points.

Figure 16: Three-year Elementary Report Card Results (Reading, Writing, and Mathematics)
for B3:30 Regular versus Non-Participants
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Additionally, some principals witnessed how after spending time in the program, their students
in general were more motivated to complete assignments in order to improve their grades.
Classroom teachers also noticed improvements in their students’ academics. Both B3:30
students and staff at multiple sites recalled positive comments from teachers that participants

were performing better in their classes and achieving higher grades after attending the
program.

| can think of at least 5 times that teachers have come up to me personally or by

email and to let me know that my student has improved drastically. (Site
Coordinator)

[...My math teacher] says | have become a better student — | get better marks on
my tests now. (Current Participant)

One may infer from these over-time improvements in middle school that as a result of B3:30,
more initially at-risk students were academically prepared for their transition to high school. At
least, there was an increasing number of participants who had made some significant academic

gains before they graduated from elementary school in order to prepare themselves for the
scholastic demands of secondary school.
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Aside from academic preparedness, B3:30 was found to have an effect of preparing participants
psychologically for the transition. Most inner-city students lack role models in their community
who could inspire or guide them as they move from the middle school to the secondary school
stage. As pointed out by some school staff and B3:30 staff during interviews, for many of their
students, high school and post-secondary education felt like a long time away, and they failed
to recognize how their current school performance would be relevant to their futures.

I don’t think they take school that serious, just school on the whole and focus on
education. [...] | think some of them are going to get a shock when they’re
reaching high school, just the amount of work you have to do and the focus just
to stay on top of it. | think they’re sort of relaxed. (Site Coordinator)

In B3:30, there were ample opportunities for program staff to discuss with participants about
the importance of schooling and particularly “high schooling.” This and other related topics
were often addressed during Boys’ and Girls’ Clubs. With the interactive nature of the program
and the development of trusting relationships over time, program staff or student teachers
were able to converse with participants about their personal high school experiences including
potential stresses and academic pressures. These candid conversations helped prepare
participants mentally for the challenges they might have to face after graduating from middle
school.

I always let them know when they go to high school they’re at the bottom of the
barrel again. You know, you’re in Grade 9, remember that, there’s Grade 11’s
and 12’s. | don’t think it’s meant to scare them, but it’s meant to be honest, to be
real, and to be aware. (Site Coordinator)

We do always tell them about having to go to high school, college and university,
how, you know, the trains follow each other. It just doesn’t end when you leave
here; what you learn you have to apply it when you go to high school. (Nutrition
Staff)

Also, during discussions, program staff emphasized the connection between performance in
middle school and achievement in high school or further education in order to help students
understand the significance of developing positive academic habits early on. Some B3:30 staff
encouraged participants to make choices to challenge and extend their learning in middle
school so that they would be readier to transition into high school. For instance, a B3:30 staff
member persuaded her participants to consider selecting Academic courses in secondary
school in order to put themselves in a better position for their post-secondary pathway.

24



I think [B3:30] will definitely help them [...] or at least give them the tools and
resources to be like, ‘Okay | know these are the decisions | have.” They can make
their own decisions when they get [to high school] but they should know enough
to understand the decision before them and what they need to do. (Site
Coordinator)

Some program staff even made concrete efforts to help participants who were interested in
pursuing secondary school specialty areas in fine arts such as, drawing, painting, music, dance,
and poetry. For instance, community partnerships were brought in for participants to explore
these areas; a few B3:30 staff assisted participants with their auditions and portfolios for high
school applications.

Aside from program staff, secondary school volunteers who helped out at B3:30 also provided
participants with their personal examples of what it was like to be in high school. Some
participants even asked these high school volunteers for advice about specific schools that they
might want to attend, as they resided in the same neighbourhoods. These young volunteers
gave their younger peers a realistic sense of what being in high school would be like, for
example, making friends, workload, or other challenges.

With the older kids at B3:30 I talked to a lot of them. When | was in middle school
and they were in high school they talked to me a lot about high school. | guess
they prepared me in a way. It’s like having that little connection with someone
who is older than you so you look up to them and you can talk to them. (Former
Participant)

When asked, graduated participants recalled how B3:30 staff inspired them to try their best and
focus in school in order to pursue further education or a career. The majority (82%) of former
participants indicated in their survey that because of B3:30, they continued to feel motivated to
work hard and perform well academically in high school (see Figure 17).

If I didn’t go to B3:30, | wouldn’t realize the importance of [school] and | wouldn’t
really take it in how important it really is because B3:30 really emphasized that.
(Former Participant)

Figure 17: Former Participants’ Perceptions - Better School Performance, Due to B3:30
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Source: B3:30 Former Participant Survey, Spring 2015
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While it is one thing to be academically and psychologically prepared for the transition, it is
another to have the right attitudes and skill sets to cope with the actual secondary school
demands. It was learned from interviews with the B3:30 former participants themselves that
what they acquired from the program during their middle school years had turned out to be a
great asset and practical use for them in secondary school in at least three ways:

e Work Habits — in terms of homework completion
e Study Skills — time and organization skills, and learning strategies
e Class Participation — public speaking and presentation skills.

All stakeholder groups agreed that one of the major concerns facing most B3:30 participants
before they joined the program was homework completion. As discussed extensively in the
Phase IIl Evaluation, due to the lack of academic support and adult supervision after school,
many of these middle school students and their parents admitted that getting homework done
on their own was difficult. One could imagine the implications of this for their high school years
when the workload would be more demanding. Indeed, many former participants who were in
Grade 10 or 11 mentioned that one of the major challenges in high school was a significant
increase in workload. They realized there were greater expectations to fulfill at high school, in
terms of the amount of work they were to complete, as well as the quality teachers expected
from their work.

In high school and the later years, a lot of stress comes in. I've been realizing that
for school [...] a lot of workloads. (Former Participant)

| feel like the workloads are easier in the younger grades than they are in Grade
11 and 12. (Former Participant)

Despite the fact that a heavier workload was a high school challenge, many former participants
unequivocally stated that they were able to consistently complete assignments in secondary
school. They attributed this to the homework completion habit they acquired from B3:30. The
daily routine established in B3:30 — that is, completing school assignments first before other
activities — had instilled in them the habit of getting homework done before moving on to other

things.
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When | come there they say, ‘before you do anything just wash your hands and
do your homework.” Sometimes | feel tired but still | will do it because they are
trying to help me. (Former Participant)

Consistent with the findings of the Phase Ill report by Yau et al. (2013), the vast majority of
parents, B3:30 staff, school staff, and students themselves noticed that work was more
consistently completed and submitted on time more frequently after participating in the
program. Teachers at some schools also remarked to B3:30 staff that they had witnessed
positive changes in their students after attending the program:

They have noticed the kids doing better because they are actually doing the work
outside of class and after school. (Academic Support Staff)

[The Academic Staff] makes sure that they get their homework done before they
can play. Even on the weekend [my daughter] has picked up that attribute.
(Parent)

Now that | have joined Beyond | usually get my homework done way more often.
My family members as well as my friends have seen me improve a lot. (Current
Participant)

When these participants entered high school, they continued to apply the study habit of
completing schoolwork before other activities — a habit which they realized had helped them
stay on top of a heavier workload. More than one participant commented on this: “the first
thing | do when | get home is get a snack and then start my work.”

Making sure that your homework is done before you do anything else. [B3:30]
placed such an importance on that specific skill that when you are in high school,
it just seems normal now that when you get homework, you go home and do
your homework, then you go out and play or go out with friends. (Former
Participant)

When asked what impacted them the most from B3:30, a common response from former
participants was learning a routine for homework completion. In their survey, as high as 87% of
them agreed that the time they spent in B3:30 had helped them become more effective in
completing assignments in high school (see Figure 18).
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Figure 18: Former Participants’ Perceptions - School Assighment Completion, Due to B3:30
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Source: B3:30 Former Participant Survey, Spring 2015
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school. That’s usually the first thing | do
when | get home [now]. And | think that’s
mostly B3:30. The routine. (Former
Participant)

Before | went to Beyond 3:30, the first half
of Grade 6, | wouldn’t do my homework.
But, when | got into B3:30 and they made
time to help us do our homework | realized my homework is more important than
what | do at home. (Former Participant)

It made me more focused. Getting my things done. So basically, getting my
homework done first. That’s the main priority so | could succeed. (Former
Participant)

Study Skills

Time Management and Organization

Related to the heavier workload in high school, time management was another key issue for
most former participants. Many were balancing academic work, school activities, jobs, social
lives, and family responsibilities. Meeting deadlines for assignments and staying on top of the
workload in high school were top priorities for several of the students interviewed, and many
had to manage competing demands for their time.

For me, it is just time management because | have so much to do. | work. | have
two jobs. | deliver newspapers and | do inventory and | am on a soccer team too
and | am in the RUSH program too. So it’s a lot. (Former Participant)

Time management. To do everything; you have dinner so do your homework, to
sleep enough, to go to the gym, to do everything in one day. (Former Participant)

During the program, participants were taught how to organize and prioritize assignments to
complete work within a certain time frame. For instance, they learned how to “do the easy
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stuff first, and go back to the other questions that you didn’t finish” in order to manage their
school work more efficiently. Staff also constantly reminded participants to start work right
away instead of procrastinating.

[B3:30] teaches them organization skills because they’ve got a schedule where
things have to be done. (Parent)

In addition, program staff taught participants strategies on how to manage distractions, or how
to deal with stress and the pressure of academic work.

[We let] them be aware that some schools you could be going to, there will be
high expectations and [it’s important] to be okay about organizing yourself and
[knowing] ways to deal with stress and ways to deal with pressure. Just so that
you don’t feel like you’re going to [high] school and getting overwhelmed. (Site
Coordinator)

These strategies remained helpful for graduated participants when tackling the demands of
high school.

I learned how to cope with the noise. So basically, deal with the noise ‘cause it’s
not all the time you’re going to get a quiet spot. (Former Participant)

In fact, according to the Former Participant Survey, these time management and organization
skills enabled them to meet their academic responsibilities in secondary school. Over 85%
agreed that they regularly used the study skills they learned in B3:30 to help them with their
high school work (see Figure 19).

Figure 19: Former Participants’ Perceptions - Study Skills (i.e., Time Management, Organization),
Due to B3:30
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Source: B3:30 Former Participant Survey, Spring 2015
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Many former participants admitted that the ability to organize their work and manage their
time efficiently was one of the valuable skills they gained from the program; otherwise, they
would have had a more difficult time in secondary school.

Time management obviously has helped me do the homework on time, but also
organization since we had a certain time to do it and we’d have to do it within
that period, it helped keep me be a little more organized. (Former Participant)

[1] basically use the same schedule as B3:30. I’ll come home and do homework.
And then after, I’ll hit the gym and then after, I’ll come home so basically, kind of
using the same schedule as B3:30 was using. (Former Participant)

Again, according to the Former Participant Survey, two-thirds of the respondents felt that they
still used the specific skills, such as literacy and numeracy skills, they learned from B3:30 in high
school (see Figure 20).

Figure 20: Former Participants’ Perceptions — Improved Literacy and Numeracy Skills, Due to B3:30
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Source: B3:30 Former Participant Survey, Spring 2015

Learning strategies they developed in the program also helped them work through difficult
concepts and topics in their high school classes.

They showed me an easier way of doing the work and how to simplify it. Then |
really understand it and | start to get my work done. (Former Participant)

Another important gain that enhanced participants’ learning in secondary school was class
participation and presentation skills. Many participants revealed that before they attended
B3:30, they were not comfortable participating in group discussions or answering questions in
class. Even if they knew the answer, they often felt too nervous or shy to voice their ideas and
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several mentioned a lack of confidence to participate fully in their classrooms. They were
worried about how they would appear to their friends and had a lot of anxiety about
schoolwork or activities that involved presentations.

In B3:30, the daily Junior Chefs’ Club program allowed participants to practice their public
speaking by taking turns presenting nutritional information to their peers within a non-
threatening, assessment-free environment. In addition, the periodic Community Dinners gave
students another opportunity to hone their presentation skills through making speeches,
reciting poems, or sharing information with their families, school staff, and members of the
B3:30 program.

Every time we made dinner they would have a few of us go up and present
healthy food choices. (Former Participant)

It’s challenging to stand up in front of a group of people and talk...a lot of
encouragement comes to them, that is something we want them to experience,
although it might just be a line they have to say [or] a few words, [it is good] for
them to have that experience coming in front and speaking to their peers.
(Nutrition Staff)

B3:30 staff also made conscious efforts to encourage their students to participate in class
during regular school time. After taking part in the program, students felt less timid about
answering questions or taking part in discussions in class. As described by a current participant:

| used to know the answers to questions in class. But | was too shy to answer
them in class. But then when | came to Beyond, | kind of got a confidence boost in
what | was saying so | put up my hand a lot more. (Current Participant)

The B3:30 Year-end Survey shows that over half of the participants rated themselves highly in
class participation after being in B3:30 compared to only 43% before they entered the program
(see Figure 21).

Before | joined Beyond 3:30, like in my elementary school, | used to put my hand
up and participate in class all the time, but in Beyond 3:30, it kind of boosted me
to put my hand up more. (Current Participant)

B3:30 taught me to ask questions and ask for help whenever you need it. (Former
Participant)
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Figure 21: Participants’ Self-Rating - Class Participation, Before and After the Program
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Source: B3:30 Year-end Survey for Participants, Spring 2015

Also, whereas fewer than half of participants rated themselves highly in presentation skills
before the program, almost 60% did so after the program (see Figure 22).

The program helped me open up more and be less shy because you have to talk
in front of people. (Former Participant)

Figure 22: Participants’ Self-Rating — Presentation Skills, Before and After the Program
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Source: B3:30 Year-end Survey for Participants, Spring 2015

The confidence in class participation and presentation skills continued into high school. In their
survey responses, the majority (80%) of former participants agreed that B3:30 helped them feel
more comfortable asking or answering questions in class (see Figure 23).

It made me more confident in raising my hand and asking questions instead of
staying quiet and not knowing anything. (Former Participant)

Furthermore, 76% of former participants agreed that B3:30 had helped them develop
presentation and public speaking skills that were useful for them in secondary school (see
Figure 23). In their interviews, a few former participants mentioned specifically that
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presentation skills and confidence about public speaking were some of the important benefits
they gained from the program.

| feel like | can speak out more in front of people. | still feel nervous but | feel
more comfortable speaking out. (Former Participant)

Figure 23: Former Participants’ Perceptions - Class Participation and Presentation Skills, Due to B3:30
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Former participants were asked to reflect on the implications of their B3:30 experiences for
their performance in high school. Many agreed that the work habits and learning skills they
developed in the program, and the resulting increased motivation to achieve well in school, had
not only helped them become better prepared for high school, but had also enabled them to
obtain better grades in high school than they had in middle school.

My grades are better than middle school. In middle school | use to get 50s and
60s and now | am getting 70s and 80s. (Former Participant)

My grades improved a lot. | used to be a C or B student and now | am getting like
mid-90s to high 80s from doing homework and understanding homework.
(Former Participant)
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Based on a series of focus groups with former participants, it was found that in addition to long-
term academic benefits, B3:30 had the effect of helping participants become more engaged in
school life — an impact which continued into their secondary school years. This positive change
in school attitude was manifested in the following ways:

e Becoming more serious about schooling

e Becoming more actively involved in school

e Being more comfortable socializing with peers in high school

e Being more confident in connecting with school adults in high school.

According to some school and B3:30 staff, prior to taking part in B3:30, many participants did
not enjoy school, nor did they show much interest in learning.

| find [it’s] the culture of the school, ‘cause | get feedback from teachers that it’s
hard to engage this crowd of kids. | don’t know if it’s this year or if it’s like a new
era of kids [...] we can’t get them to do anything. (Site Coordinator)

Former participants themselves acknowledged that before joining B3:30, they did not take
school seriously, and were often late to school or skipping classes.

You come to school and sometimes it’s just boring. You don’t want to go to class
and you end up skipping one or two times. (Former Participant)

Participating in B3:30, however, gave students something to look forward to after school. The
fact that the program was held within the school premises, and that their friends in the
program were students from the same school helped foster in the participants a positive
association with attending school.

You make new friends and everyone likes to be around their friends. So they want
to come to school, finish their homework, talk to their friends and play sports
instead of staying home. (Current Participant)

During the program, staff also made conscious efforts to use personal examples from their own
school experiences to instill in their students the importance of class attendance, punctuality,
and schooling as a whole.

The program staff are older than us so they’ve had the experiences that we had
already. So they just tell us so that we don’t end up doing that again in the
future. (Former Participant)
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As a result, participants gradually became more motivated to attend school or classes regularly.
Also, as mentioned earlier, due to the academic support received from the Homework Club and
the additional knowledge, different perspectives, and skill sets acquired from other parts of the
program, participants found learning easier and more interesting. All of these factors combined
helped instill in these students a positive attitude towards schooling.

Overall | would say the kids are happier to come to school and as a result are

attending more often. (Principal)
There are times where | feel like |

According to former participants, this change in outlook on  [RELURRILIA AR XL ES IS
make myself go because | need
the credits. | need to graduate
years. In fact, several of these secondary school students from high school. That’s my
said that they enjoyed going to school more than they did motivation. That’s what | am
in middle school. Some students spoke of the importance [N RICIEUR R
B3:30, | wouldn’t realize the
importance of it. | probably
wouldn’t have any motivation to

go to class or be involved in the
It made me like school even more, to come to school at all. | probably wouldn’t

school even more. Before | hated school but when | R TVETerIa ek T RN ) Lelo)
started B3:30, | actually liked coming. (Former would hang with the wrong
Participant) crowd. (Former Participant)

schooling and learning persisted into their high school

of school in order to graduate — another milestone in their
lives.

Now [ look forward to coming to school, because before Beyond 3:30 | would
always wake up and | would be like: ‘I don’t want to go to school,” but now | like
going to school and it’s fun. (Former Participant)

Becoming more Actively Involved in School

Prior to B3:30, few participants took part in after-school activities outside of school, nor were
they actively involved in school activities.

I had nothing to do after school. (Current Participant)

B3:30 exposed participants to a wide array of activities which expanded their experiences and
horizons. At the same time, program staff encouraged students to cultivate their own interests.
Through community partnerships, various B3:30 sites brought in additional enrichment
activities, such as drumming, dancing, song writing, and graffiti design which further
broadened their interests. With the support of program staff, their confidence to explore new
areas or activities, such as school plays or sports teams, was boosted.

Beyond 3:30 allows us to be involved in more things so, | think that does give an
influence to school. (Current Participant)
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A principal at one of the program sites speculated that students would be more open to
participating in school activities in high school as a result of the exposure they had in B3:30.

The fact that [these participants] went through a year of that kind of mental
framework, next year in high school when all these activities are being presented
to them, they are going to join them. (Principal)

Several B3:30 former participants corroborated this speculation; they were actively engaged in
such activities as school clubs or sports teams in secondary school. One former participant
reported how she was encouraged by B3:30 staff to start playing basketball, and how she
enjoyed it and continued to develop her skills in high school: “I did basketball for Grade 9 and
10 here. In Grade 10, | actually [got on] the senior team ‘cause my coach liked how | had effort
to learn more.”

Beyond 3:30 helped me because before | didn’t really care about what people did
and | wouldn’t attend any extra-curricular activities, but now | attend a lot.
(Former Participant)

According to the Former Participant Survey, 80% of the respondents agreed that B3:30 had
helped them become actively involved in extra-curricular clubs and activities in secondary
school (see Figure 24).

Figure 24: Former Participants’ Perceptions — Becoming Actively Involved in High School
Extra-Curricular Clubs/Activities, Due to B3:30
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Source: B3:30 Former Participant Survey, Spring 2015

Furthermore, because of the empowering opportunities they had in B3:30, some former
participants volunteered to take on leadership roles on student councils or other school clubs.

| joined leadership club, eco club, and I’'m planning to join prom committee.
[Without B3:30] | think | would have low self-esteem and | wouldn’t have been
able to actually go and join the clubs, but | would have wanted to. (Former
Participant)
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For many students, one of the most daunting aspects of transitioning to high school was making
friends at a new school, which was generally much larger in scale than their middle school and
with students from different neighbourhoods. There was also a high possibility that friends
from their middle school would no longer be in the same high school. Several former
participants mentioned that initially they were “not really sure how to fit in with people or how
to approach people and talk to them or to make new friends so [they felt] kind of shy.”

| had to start from the beginning ‘cause only one other student came from my
middle school. So | didn’t have anyone here. (Former Participant)

Coming to a school in a totally different neighbourhood, everyone’s a lot more
diverse here ‘cause [there’s] a million students from different areas. So | don’t
really fit in with a certain group. (Former Participant)

Attendance in B3:30 itself afforded participants experiences in socializing and engaging with
students from a wide variety of backgrounds. Since they had grown used to an environment
with students from different grade levels, backgrounds or ability levels, they felt comfortable
entering the same kind of context in high school. Also, as will be discussed in more detail in a
later section on social development, former participants found the confidence and social skills
they developed in B3:30 had helped them become more sociable and had enabled them to
make new friends more easily in secondary school. One participant said the program had
taught him how to “network” in high school “because there are a lot of people that might be
from different grades.”
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Many middle school students stated that they did not feel comfortable interacting with some of
their classroom teachers. They felt disconnected from their teachers and believed that teachers
sometimes treated them unfairly. Several students made comments such as “our teachers
don’t understand us.” Others expressed that teachers had “more students to teach at one
time” and would therefore “get distracted with other people” during class time — which
discouraged them from approaching their teachers for help or support.

I actually don’t tell [my teacher] because sometimes | feel shy of doing it.
(Current Participant)

All the teachers | have in school don’t really like me...they’re very mean to me.
(Current Participant)

On the other hand, the non-threatening and interactive environment in B3:30 was conducive to
students speaking with program staff. Because of this opportunity to practice, participants’
confidence in conversing with other adults, including their classroom teachers, was boosted. At
the same time, program staff often encouraged participants to actively seek help and support
from their teachers. For instance, a staff member reported how she urged participants to ask
teachers for clarification in class by reminding them that they were not necessarily the only
ones having difficulty understanding, and that by asking for an explanation during class, their
peers would benefit as well.

| explained to them that when a teacher explains something in the class and you
don’t understand it...there are others in the class that didn’t get it too...and we
are all afraid to put up our hands [...] but [...] asking the teacher to repeat or to
further explain what was said to them, doesn’t help them alone, and it helps a lot
of other kids in the class. (Nutrition Staff)

In some cases, B3:30 staff would even facilitate these interactions when possible.

If I didn’t understand something from my teacher, B3:30 would kind of take me
around the school to find my teacher [and] ask questions like, ‘How do you do
this?’ to understand it. (Current Participant)

As a result, many participants felt more comfortable with the idea of approaching their
teachers for academic or even emotional support — something they would previously avoid.

The leaders [B3:30 staff], we thought of them as teachers, so it made us feel
comfortable around our actual teachers when we were talking to them. (Former
Participant)
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School and B3:30 staff witnessed positive changes in participants’ interactions with their
teachers, including a decrease in negative behaviours. For instance, one participant stated that
“usually in class | used to back talk to teachers and now | stop.”

In high school, many former participants reported that they continued to feel comfortable to
turn to school adults for personal support, help or advice. Some even actively sought out
opportunities to engage with their teachers outside of class in order to develop better
relationships with them.

Yeah | talk to a lot of teachers. Even when they’re not teaching a class or
something I'll go say hi and stuff. (Former Participant)

Because | stayed back so much | got to know all my teachers very well and have a
stronger connection with them and when | came to high school, it was kind of like
the same thing. (Former Participant)

This closer connection with their teachers, in turn, reinforced their positive attitude towards
schooling and learning.

39



According to B3:30 staff, the majority of their participants did not seem to have specific ideas
about higher education or a career path when they first entered the program. Attending
university or college seemed a long time away, particularly for the younger students in the
program.

We talked about [the future], but no one really was very active in that
conversation. Everybody didn’t really know what they wanted to do or wanted to
achieve. (Current Participant)

Although some of the participants did talk about post-secondary education or career goals with
their parents and other adults, many did not have in their lives someone who had experience in
further education or knowledge of post-secondary paths. In other words, many inner-city
students lacked role models that could provide insight and guidance about their future options.

However, in B3:30, especially during Boys’ and Girls’ Clubs, middle school students had ample
opportunities to discuss with program staff about different post-secondary pathways.

You give them an idea, you say there’s so many [universities] that you can choose
from so you need to [...] start looking to see which one of them best suits what
you want to do when you grow up. And then maybe [...] they’ll go home and
they’ll think about it and they’ll even research it and come back and tell you.
(Nutrition Staff)

Because of the varied educational and career backgrounds of the program staff and other adult
volunteers, for example, teaching, social work, or youth work, participants were exposed to
different types of careers and associated educational requirements — information that they
might not otherwise have known about.

They’d always ask me what school | went to. [...] They were asking me about
university and they were asking me like, how do they get into that? Or what
would they have to do to go to university? (Site Coordinator)

In fact, in many ways, program staff served as realistic role models as opposed to movie stars,
musicians, or famous athletes many students tended to idolize. Participants felt comfortable to
discuss their “dreams” with B3:30 staff, who provided them honest advice and guidance about
how to achieve their goals.

[The site coordinator], he really like, he has experience being educated in Canada
and how people give you opportunities. So he tells us that being like a graphic
designer is realistic but being like a superstar or something, it’s not that realistic.
(Current Participant)
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Program staff themselves also made an effort to talk with and guide individual participants
about their aspirations and life goals.

When you do ask them, ‘what do you want to do when you grow up,’ they come
up with these — ‘I want to be a doctor, | want to play basketball.” [...] Some of
them will tell you,” my dad went to University of Toronto, | want to go there.”
Some of them will tell you,” my mom said that she didn’t go to university but she
wants me to go.” (Nutrition Staff)

For instance, a large number of participants showed a keen interest in basketball and some
even dreamed of becoming professional basketball players. Recreational staff would coach
students to improve their basketball skills as well as provide them with guidance about multiple
career options and long-term goals, including achieving a sports scholarship in university or
college.

Staff at multiple sites did realize that over time their participants were thinking more long-term
about the future and were more open to discussions about post-secondary education and
careers.

At first it was like, ‘why do | need to think about that? | don’t know about that. |
don’t even know what high school I’'m going to’..those were the type of
responses we were getting at first...but now...not all of them but a few of them
[are thinking about their future]. (Site Coordinator)

Some participants were even inspired to pursue similar career paths as their B3:30 staff
members.

We have a lot of kids leaving now, wanting to become child youth workers and
social workers. (Site Coordinator)

A parent mentioned that after attending the program, her Grade 8 daughter wanted to work
with children as her career. A former participant who was in Grade 12 also talked about her
wish to become a teacher as a result of the positive example set by B3:30 staff she admired.

The Beyond 3:30 staff were great teachers. So now when | am finished high
school | want to be a teacher. | want to help people like they helped us. (Former
Participant)
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Furthermore, a number of former participants reported that when they were in B3:30, they
discussed career options with program staff who advised them, for example, about different
universities or colleges they could attend in order to pursue their career
options.

You’re taught

They (program staff) always helped you stay in your lane and keep you how to achieve
on track to a good future... They helped me choose what | want to be in [tk
the future and | stuck to that same idea this whole time. Picking [N
universities and stuff, they helped me pick it from Grade 8 so | was PRIl
ready to go from then. (Former Participant)

One student in Grade 12 recounted that he discussed his dream of being a police officer with
B3:30 staff. The latter helped him plan on how to achieve his goal and shared stories of their
own university experiences with him. Because of their advice, the student realized that he
should apply to a university with co-op programs so that he could gain work experience at the
same time - an option he might not have been aware of otherwise.

During Beyond 3:30 [...] | would talk with the leaders and they would give you
helpful advice. | was thinking about going to college and some of them actually
talked to me about university. (Former Participant)

During interviews, many former participants indicated that one of their goals was to pursue
further education, such as college or university. This indication was corroborated by the
Former Participant Survey in which 82% agreed that because of the influence of B3:30, they
would like to pursue education beyond high school (see Figure 25).

Figure 25: Former Participants’ Perceptions — Intent for Post-secondary Education, Due to B3:30
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Source: B3:30 Former Participant Survey, Spring 2015
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LIFELONG IMPACTS: BECOMING A HEALTHIER, STRONGER,
AND MORE CARING PERSON

In addition to offering academic support, B3:30 aims to cultivate well-rounded development in
adolescents from high-needs communities. This holistic approach coincides with the Ontario
Ministry of Education’s 2015 Health and Physical Education (HPE) curriculum, which referred to
a model extracted from Stepping Stones: A Resource on Youth Development'® (see Figure 26).
“The cognitive, emotional, physical, and social domains are interrelated and interdependent,
and all are subject to the influence of a person’s environment or context” (2015). Altogether,
these elements contribute to an individual’s sense of self.

Figure 26: Stepping Stones

Cognitive Emotional

Self/Spirit

Source: Stepping Stones: A Resource on Youth Development, p. 17.

Since the earlier section of this report covered students’ academic learning and schooling — that
is, the cognitive aspect, the next few sections of this report will focus on the other three
aspects of development — physical, social, and emotional — not only in terms of immediate
benefits, but also in terms of lifelong impacts towards building healthier, stronger, and more
caring persons.

'® Government of Ontario, Stepping Stones: A Resource on Youth Development (2012). Retrieved from
www.children.gov.on.ca/htdocs/English/documents/topics/youthopportunities/steppingstones/SteppingStones.pd
f
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This section addresses the physical health domain as it relates to two of the B3:30 core
components — Sports and Recreation, and Junior Chefs’ Club. Three aspects of the participants’
physical development will be discussed:

e Physical activity and fitness
e Healthy eating
e Ability to prepare nutritious meals.

Prior to B3:30, few participants considered themselves to be physically active. Some felt
insecure about their athletic abilities while others lacked the motivation to engage in physical
activities, or both. With the absence of sports and recreation opportunities outside of school
hours, many inner-city students simply returned home and resorted to electronics or “being
lazy and sitting at home”; some wandered the streets, or passed the time at a mall or a friend’s
house. At the beginning of the school year, one Site Coordinator described the extra effort
needed to encourage her participants to run for 10 minutes.

Not only did B3:30 expose students to a greater variety of sports and recreation, but such
opportunities were provided and without the pressure of being assessed, as in the case of gym
class during their day school. Participants also reported that they grew more comfortable trying
activities that they were not familiar with. One former participant stated,

| wouldn’t be trying any sports but now, | don’t have a problem with doing
volleyball or basketball or tennis. (Former Participant)

In addition to sports, participants referred to various kinds of exercises that they learned in
B3:30, such as warm-ups and running drills. Program staff noted that despite some initial
hesitancy about taking part in unfamiliar activities, many participants felt more positive and
confident after given the chance to try them out.

It is a struggle to get them to start the game but once we start, they don’t want
to stop. It’s just to get them up and active but once they start the game, they
want to go on forever and we have trouble ending the games. (Recreation Staff)
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Greater enjoyment in sports and recreation was a common response from participants. As they
explored a variety of physical activities in B3:30, they learned about the benefits of exercise,
and some eventually embraced it as personal interest.

She’s more active. She’s always been active... Now she’s just happier when she is
doing it. She wants to play sports more. She looks forward to coming to her
program. (Parent)

Those who were previously not as active also became appreciative of B3:30 for initiating their
interest in new and less familiar physical activities, as well as dedication to staying fit.

| definitely know the fitness component was something that [participants] really
looked forward to. At the end of the school day, they would come into the gym
earlier to see if they could get more activity time in... | know that their fitness
levels increased... (School Teacher)

In fact, both physically active and inactive students identified increased levels of fitness.
According to B3:30’s Year-end Survey, the proportion of participants who rated themselves
highly in physical fitness had increased from 56% before joining the program to 70% after the
program (see Figure 27).

Figure 27: Participants’ Self-Rating - Physical Fitness, Before and After the Program
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Source: B3:30 Year-end Survey for Participants, Spring 2015

Furthermore, a teacher noted that the program’s physical activities gave his students the
opportunity to “let off some steam and blow off some energy.” This was particularly useful to
those who were sedentary for much of the day. Also, according to some parents, relieving this
“energy” had helped their children return home with a more relaxed demeanour.

But now that she has [B3:30], all that energy is taken out. Sometimes it helps kids
relieve stress. You know, kids have stress too. She looks more relaxed. (Parent)
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Some participants further developed their newfound interests by trying out for sports teams or
joining recreation clubs outside the program. With the help of program staff, students felt
more confident about their physical abilities and subsequently got involved in other organized
activities. A male participant recalled, “Some people said | wouldn’t make the basketball team
but | made the basketball team.” Another participant had hopes of becoming a professional
basketball player and was grateful for receiving personal training from program staff.

According to the Former Participant Survey, almost all students who graduated from the
program continued to find the athletic skills, physical fitness, and the interest in sports and
physical activities they acquired in B3:30 helpful for them in high school (see Figure 28).

We had gym from 5:30 p.m. and we played until 6:30 p.m. [The program staff]
taught us basketball drills and they made us run around the basketball court back
and forth, getting a feel of what it’s like to be playing basketball in high school.
(Former Participant)

Figure 28: Former Participants’ Perceptions - Sports and Recreation, Due to B3:30
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During interviews, a few former participants mentioned how they felt more comfortable taking
part in high school teams and recreational leagues because of the skills and experiences they
gained in B3:30.

Before when | went to B3:30, | didn’t used to play a lot of basketball and now at
high school, I'm used to playing a lot of team basketball. (Former Participant)
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Both former and current participants alike admitted to have paid little or no attention to
nutrition or healthy eating habits before they joined B3:30. Program staff learned about
students who were always hungry or who had no lunch to bring to school. When they were
asked about their regular diets in the past, fast food or junk food were some of their common
responses. A former participant recalled how he only “ate a little bit healthy” before joining the
program. A Nutrition Staff noted how her participants generally did not like vegetables. One
former participant admitted how she had almost been in a health risk situation:

| used to be a total junkie. I’d buy chips and candy every day... | became pre-
diabetic where | was so close to being actual diabetic... (Former Participant)

As they prepared meals during the Junior Chefs’ Club time, participants familiarized themselves
with health associations between food consumption and body development. To demonstrate
their understanding, students were required to deliver a presentation on the meal they
prepared and discuss nutritional information with their peers. Program lessons on healthy
dietary habits seemed to have been instilled in many participants, as the latter frequently
mentioned the importance of eating adequate amounts of vegetables and drinking water to
stay hydrated.

Being more informed about nutritious foods contributed to the development of healthier
eating habits among participants. Although there was some initial resistance, students grew
more accustomed to eating healthy meals in B3:30; over time, many developed a more
informed appreciation of the benefits of healthy eating and adjusted their diets accordingly.

Participants’ parents noticed changes at home as their children were advocating for healthy
eating, such as asking for more salad or recommending nutritious meals. A parent verified this
change in her son’s attitude when she noticed that he liked vegetables more after joining the
program. Many parents also recognized that their children were not only making more healthy
food choices, but were also willing to try different foods, which contrasted to past observations
when their child was a “picky eater”. This openness to different foods (including a variety of
cultural foods introduced by the Nutrition Staff) helped encourage students to adapt to
healthier options.

The acquired knowledge about nutrition and the habit of healthy eating remained as
participants moved on to secondary school. Some former participants spoke about how they
were more mindful in preparing meals at home and would refer to the knowledge they gained
in B3:30. In fact, over 70% of the former participants indicated in their survey that making
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healthy food choices and learning nutritional information were still helpful to them in
secondary school (see Figure 29).

Figure 29: Former Participants’ Perceptions - Healthy Food Choices and Nutritional Knowledge,

Due to B3:30
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Source: B3:30 Former Participant Survey, Spring 2015

Many participants were enthusiastic about Junior Chefs’ Club, where Nutrition Staff taught
lessons on food preparation.

When it comes to [meal preparation], a lot of participants will come and say,
‘Can | help you tomorrow? Can | cook tomorrow? Can | do this tomorrow?’
(Nutrition Staff)

For many, cooking in the Junior Chefs’ Club was an entirely new experience for them. These
students felt particularly positive about being able to put together specific meals and to have
developed certain basic food preparation skills, such as cutting vegetables. Those who had
previous cooking experience also acknowledged that they learned practical new skills in the
program, especially about how to prepare nutritional meals at a low cost. According to the
B3:30 Year-end Survey, more than two-thirds of the current participants rated themselves
highly in meal preparation ability after attending the program compared to fewer than half
before the program (see Figure 30).
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Figure 30: Participants’ Self-Rating - Meal Preparation Ability, Before and After the Program
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Source: B3:30 Year-end Survey for Participants, Spring 2015

Indeed, when asked about what they had learned in B3:30, many participants prided
themselves about “cooking by myself” or “cooking my own meal.” A principal was impressed
with a few participants who took the lead in preparing meals. In addition, building such an
independent life skill helped boost these students’ self-esteem, as described by one Nutrition
Staff:

I’'ve noticed that it helped with their confidence... A lot of the kids are like, ‘I'm
going to make this for my mom one day,” and it’s something as simple as grilled
cheese but they’re so enthusiastic about it. So they can take pride in being able
to make something from start to finish and explain why it’s good for them.
(Nutrition Staff)

Several participants also shared their food preparation skills and interest they developed in the
program with family members by offering to help out with family meals at times. Some
participants even took the initiative to cook for their entire families. In fact, according to the
Former Participant Survey, 82% of the graduated participants still found the cooking skills they
acquired from the program in their middle school years to be helpful to them in high school
(see Figure 31).

Figure 31: Former Participants’ Perceptions - Meal Preparation Ability, Due to B3:30
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Source: B3:30 Former Participant Survey, Spring 2015
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For several participants, cooking had even become a personal interest they wished to pursue as

a future career aspiration.

When he was in Grade 7, he had phenomenal skills in the kitchen and it was
through the Beyond 3:30 program that he was really able to develop an
extraordinary skill set in terms of his culinary abilities... and this was a student
who has significant learning disabilities... and | believe [he] is going into the chef
program at Ryerson now. (Principal)
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Unlike academic support or physical health which were covered by specific components in
B3:30 (e.g., Homework Club, Junior Chefs’ Club, and Sports and Recreation) to address the issue
concerned, there was no dedicated component(s) in the program for social or emotional
development per se. Yet, all stakeholder groups concurred that one of the significant benefits
participants had gained from the collective components of the program was social and
emotional growth. Based on the qualitative data gathered from various sources, it became
evident that both social and emotional gains could be attributed to two embedded elements of
B3:30 — the overall structure and environment of the program, and the intentional efforts of
program staff.

This section will discuss how B3:30 had helped instil in participants the following social
competencies that had long-term implications for their character development:

e Becoming more sociable

e Developing more and deeper friendships

e Better at resolving conflicts

e Being more inclusive and caring of each other
e Becoming potential leaders.

When asked to describe themselves before they joined B3:30, many participants characterized
themselves as being shy, socially isolated or awkward, withdrawn, having low self-esteem,
being easily intimidated by others, or being afraid of speaking in front of large groups. Having
attended B3:30 for a period of time, a growing number of participants became less shy and
more open to new people.

Since B3:30 was open to all middle school students regardless of age, culture, and ability level,
participants were exposed to peers from diverse backgrounds. Since the program operated on
a daily basis, participants were given the time and space to mingle and familiarize with one
another. Hence, for many students, B3:30 helped them discover that meeting new people was
“not so scary” and many took pride in eventually “coming out of their shells.” One female
former participant pointed out how everyone was “forced to interact” with one another
because of the time they spent together almost every day after school.

Smaller group dynamics also made it less intimidating for students, as one parent attested,
“they feel more comfortable here, as opposed to their bigger classrooms.” Current participants
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also observed that the program environment was “more casual,” where they could “be more of
themselves,” whereas school was “more formal” and “the rules were stricter.” In short, for

participants, B3:30 offered a comfortable environment conducive to fostering positive
interactions and relationships.

In B3:30, through direct teaching and modelling by program staff, participants also learned how
to better articulate and listen to one another, as well as hone their communication skills in
group settings. Parents noted that their children’s improvement was due to the program
structure, as students stayed with the same group of people, enabling them to comfortably
develop their conversational skills in a familiar environment. Indeed, several participants at
one site felt more at ease expressing themselves because they found people in B3:30 more
responsive than their peers at school. Perhaps, as explained by a former participant, the
program provided a friendly space where students could freely share insights on what had

happened during the day. At some program sites, participants even encouraged each other to
speak up.

Over time, many participants came to believe that they could engage more, as they were able
to “speak their minds and interact more.” Changes were particularly noticeable among those
who were timid. Parents and program staff alike noticed how some of the shyer students
began to feel more comfortable expressing themselves.

Before | first came here [the site coordinator] talked to me in the hallway and she
was like,” don’t be too shy to talk to anybody’ ...she basically told me [...] ‘| have

to face my shyness and get out there,” and that’s something | would otherwise
never do. (Current Participant)

In their B3:30 Year-end Survey, 64% of the participants rated themselves highly in

communication skills after participating in the program compared to 55% before attending the
program (see Figure 32).

Figure 32: Participants’ Self-Rating - Communication Skills, Before and After the Program
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According to the Former Participant Survey, 87% of the respondents agreed that because of
B3:30, they felt comfortable participating in informal group discussions — a skill that they found
particularly useful in secondary school (see Figure 33).

Figure 33: Former Participants’ Perceptions - Participation in Casual Group Discussions, Due to B3:30
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Source: B3:30 Former Participant Survey, Spring 2015

As discussed earlier, having become more socially adept helped ease middle school students’
transition into high school, which could be an overwhelming experience, as articulated by a
former participant:

Feeling comfortable in the school is really hard... It’s a new setting and you are
no longer the oldest. You are going to be intimidated by the older people and
you are not really sure what to think of everyone because you are new and you
are not really sure how to fit in with people or how to approach them so you feel
shy and are more to yourself. (Former Participant)

Many former participants were thankful for B3:30 to help them cope with their transition to
secondary school, as they felt they would not have reached out to others once there, if it were
not for the learning experiences they gained in the program. For those who had surpassed the
transition stage, being able to open up to new people remained helpful throughout their
secondary school years.

For me, it was...a way of meeting new people and interacting, which is essential
in high school right now, because | am on student council and it is my second
year and | think [B3:30] contributed to me being so social. (Former Participant)

In B3:30, informal social settings coupled with structured group activities allowed opportunities
for students to overcome shyness and open up to others. In turn, students were able to
establish and reinforce friendships, which was essential for developing their sense of belonging.
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Prior to attending B3:30, some participants reported that they had very few friends. But as a
former participant described, B3:30 was a “starting point from where you start making friends.”

I’'ve met more people here to talk with than I've met outside of the school.
(Current Participant)

Being able to have a few friends was particularly important for students who otherwise felt
isolated or lonely during the school day. Many participants indeed talked about the numerous
friends they made and expressed gratitude for the program because they knew that they would
not have met their existing companions if it were not for B3:30. According to the B3:30 Year-
end Survey, the proportion of participants who felt lonely, sometimes or often, dropped from
29% before attending the program to 21% after attending the program (see Figure 34).

Figure 34: Participants’ Self-Rating - Feelings of Loneliness, Before and After the Program
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A few students were pleased that they had developed friendships with most or all of the
participants from different grade levels at their program site. The friendships developed in
B3:30, including students from different classes or grades, were maintained during the school
day. When they passed each other in the hallways, it was now less intimidating to start a
conversation because they had befriended one another in the program. According to the B3:30
Year-end Survey, nearly three quarters (74%) of the participants rated themselves highly on
their ability to make friends after joining the program compared to less than two-thirds (64%)
before the program (see Figure 35).
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Figure 35: Participants’ Self-Rating - Ability to Make Friends, Before and After the Program
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Notably, based on a MSIC Year-end Survey (2013-14), a much higher percentage (90%) of the
regular participants than their non-participating counterparts (78%) reported that they found it
easy to make friends at school (see Figure 36).

Figure 36: Easiness of Making Friends at School, Regular Participants versus Non-Participants,
Grade 8 MSIC Survey, Spring 2014
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In addition to developing friendships at their own site, many participants were able to extend
their social circles to peers at other program sites, through B3:30’s regional events. One former
participant praised the program’s regional events for helping her broaden her circle of friends
at high school. At these events, she connected with students from different middle schools who
eventually attended the same high school as hers. Having met one another in the past allowed
them to pick up their existing relationships with little difficulty.

Once in high school, former participants also realized that it became easier for them to meet
other students, and they gave credit to the program for giving them the exposure to people
from different backgrounds. According to the Former Participant Survey, 84% of the
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respondents agreed that B3:30 had helped them build new relationships in high school (see
Figure 37).
Figure 37: Former Participants’ Perceptions - Relationship Building, Due to B3:30
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Aside from widening their social circles, some participants realized that through B3:30 they
were able to “build better relationships” with their peers. They highlighted how the program
brought them together on a frequent basis, allowing them to “bond more properly” as “it takes
time to trust somebody.” For some students, B3:30 also enabled them to build on existing
relationships with their school friends who were also attending the program. As explained by
an Academic Staff, “This is a place for them to be friends with the people they’re in school with
and test those relationships outside of texting and the Internet.” A few former participants
mentioned that they still kept some friends from B3:30, whom they had grown closer with.

According to B3:30 staff and some school principals, there were participants who were often
angry, antisocial, in constant conflict with others or school adults, easily getting in trouble, or
“rude and aggressive” before they joined the program. For certain sites, these negative
behaviours were indeed the reasons for some students being referred to the program.

In B3:30, participants had many opportunities to acquire conflict management skills. When
asked during focus group interviews what skills they had learned from B3:30, one of the
common responses given by both current and former participants was conflict resolution. At a
few sites, specific training on addressing conflict was offered. For instance, students at one site
learned about conflict mediation through a month-long leadership program that engaged them
in role-playing scenarios to practice various strategies. But at most sites, conflict management
was taught or modeled spontaneously by program staff whenever conflicts arose among the
participants. When incidents transpired in B3:30, program staff played an active role in
intervention, which students found useful in guiding them through different resolution stages.
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In numerous instances, participants would actively seek help and ask program staff for
suggestions.

Over time, participants acquired peaceful approaches to resolving conflicts. For example,
rather than bottling up their anger and negative emotions, students were taught to express
their feelings or talk out their issues with their friends. To change the tone of arguments, one
group of male current participants treated them as “debates” in order to discuss problems
cordially. Several participants learned that it was not productive to take an issue personally and
that there would be greater consequences if they did not put aside their emotions. A parent
was impressed at how her son was now able to step outside the room to take a “breather”
before coming back to the problem.

Participants also became more mindful of peoples’ circumstances, as they were encouraged to
empathize with others. A number of students explained how their experiences in B3:30 helped
them recognize the importance of being respectful with one another in a disagreement. A
former participant recalled how she grew more introspective with managing conflict:

Through this program, | have learnt to control my temper and control what | say
because other people may take it the wrong way or | may hurt them in a certain
way by how | say it or what | say. So now | am more conscious of other people’s
feelings and what they are going through. It’s not just all about myself; | think
about how the other person is feeling too. (Former Participant)

Furthermore, students learned to assess their comfort level when entering a situation and
became more conscious of when to walk away and “be the bigger person.” A participant
remembered how she was advised by her Site Coordinator to “give people space” when they
seemed troubled. A Nutrition Staff observed a current participant’s progress in handling
conflict:

If someone is bugging [this one male participant], he will let me know. | have
seen him come to us a lot more [and say], ‘Hey, so-and-so is bugging me. Can |
stay in the kitchen today? Can | cook today?’ He knows now to just remove
himself from situations whereas before he would deal with it on his own.
(Nutrition Staff)

According to the B3:30 Year-end Survey, there was a significant increase in the proportion of
participants who rated themselves highly in their ability to solve conflicts with others, from less
than half (47%) before joining the program to nearly two-thirds (65%) after attending the
program (see Figure 38).
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Figure 38: Participants’ Self-Rating - Conflict Resolution, Before and After the Program
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Source: B3:30 Participant Year-end Survey, Spring 2015

In fact, 76% of the former participants attributed their conflict resolution skills beyond the
middle school years to the program (see Figure 39).

Figure 39: Former Participants’ Perceptions - Conflict Resolution Skills, Due to B3:30
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Being exposed to the diverse backgrounds in B3:30 gave students opportunities to understand
and appreciate differences, as well as become receptive to each other. To further promote
open-mindedness, several program staff conducted group discussions that emphasized real-
world connections and the need to accept people regardless of their background. At one
school, program staff discussed explicitly with participants about the impact of racism.
Students left with a greater understanding of the implications of racist comments and the harm
inflicted on others. Participants believed that program staff had opened their eyes to a world
that needed more empathy and responsibility for one another.

It’s helped me become more understanding of people and what they’re going
through because before, | used to be a really judgmental person but now that
we’re here [at B3:30], it’s a diverse space so you’re able to converse with
everybody else.
through or what you do know. You never really judge them. (Current Participant)

[It does not] matter if you don’t know what they’re going
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A former participant also acknowledged the program for shaping his outlook in relation to
others:

[...] Give people a chance... Even if | don’t know you, I'd be like, ‘What’s your
name?’ and get to know you ‘cause you can’t judge everyone on how they look.
(Former Participant)

Participants became more respectful of each other. They were more careful of not crossing
peoples’ boundaries and found themselves as “more polite or less of a bully” - in comparison
with the past, in which many program staff witnessed students being rude or speaking
inappropriately to one another.

One thing | learned, something very important: it made me realize what the
saying meant, ‘Treat others how you want to be treated.” It showed me the full
meaning. (Current Participant)

Participants began thinking beyond their own self-interest and taking into consideration others’
needs, especially in distressed circumstances. It was evident that their heightened sensitivity to
others’ feelings had led them to take the initiative to support others. For instance, more often
than before, they found themselves asking their peers how they felt when they seemed to be
sad or upset. Some would try to cheer them up by reassuring them or telling jokes. In their
daily Sports and Recreation activities, students indeed learned to work together as teams and
watch out for each other. A Site Coordinator shared a story about how participants motivated
and accommodated a fellow student with an identified need:

One participant has a learning disability [and the other students] are very good.
Nobody picks on him and they actually try to engage him. [At the gym], they say,
‘Pass to him,” or, ‘Shoot it, man!” They even play at his level sometimes. They
have each other’s back regardless of what interests they have. (Site Coordinator)

At several sites, participants would watch out for one another to maintain a supportive
environment. A few program staff would also occasionally place students in situations that
required collaboration, such as pairing up participants of varying proficiencies to assist one
another in their areas of improvement. In fact, it became natural for many participants to
ensure that the majority or all of the students were engaged in program activities. Participants
depicted the program environment as “very opening and welcoming,” which suggested that
they felt included in B3:30.

| like Beyond 330 because it’s fun and nobody is left out and everybody is
included. (Current Participant)
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Students also affirmed that there were no cliques within the program, and if there were any to
potentially develop, one Site Coordinator explained that staff would encourage them to
intermingle. In fact, a majority of the former participants (88%) reported that the program
helped them to be more caring towards others (see Figure 40).

Figure 40: Former Participants’ Perceptions - Being More Caring Towards Others, Due to B3:30
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The findings about inclusiveness and peer support can indeed be corroborated by the MSIC’s
Resiliency Survey results, which indicate that participants had strengthened their resiliency in at
least five socially related areas — peer relationships, peer influence, cultural acceptance®,
empathy, and caring for others.
regular participants

As illustrated in Figure 41, while the Resiliency scores for

in these areas were initially lower than their non-participating
counterparts, by the second year they demonstrated noticeable growth, whereas the scores of

their peers had either dropped or remained unchanged over the two years.

Figure 41: Two-year Resiliency Survey Results in Socially Related Areas, Regular vs. Non-participants
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 This is defined as “Youth respects others’ beliefs and is pleased about cultural diversity.”




Becoming Potential Leaders

In various B3:30 settings, many participants were given empowering opportunities to discover
their leadership potential. In Sports and Recreation, students took turns leading activities or
acting as team captains. Some participants helped carry out “Question of the Day”
presentations or manage certain tasks at Community Dinners. Apart from the assigned tasks, a
few participants were cognizant of their influence on others and took the initiative to help out.
In his past experience with B3:30, one former participant described how he felt a sense of
responsibility around younger students and helped them out by giving advice or showing them
around the school. A Site Coordinator observed this similar behaviour at his school:

| see myself as a leader

because sometimes [the Site
Coordinator] will pull me to

On free choice Friday we let students do what they
want to do. [For example,] they want to do a free
[l?asketl?all] shoot around. | have seen on.e of the the side and if I'm doing
kids taking the Grade 6 [students] and running drills something bad, he’ll say,
with them or [basketball] plays or showing them. ‘People look up to you and
And | was impressed and was like, ‘That is good you should try to do the right
leadership.’ (Site Coordinator) thing as much as you can.’
So I will try to do the best |
At another site, a Nutrition Staff noticed that her older can to do the right thing as a
participants would counsel others, “like a big sister to a leader. It showed me that |

little sister kind of thing.” A parent expressed her gratitude [P UUERRILER R
the right thing to show
people what to do. (Current

leadership potential: Participant)

for the program’s impact in fostering her daughter’s

She made friends with the young kids that just came on board. She is coaching
and helping them so it’s giving her those leadership skills she needs to go on to
her career. (Parent)

Several principals also realized certain participants began emerging as leaders in school,
especially in athletics. According to the B3:30 Year-end Survey, there was an increase in the
proportion of participants who rated themselves highly in leadership skills from 51% before the
program to 62% after the program (see Figure 42).
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Figure 42: Participants’ Self-Rating - Leadership Skills, Before and After the Program
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The leadership skills participants developed during the program did transfer into their
secondary school years. In high school, many former participants recognized this transference
as they found themselves settling effortlessly into leadership roles. According to the Former
Participant Survey, 83% of the respondents agreed that the leadership skills they gained from
B3:30 were useful to them in secondary school (see Figure 43).

Figure 43: Former Participants’ Perceptions - Leadership Skills, Due to B3:30
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Source: B3:30 Former Participant Survey, Spring 2015

For instance, former participants mentioned about being the first to volunteer in doing class
presentations or leading warm-ups at high school team practices. A former participant
described how the program staff and older students guided him when he was young, which
motivated him to do the same for others at his high school:

We try to give it to them earlier so they have an understanding ‘cause | had a lot
of older guys that did it to me so might as well do it for them too. And it’s better
when it’s younger for them. (Former Participant)
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A few former participants further explained how they transferred their skills beyond school and
utilized them in extra-curricular activities, such as leadership development programs and
Cadets. One other former participant was so moved by the program that he hoped to
contribute to the community as a leader:

| just want to coach. | want to give something, not a career but something to do
[to] get my mind off of stress to help kids to show them the real world. To show
them, ‘Hey if you’re willing to do this, then you will get there. But if you’re not
willing to put in the work, then this is what’s going to happen. [l want to] start
my own little thing, [such as what] a lot of organizations have done. Not even to
make money [but] just to help around the community [...] (Former Participant)

There were also former participants who returned to B3:30 as volunteers. Realizing their
potential influence on younger students, they were conscious of their duty to be a role model.
One of them shared his understanding of what it meant to be a positive influence:

[B3:30] definitely taught us how to act and carry yourself to influence students
and how to really step up. You’re not personally called out to, but you take the
initiative to do so. This really helped with interacting with other younger folks
and trying to get things done. (Former Participant)

These student volunteers also gave advice on potential high school challenges to current
participants, who were appreciative of this information that would prepare them for the future.
In their survey, over two-thirds (69%) of former participants agreed that as a result of the
program, they wanted to be a leader or a role model to younger students (see Figure 44).

Figure 44: Former Participants’ Perceptions - Desire to be a Leader/Role Model, Due to B3:30

| Strongly Agree Agree |

33% 36% 69%

0% 50% 100%
% of Former Participants

Source: B3:30 Former Participant Survey, Spring 2015
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As in the case of social development described in the previous section, while there were no
specific program components in B3:30 that directly addressed emotional development, the very
multi-dimensional nature and structure of the program, along with
the intentional efforts of program staff, had helped participants
mature emotionally in the following four areas:

e Emotional management

e Self-regulation

o Self-efficacy

e Extending beyond oneself.

Both former and current participants were asked to reflect on some of their emotional
challenges prior to joining B3:30. A small proportion of students admitted to feeling miserable
or discouraged due to a combination of sociocultural factors associated with home, school, or
neighbourhoods. Some preoccupied themselves with negative thoughts and descended into
periods of anger, distress, or despair. A principal shared her concern about one student:

We had a Grade 8 student who was getting himself into all kinds of trouble. He
was a very good-hearted boy but just going through a very difficult time in life.
He had a single dad who worked a lot so the supervision piece after school wasn’t
there. So he would go home and be alone for dinner and look after himself. He
came to school feeling very sad and angry and just miserable. (Principal)

Those transitioning into new schools experienced even higher levels of stress. For some,
incidents with bullying further escalated their mental stress. At one school, a female participant
who had experienced bullying shared that she was diagnosed with depression. Anger and
aggression were also prevalent among students. Program staff shared accounts of students
yelling at one another or storming out of the room.

[...] If it’s a physical fight, | can’t control my anger. It’s true — | have an anger
problem... When they get me cheesed and | can’t control my anger, it’s going to
happen. (Current Participant)

While a few students might have a close family member to confide in, most revealed that there
was no one for them to approach when they were feeling upset or frustrated. Some students

65



admitted not feeling comfortable talking with their parents, or believed that their parents
would not understand them.

I don’t really talk at home... | tell my mom things but not everything because
she’s a bit overprotective... So if | told her everything, ‘crazy mom’ would come
out of her. (Current Participant)

With the deliberate efforts of B3:30 staff, participants became more conscious of their anger
and learned to stay calm in hostile situations. Students recognized the impact of their temper,
and were guided to listen and respond in a more constructive manner. In addition to “cooling
down,” participants listed other strategies that helped them maintain composure, such as not
taking it personally or overcoming their issues to get over their irritation. One former
participant explained how it was now more natural for her to monitor her emotions and
conduct herself mindfully.

| would just be very angry at anything and everything; the smallest things would
upset me... I’d always let my emotions get the better of me, especially back then
because my emotions controlled me so | wasn’t able to let it go or be at peace
with certain things that | could not change. So I feel like that if | didn’t go to
B3:30, | would probably be a very angry person. (Former Participant)

Aside from anger, students became aware of their anxieties and learned to cope with them by
confiding to program staff. Some participants regarded the program activities as a means to
relieve stress and continued to utilize them on a personal basis. One B3:30 site arranged a
week-long series of lessons that focused on wellness and stress management. It was evident
that this emphasis on positive mental health had made an impression on students, as many
former participants appreciated the program for enlightening them in managing their
emotions. In the survey, 63% of the former participants agreed that B3:30 had helped them
cope with their stress and/or problems (see Figure 45).

Figure 45: Former Participants’ Perceptions - Coping with Stress/Problems, Due to B3:30

| = Strongly Agree m Agree]

20% 43% 63%

0% 50% 100%
% of Former Participants

Source: B3:30 Former Participant Survey, Spring 2015
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One former participant explained, “[B3:30 staff] showed me how you don’t stress over it. You
need to stay calm and find a way to help yourself or tell someone to help you with it.” Another
former participant gave an example of how the program helped her become more mindful of
stressful circumstances with schoolwork and would occasionally take a break in order to look
after her well-being.

If | ever felt really stressed out, there was this one [program staff] that would
always be there for me. He would talk to me, make jokes and whatever, so I'd
feel more relaxed and then he would tell me to take a break and go back at it,
when | feel more comfortable or explain it better to me so | don’t stress as much.
Now that I’m in high school, | can calm myself down. (Former Participant)

Support systems in B3:30 fostered a safe environment for participants to practice opening up to
others instead of suppressing their feelings. Having acquired some skills to assess their own
emotions, participants felt more capable of asking for support in situations where they felt
vulnerable.

Beyond 3:30 is the only place that | have people that are supportive. (Current
Participant)

A participant insisted, “If you have problems, talk about it. If you don’t talk about it, the
problem is going to bother you.” The program also helped foster a culture of peer support. For
example, participants demonstrated caring and concern among students by asking questions
such as, “Are you okay? Is there something that you need?” Indeed, in B3:30, many
participants managed to find individuals whom they could depend on for their emotional
needs. Their B3:30 friends were so close-knit that a couple of female current participants called
them “family” and “people | would never want to lose.” This awareness carried over into high
school, as affirmed by a few former participant.

Both school and B3:30 staff reported that some participants engaged in a wide range of
disruptive behaviours. It was also noted that a few students were drawn into “unsafe and
reckless” activities in the neighbourhood. One female former participant spoke of a handful of
instances involving the police while attending middle school, as well as citing examples of gang
influence among some peers.
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Owing to the holistic and interactive nature of B3:30, as well as the trusting relationships built
between the staff and participants, there were frequent opportunities for students to learn
about the “right or wrong decisions” especially when mistakes happened. Program staff
transformed these instances into learning experiences to encourage students to make better
choices. A group of male participants expressed gratitude for program staff in sharing their
past mistakes, which inspired them to be more cautious themselves. A few students even
appreciated how program staff’s discipline and supervision had helped keep them in check.

Program staff and parents indeed noticed that participants began to respond more
appropriately and responsibly to circumstances, and interpret them in a more positive light.
One male participant added, “Not everything was a joke” when it came to particular life
instances. Students seemed to be more cognizant of the consequences of their choices and
actions, and of how their actions could impact others. In fact, as a result of the program’s
influence on modelling pro-social behaviours, participants’ increased awareness helped them
alter their perspectives of other people, which reinforced their understanding of respecting one
another. Participants started to take others into consideration and choose courses of action
that were favourable to everyone. For example, students would try to avert a fight or diffuse a
conflict, since they understood that it was of benefit to no one. One participant knew she had
to look after her “inner self” whenever she was treated unfairly and made sure she would
respond in a way that would not exacerbate the situation.

In short, participants came to understand the importance of being well behaved and “self-
disciplined,” as well as regulating the way they communicated with others, such as taking a
“quick pause in the head” before speaking. One former participant reflected on how he used to
be arrogant in B3:30 but managed to realize the harm he was inflicting on others, as well as
himself.

Fighting is never the answer. When | was in Grade 8, | would fight. | would
speak my mind without thinking. When | went to Beyond 3:30, [the program
staff] really helped me. Now that | am in Grade 11, | am a completely different
person. (Former Participant)

As a matter of fact, many participants admitted that they were able to stay out of trouble or
avoid it as much as possible. Some former participants affirmed that if it were not for B3:30,
they would have been a “troublemaker’ or “that one lazy kid who acts up.”

[B3:30] makes everyone a better person... [Program staff] always helped you
stay in your lane and keep you on track to a good future [...] (Former Participant)
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According to the B3:30 Year-end Survey, over-three quarters (77%) of the participants rated
themselves highly in their ability to make good decisions after attending the program compared
to about two-thirds (68%) before the program (see Figure 46).

Figure 46: Participants’ Self-Rating - Ability to Make Good Decisions, Before and After the Program
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Source: B3:30 Year-end Survey for Participants, Spring 2015

Former participants also confirmed the value of B3:30 in helping them hone their ability to
make responsible decisions, especially in light of the many choices and challenges facing them

in high school. Commitment to better life choices was a goal that one former participant
emphasized:

It’s hard. You know school is the right thing sometimes. You have homework due
but you want to go play basketball at the centre with friends ‘cause everyone’s
going and you love basketball. So it’s hard to make rational decisions sometimes.
You have to go by yourself and do schoolwork more. (Former Participant)

According to the Former Participant Survey, a large majority (82%) of the respondents agreed
that B3:30 helped them with making better decisions in high school (see Figure 47).

Figure 47: Former Participants’ Perceptions - Better Decision-making Skills, Due to B3:30

| Strongly Agree Agree|

33% 49% 82%
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% of Former Participants

Source: B3:30 Former Participant Survey, Spring 2015
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A few students described themselves as feeling “insecure” or “doubtful” about their capabilities
prior to joining B3:30. Initially, program staff noticed that some students were fearful of trying
new activities or performing in front of others. This lack of confidence hindered them from
engaging in program activities or as one current participant explained, “We used to stay back
and we wouldn’t take advantage of opportunities. We’d be shy.” Students who had been
bullied at school also admitted to feeling helpless and uncertain about how to address such
incidents. Some participants admitted to having low self-esteem. For instance, one participant
shared how he began to internalize negative feelings about his self-image:

Because of what the bullies around here say to me, I’'m starting to feel that is true
for me, about what they say and what | am. (Current Participant)

As observed by a parent, B3:30 had provided students the space and resources to discover their
own identities. An elder sister of two participants of the program, one current and one former,
noticed this autonomy as well:

| feel that my sister and brother are learning who they are and figuring out things
about themselves, as they see other people and interact with others. | feel that
they are finding themselves and trying to find their true potential. (Sister of
Current Participant)

Participants became more reflective and deliberated about the type of person they would like
to be. A few students expressed satisfaction with who they had become and appreciated B3:30
for shaping their characters. Some of their new insights included improved self-respect, not
worrying about what people thought of them, and not letting others pressure them to change.
In their B3:30 Year-end Survey, 71% of the current participants rated themselves highly in terms
of feeling good about themselves after attending the program compared to 61% before the
program (see Figure 48).
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Figure 48: Participants’ Self-Rating - Feeling Good About Oneself, Before and After the Program
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Source: B3:30 Year-end Survey for Participants, Spring 2015

Greater Self-direction

With guidance from program staff, participants learned to be accountable for themselves and
“handle things on their own.” Students were encouraged to try things out after a couple of
demonstrations and were assigned program tasks to practice fulfilling responsibilities

independently. In fact, parents noticed their children becoming self-reliant in terms of taking
care of themselves and would now ask them to carry out family duties, such as walking their
siblings home from school.

Money Management Skills

Students also found it empowering to have acquired money management knowledge and skills
such as opening bank accounts, budgeting, and understanding tax deductions. Focusing on
personal finances encouraged students to take responsibility and realistically plan for long-term
goals. In B3:30, participants learned about the income they needed to strive for in order to
support their future families, which also introduced the topic of working towards certain
careers.

When we were learning about money management, it helps us a lot because it
teaches how we’re going to need those money skills. For example, we were
pricing food that we get at a restaurant. Why would we go to a restaurant and
pay so much when we could go to the grocery store? At the restaurant, a pie
costs S5 and the stuff you need to make the pie at the grocery store costs less
than 55. We’re learning a lot. (Current Participant)

After attending the program, almost two thirds of the current participants rated
themselves highly in money management skills compared to less than half before
attending the program (see Figure 49).
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Figure 49: Participants’ Self-Rating - Money Management, Before and After the Program
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Source: B3:30 Year-end Survey for Participants, Spring 2015

Having been exposed to a wide range of program activities and encouraged “to always try
everything,” participants grew more confident in exploring unfamiliar tasks. Program staff had
observed that students were initially self-conscious and refused to make any attempts but over
time they became “more flexible” and often “put themselves in situations where they might be
uncomfortable.” A few participants explained how they were able to convince themselves to
make an effort and not to create negative assumptions about their abilities.

Some people assume that they’re bad at every sport. Let’s say they made you
play Frisbee or something and you’re really good at it. Then you think, ‘Maybe |
can do this’. (Current Participant)

With the support of program staff, increasingly participants were able to overcome obstacles
and experience the feeling of accomplishing difficult tasks. Students spoke about “never giving
up,” and “persevere and to go hard.” In fact, having attended the program, 71% of the
participants rated themselves highly in their self-confidence compared to 59% before the

program (see Figure 50).
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Figure 50: Participants’ Self-Rating - Self-Confidence, Before and After the Program
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Source: B3:30 Year-end Survey for Participants, Spring 2015

These lessons resonated deeply with many former participants who reflected on the additional
challenges presented in high school. Many were grateful for B3:30 in helping them become
“mentally stronger.” If it were not for the program, one former participant added, “I would
probably go nuts ‘cause I'd be thinking everything’s crashing around me.” Several former
participants indicated that the self-reliance and assertiveness they cultivated in B3:30 remained
valuable for them as they coped with new challenges in high school. In fact, over three quarters
(78%) of the former participants agreed that the program had helped them with their self-
confidence (see Figure 51).

Figure 51: Former Participants’ Perceptions - Self-Confidence, Before and After the Program
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Source: B3:30 Former Participant Survey, Spring 2015

Furthermore, many participants felt more confident about standing up for themselves, and
acknowledged that if it were not for B3:30, they would have been “pushed around” or “beaten
up” by others. Several students found themselves speaking out more often when they knew
they were being taken advantage of. At one school, a group of current participants voiced how
they learned and applied appropriate coping strategies in situations where their “buttons were
being pushed.”

If | was getting bullied in any way, | would stand up for myself and at least, talk
back, or in a way where | would prevent it from getting worse. (Former
Participant)
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Participants also shared thoughts about being inspired and more hopeful such as becoming a
“go-getter,
“renewed purpose,” and believed they could “do anything they set their minds to.” Such

n u

going further in life,” and striving to “reach their dreams.” Others mentioned a

sentiments represented a substantial change in mindset for some; one male participant stated
that he used to doubt himself, thinking “how hard it was going to be to graduate and succeed in
life.”

Both a perceived and actual lack of positively stimulating activities after school had been a
factor that impacted participants’ sense of belonging and engagement at school. Prior to
joining B3:30, students admitted that they were disengaged and were indifferent to what was
happening around them. A group of participants further noted that the excessive smartphone
usage was so widespread that students seemed to “stop paying attention to the real world.”

The knowledge, experiences and personal development acquired in B3:30 helped strengthen
participants’ open-mindedness and promote a growth mindset, which in turn served to foster a
greater sense of connection and engagement at school. One current participant acknowledged
the program for broadening her horizons by engaging her in current affairs, which she
proceeded to learn about on her own time. After getting used to receiving advice from program
staff, a former participant felt he became more responsive to others’ counsel in high school and
would take the initiative to seek out pertinent information to “stay on top of things.”

Many students became interested in getting involved with others in activities within and
outside of B3:30. Several former participants mentioned that if it were not for the program,
they would not have chosen to join extra-curricular activities in high school or apply for summer
jobs because they felt they lacked the assertiveness to take on such opportunities. In fact, a
number of former participants were inspired to give back to the program as a volunteer. Those
who did return to B3:30 for their high school community volunteer hours commented that they
found the experience to be so rewarding that they still continued to help out even when they
had already met their community service requirement for high school.
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In B3:30, participants took part in activities which helped them develop a sense of social justice,
and recognized the importance of taking action, instead of being a bystander. Some students
became more confident in speaking up for others in sensitive or hostile situations, such as
defending their peers against bullies. At some schools, participants encountered challenging
people in the program but accepted these experiences as a learning opportunity to practice and
develop their capability of standing up for others at school or in the community.
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RIPPLE
EFFECTS

The previous sections
discussed how the
immediate benefits middle
school participants gained
from B3:30 had long-term
positive impacts on their
high schooling as well as
their lifelong development
and well-being. The
remaining sections will
explore how the same
direct benefits they
garnered from the program
had produced favourable
ripple effects on their
immediate sociocultural
environments and the
people around them
including:

School

Family
Neighbourhood
Community
Members
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Interviews with principals and staff of the host schools indicate that the multi-dimensional
benefits their students gained from B3:30 had indeed generated positive spillover effects on
the school as a whole, especially in terms of school atmosphere. These effects can be
categorized as follows:

A stronger sense of community among students
Increased student attendance, enjoyment, and engagement in school
Fewer student behavioural issues

P wnN

More connections between school and parents.

Within the formal structure of a regular school setting, students generally found it difficult to
socialize with others. Many reported isolation in school or seeing other students in cliques.
Friendly interactions among students across classes or grades were uncommon. However, as
mentioned in earlier parts of the report, within B3:30, participants were able to socialize with
and befriend school peers beyond their own class and across different grades and backgrounds.
A principal described how a shy student grew socially:

A student who came here who was identified with special needs came to the
school, very shy, very reserved, and very introverted and became part of the
program. He got to meet students from all different grades because of course he
started when he was in Grade 6 and this is now a student who knows a quarter of
the school population just because of that program. (Principal)

The expanded circle of school friends who developed in the after-school program was carried
over to the school day. Participants were able to associate with a larger network of students
they met in the program who also attended the same school.

| see them participating in the program, they have friendships that they’ve
formed in that program and as a result, they’re developing the skills and
confidence building that’s important for them to be strong academically. (Vice-
Principal)

In other words, B3:30 had helped more students feel connected to each other, promoting a
greater sense of community in school. A principal observed:

And so the kids who were in the program, there tended to be this group of kids
that they were together, they bonded, and so they were sort of friends outside as
well. (Principal)
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Also, as noted by a B3:30 staff member:

| see a lot of them. They’re in their little groups of a couple friends who are in
different grades but still friends and they’ll talk about something that happened
and they talk through their problems. (Program Staff)

This sense of community was not limited only to the B3:30 participants themselves. The social
skills and confidence they developed in B3:30 meant that many participants felt more
comfortable opening up and socializing with other peers in the hallways or schoolyards,
regardless of grade level or background. This helped create a more inclusive school
environment.

The kids within the program are kind of building those social skills that are then
allowing them to more positively influence the kids around them that aren’t
necessarily in the program. (Vice-Principal)

In many inner-city schools, school and class attendance has always been an issue. It is not
uncommon to see some middle school students who do not attend school regularly or who only
join the classes they like. One participant said that before joining B3:30, she did not come to
school regularly in the morning “unless there’s something due that day and | actually got it
finished.”

[We] were talking to a student in Beyond, she hardly comes to school and we
were like, ‘well you’re in Grade 8, you’re going into high school what do you think
is gonna happen?’ And she thinks it’s no problem that she doesn’t come to school
often. (Site Coordinator)

At some schools, attendance per se was not a problem, but a principal noted attendance
behaviours such as “punctuality” were “not great.” However, since they hosted B3:30 at their
school, some school administrators began to notice a gradual decrease in student absenteeism
among the participants. As B3:30 required students to attend school during the day before they
could join the program afterwards, participants were motivated to be at school.

Good attendance, not only in terms of coming to school, but good attendance is

also a pre-requisite for participation in the program so we have very good
attendance. (Vice-Principal)

79



Also, a participant noted that “since I've been in the program, it has helped me get to school on
time.”

| think that it engages the kids in coming to school. They just have a more
positive feeling about school itself. [...] Whereas, if the student has nothing to
look forward to, then they don’t want to come and they don’t feel good about
being here. (Principal)

Aside from increased school attendance, some principals also observed a gradual manifestation
of positive school behaviours among their B3:30 students.

Definitely. Very positive attitude. [...] | saw a very strong change in attitude in
some of the students. (Vice-Principal)

These positive changes were also noted by classroom teachers during the school day.

I’'ve had feedback from teachers showing us appreciation, in terms of following
up with homework or motivating them to want to be here [at school]. (Site
Coordinator)

In the B3:30 Year-end Survey, more than half of participants indicated that they enjoyed school
more as a result of attending B3:30 — a significant increase in proportion from only a third
before the program (see Figure 52).

Figure 52: Participants’ Self-Rating - Enjoyment of School, Before and After the Program
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Another teacher actually attributed the improving climate of his school to the change in
attitude and the newly acquired social and emotional life skills among B3:30 participants — all of
which percolated into the school environment.

There are a lot of things that | have seen that is beneficial just for giving the
students a different perspective on things, maybe more life skills, maybe learning
more things like empathy; those types of things that do actually filter back into
the classroom and make a difference in the climate of the school. (School Staff)
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In fact, at a few sites, principals and vice-principals even saw the B3:30 program as an
opportunity for knowledge sharing between students in the program and those who were not.
One principal noted that at her school, B3:30 often brought in guest speakers who taught
participants about many different topics that were not necessarily addressed during the school
day. This gave participants the opportunity to informally share information with their peers,
broadening the knowledge base of other students within the school.

They’ve been able to bring in presenters to address some of those mental health
and well-being topics that sometimes the rest of the students don’t get to hear
about, but then it’s an opportunity for the Beyond 3:30 students to share that
information with their peers. (Principal)

In addition, some principals witnessed their B3:30 students becoming more active members of
their school communities, taking part in a wide variety of activities, such as extra-curricular
sports teams or clubs, and some even taking up leadership roles on student councils that they
might not otherwise have joined. As noted by one principal, the more active engagement by
these participants helped raise school spirit.

The Beyond 3:30 students from last year to this year, I've seen them take active
roles on the student council or active roles just in terms of raising school spirit
during the day...in terms of just the overall school involvement... (Principal)

Teachers and principals at some school sites mentioned that many of their B3:30 students had
behavioural issues during the school day. The principal at one school described many of her
B3:30 participants as needing support to develop “some social skills and behaviour
management skills.” Several students had indeed been sent to the school office on a regular
basis due to disruptive behaviours.

They’re the most challenging kids | find. This is also a challenge because during
the day we split them up into various classes to split up the behaviours and the
challenges and the academics and all that. (Principal)

However, as a result of the social and emotional skills, such as self-regulation, that participants
developed in the program, there was a significant reduction in behavioural concerns at many
school sites. Participants themselves reported that the conflict resolution and anger
management skills they learned from the program led to far fewer classroom or school
outbursts on their part.

I’'ve learned to try to keep everything in if I’'m mad and just try not to stir up some
trouble. (Current Participant)
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In fact, in their survey, 83% of the former participants reported that taking part in B3:30 made

them want to behave well in school (see Figure 53).

Figure 53: Former Participants’ Perceptions - Better School Behaviour, Due to B3:30
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Source: B3:30 Former Participant Survey, Spring 2015

Some school staff also concurred that B3:30 had helped reduce negative classroom behaviours
and the need for disciplinary actions. As reported by a principal of a host school:

In my mind - the program - they help to alleviate some of those kinds of anxieties
that might interrupt with learning during the day, which might interrupt with
social relationships during the day, or might end up being a part of discipline or
suspension or those types of things. | don’t see it happening as much when the

students are involved in Beyond. (Principal)

Another vice-principal mentioned finding fewer office referrals among B3:30 participants.

Well, we can say what we do know is that we
haven’t had any of those students being taken to
the office for non-cooperation in the classroom.
(Vice-Principal)

behavioural issues also allowed for

Less more positive

relationships with school adults. As discussed earlier, many
school staff recognized that after taking part in B3:30, their
students developed more constructive relationships with them.
From the school staff's perspective, better student-teacher
relationships helped create a more open and productive learning

community.

So | would say it did positively influence the school climate.
When you have [...] students that really see a value in
terms of their interactions and their relationship with the
staff at school then it sort of creates a healthy social
development. (Vice-Principal)

When you get close to the
end of the year, and those
kids who are at-risk are no
longer showing dysfunction
during class or they are not
having negative attitude
during the daytime with
their teachers or their peers
or you know that they are
not getting suspended or
getting sent to the office as
much. You know that when
those things are happening,
you know that there is
impact somewhere and |
know that B3:30 is a part of
that. (Principal)

Very positive rapport with the program staff of Beyond 3:30 but also a positive

rapport with the school staff as well. (Vice-Principal)
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More Connections between School and Parents

An issue commonly brought up by principals and school staff was the lack of parent
involvement in the school community. By offering B3:30 at their sites, schools were able to

connect with at least the parents of the participants.
P P P | think [B3:30 has] had a
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to connect. hours there are things going on
at school. Even when the
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or they would go upstairs, walk right into the positive SChOO,/ eladidls7, s .
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yeah it has engaged the parents. (Vice-Principal) the traditional hours of school.

(Principal)

Community Dinners offered by B3:30 for family members
and school staff also served as an important point of contact for parents where they could
mingle with school and program staff in a relaxed environment. As mentioned by another
school administrator:

Community Dinners are definitely a way of getting more adults into the building.
The more adults you get into the building ultimately, the better you’re positively
impacting the atmosphere of the school. (Vice-Principal)

According to school administrators, having parents of participants interact with B3:30 and
school staff was an effective way of generating a vibrant school community. In short, across the
different sites, B3:30 helped create within the school a hub where parents could comfortably
interact with one another and with school adults.
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As documented extensively in the Phase Il and lll Evaluation Reports, most students reported
that before joining B3:30 they whiled away their after-school time either in boredom or screen
activities at home, or for some, hanging out outside of home. Without adult supervision, few
were motivated to do their homework or help out with household chores. Some students
acknowledged in interviews that while they were supposed to look after their siblings,
arguments and fights often occurred among themselves. In short, for many inner-city students
their after-school time was spent aimlessly and unproductively. As described by two parents:

Come home watch TV and give a lot of trouble. Computer, TV, and be lazy.
(Parent)

Mine would come home and play video games and lounge around the house.
(Parent)

Also, as described by a school staff:

What | observed before the program was that the students spent a lot of time
hanging around the school, but when | say hanging around they weren’t running
around or anything but they just sat in the lobby until about 5/6 o’clock...doing
nothing. (Vice-Principal)

Many parents who came home late and exhausted after work were often too preoccupied with
preparing meals for the family or other household chores that they had little time or energy left
to monitor their child’s schoolwork or to have deep conversations about their child’s school
day. In fact, some students admitted that before B3:30, they rarely talked with their parents, or
that there was not much worth sharing about their school day. In other words, meaningful
communication with parents was minimal.
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Input from both current and former participants, as well as family members from respective
focus groups, reveals that the multiple benefits students gained from B3:30 had indeed
generated positive ripple effects on their family dynamics in the following ways:

Students helping out more at home

More quality family time

Better communication with parents

More meaningful interactions with siblings

v AW e

Sharing knowledge and skills acquired from B3:30 with family members.

Having taken part in B3:30, many participants voluntarily took on more household
responsibilities. At home, some applied the cooking skills and interest they acquired from the
Junior Chefs’ Club by volunteering to prepare meals for their family before their parents were
home. A parent talked about her daughter taking an interest in cooking and in influencing her
family to eat healthy.

With the helping out at home she’s more helpful now in the kitchen...than before.
Before she didn’t want to help...but now that they’re doing this healthy eating in
this program, she wants to help out a little bit more and wants to eat healthier at
home. (Parent)

Another parent also mentioned her son’s eagerness to help out in the kitchen.

When | start to cook, he comes to the kitchen and he asks me, ‘Mommy can | help
you? | know how to cut lettuce; | know how to do this...” (Parent)

Aside from cooking, participants internalized other routines taught in the Junior Chefs’ Club
including taking initiative in washing and cleaning up. One participant mentioned how cleaning
up their dishes after meals had now become second nature even at home.

Yeah...when you are done eating every day — when they give you food — and you
use a plate you have to wash it. So instead of me just putting it in the sink and
leaving it for my mom to do, I just do it. (Current Participant)
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Parents also discussed their children’s willingness to help out around the house more because
their homework had already been completed during the program, thus freeing their time in the
evenings to take on some household responsibilities.

Before, when you tell him to go wash the dishes, he would say he got homework
and a lot of things to do but now when he comes home, he already did his
homework there and now it looks like he is a little bit more free to give mom
some help. (Father)

Another participant talked about how she became habituated to and even came to enjoy
helping out her family by doing chores.

I usually take care of my siblings. | cook for them... | have to be there for my
siblings so clean up the house and stuff ‘cause they’re really lazy right now and
they don’t realize it... I’'m left to vacuum and clean the bathroom. But as long as
I’m making my family happy, it makes me happy... (Former Participant)

In helping out around the house, participants were able to be a positive force in their own
home. This simultaneously built their self-confidence and the trust their parents had in them.

They’re more open to letting me do new things now ‘cause before, it’s like, ‘If you
don’t deserve it, you don’t deserve it.” But if | do something good for them, they
would let me go to more sleepovers, whatever, ‘cause | had really strict parents
growing up. So they’ve gotten to a point where they’re more chill with me and
more strict with my siblings. (Former Participant)

As previously mentioned, completing homework during program time provided participants
with additional free time in the evenings. According to many interviewed parents, this created
more quality time for the family.

Now, when we come home, he’ll keep telling us, from the time we get to the
door: ‘We are going to have a nice time and play some games. | finished my
homework and | am happy.’ (Parent)

Yeah, because when their homework is finished, when you pick them up at 6 you
have more time to sit and chat. (Parent)

The increased quality time meant a less stressful home environment in the evenings. Parents
did not have to be yelling and fighting over homework with their children. Instead, they were
more relieved to have time for family activities such as watching movies or playing video games
together. These interactions helped build positive family dynamics.
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So this program has really helped a lot as it gives more time, more time to come
in here, more time to chat, less stress on my head wondering if my kid is going to
come home with a pile of homework. So when you get them now, your head is
free as you know their homework is finished. So now you have more time with
them. (Parent)

For my daughter, our relationship has gotten stronger because when she comes
home she doesn’t have to focus on homework because homework is done. So we
get to talk, we get to build a relationship. (Parent)

B3:30 had another important ripple effect on family, enhancing communication between
participants and their parents. The many activities that participants took part in, in the
program, generated interesting topics of conversation with family members. As recalled by a
former participant:

| would share whatever happened in B3:30, like whatever happened in my day.
So I would share with my family. (Former Participant)

Current participants of the program also had the same sentiments in regards to having more
deep conversations with their parents.

There’s more enjoyment in talking about school if you go to Beyond ‘cause
there’s more to talk about and there’s more fun things to talk about rather than
you talking about what you learned in science. (Current Participant)

Another former participant mentioned that before she joined the program, she had no interest
in talking to her mother. But after the program, she could not wait for her mother to get home
from work to “bombard” her with everything that had happened in B3:30 that day. Former
participants mentioned that discussing the happenings and positive experiences in B3:30 with
their parents led to more open communication that continued even into high school. As one
former participant stated,

Yeah with my mom, before | would say it was okay or it was fine but now | am
starting to tell her actually what was okay from the day than just saying that it
was okay. (Former Participant)

As shown in Figure 54, the majority (71%) of former participants believed that the program had
helped them develop more open and positive relationships with their parents/guardians.
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Figure 54: Former Participants’ Perceptions - Positive Relationship with Parents/Guardians,
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Source: B3:30 Former Participant Survey, Spring 2015

Moreover, with the many open discussions during
the Girls’
participants became more adept at talking about

and Boys’ Clubs of the program,
varied issues, including subject matters such as sex,
romantic relationships, and drinking which were
seen as taboo subjects in most families. These
issues were discussed seriously in the program.
This
knowledgeable about the subjects and more
comfortable to discuss the issues openly and
“intelligently” with their parents. After all, program
staff encouraged participants to discuss these

experience helped them become more

issues with their parents. As recalled by a former
participant:

It's gotten a lot stronger ‘cause...they
(program staff) said that, ‘No matter what.
Your parents may not like the idea of you
having a boyfriend or something but you

I am just more open with my mom. |
never used to tell my mom anything
about my life. It was really personal,
everything was just to me. So ever since
| was in the program | would just start
telling her everything because | would
have such good experiences and
especially because it was my first year
there. So | would just go home and say,
‘Mom we did this, this and that today,
we got to play outside and they made us
do homework so | don’t have homework
tonight.” | would be so excited that |
would just tell her everything and that
not only turned into telling her
everything about the program but
everything about what’s going on in
school and outside of school and with
my personal life. So | like having that
kind of open relationship with her.
(Former Participant)

should be able to talk to them and feel comfortable.” Eventually, | started
warming up to my mom first ‘cause she’s a girl. She would understand. And then |
started talking to my dad about it. He was a bit more stingy at first but he got
used to it. He’s just like, ‘Oh okay. As long as you tell me.” (Former Participant)

As shown in Figure 55, participants in the program felt more comfortable talking with their

parents across a variety of topics after attending the program.
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Figure 55: Participants’ Topics of Discussion with Parents, Before and After Joining B3:30
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Source: B3:30 Year-end Survey for Participants, Spring 2015

These open dialogues in turn deepened their bonding with parents.

Before, | would just lock myself in my room and talk to no one. Now I actually talk
to my family if | am having problems in school. (Former Participant)

Furthermore, the social and emotional skills they acquired from the program, such as anger
management, also helped participants get into fewer arguments with family members. A
current participant credited B3:30 for helping her with her anger issues and the positive impact
it had on her relationship with her mother. A parent also noted an improvement in her son’s
behaviour at home.

| find my son will take that minute to relax, to just calm down. (Parent)

For participants with siblings who were or had been in the program, B3:30 became a common
ground for their conversations and interactions with each other. As reflected by an older sister
whose younger siblings were participants of the program:

Well, with my brother and sister, because they both went to B3:30, they have
something to talk about. My brother is usually like, ‘Il do my homework and then |
am going to play games.” Whenever my sister is like, ‘Did you do this in Beyond?’
my brother will be like, ‘We did that,” and they talk about it. They interact about
it and they communicate which is really good. (Sister)
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A parent also had similar comments about the program’s impact on her children’s relationship.

Actually, my two [children] that attend here, they actually communicate better

with each other. (Parent)
| think it’s made me more responsible

Some participants with siblings would replicate, [ZA2lEREGRIIRE SRR IS0

modify, and play with their brothers or sisters | Ll ALE LRSS
‘No. Ask Mom or Dad, whatever.’ But now

some of the games they had been exposed to in since I've got work experience, working

B3:30. A mother described her daughter showing B e Ve M= alale h Nael 4 dalel A ae) 2
activities to her younger sibling: siblings might need help with homework or
something so | help them with that. Or |
Yeah, it’s basically taught my daughter. She RZelIERCICRUEIN LRI ey /22
can now help my younger children at home RN N 17N X L feNe]d
by coming up with ideas. She can sit there volunteer on their s.ch‘ool trips to help out. |
and say, ‘Hey guys, you want to make Play- care more for my siblings ‘cause they

Doh?’ And she’ll make Play-Doh. She’ll be [N A aiind
. . bad problems in middle school and that one
like, you know just helpful. (Parent)

counsellor (program staff) is the one that
kept me out of everything, like having

trouble with the police or anything like that.
would be to go and try out the new games she had B S TTIAT o)liale k3 deh Ll e i L4k e Lol

A former participant also recalled how excited she

learned in the program with her sibling. so now I’'m realizing what he did for me, |
want to do the same for my siblings...
If you go there and you learn a new game, BRGEUUERERTCIER

you are so excited to go home and play
with someone so then you have a sibling and can say, ‘Okay | learned a new game. Let’s
go play and try it out,” and then they like it. (Former Participant)

Additionally, participants themselves talked about becoming more responsible and caring
towards their siblings since attending the program. A former participant mentioned how B3:30
inspired her to take the initiative to do more with her younger brother.

I mean is were a few times where going to the after-school program will inspire me to
take my little brother to the park for an hour or so, just do random things like that to
make him happy and feel that | do care about him because | do. (Former Participant)

A mother also noticed that after attending the program, her son chose to play with his siblings
instead of sitting by himself at home playing video games.

That has changed a bit, especially the weekend lately. Now sometimes he wants to take
his little brother to the park, or all of us go on a walk. He has come up with all of these
ideas. He used to be the kid that sat on video games for four hours. For him to come and
be like, ‘Let’s go play basketball.” [...] (Parent)
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According to parents, their child often shared the knowledge they learned from B3:30 with
family members. As mentioned earlier, when they were home, participants often talked about
nutrition and tried to influence their families about healthy eating. A former participant
described how imparting knowledge on healthier food choices to her mother had helped her
family eat more healthily.

| would be like, ‘This is a good alternative instead of this; this is healthier. | am
going to cook this instead of that.” And it actually inspired my mom to eat
healthier. (Former Participant)

In addition, participants showed their parents about alternative food preparation methods and
different recipes that they acquired from the Junior Chefs’ Club.

Usually | help my mom make tacos, ‘cause we made tacos here [at B3:30]. So |
told her how to, like, cook the meat, how to make the tacos, ‘cause she doesn’t
know how to. So then | told her how to, and now she likes them. (Current
Participant)

Some participants even shared with family members what they had learned from program staff
about proper table manners and etiquette. As a parent recalled her son sharing this
information with her during dinner at home:

[...] We were home having dinner and he says, ‘Mommy, [site coordinator] said
that when you’re sitting at the table, your hands aren’t supposed to be on the
table. They’re supposed to be in your lap.” (Parent)

A few parents also noted that at home their children had talked about money management
such as budgeting strategies that they learned from the financial literacy program. A mother
even admitted that as a result of such conversations with her son, she herself would also start
budgeting for her family. It was amusing for another mother to overhear her son, a B3:30
participant, teaching his recently employed older sibling how to read his pay stubs.

[...] So my son here is the youngest of 3 boys. My oldest son works and goes to
school, but works part-time. He can’t read his own pay stub and [my son] went
home and told him, ‘Oh this is what the pay stub means. These are your taxes
and these are your...” And my 20-year-old was like, ‘Ah whatever.” But just
exposure to that, right? (Parent)
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RIPPLE EFFECTS ON NEIGHBOURHOODS

In order to examine the ripple effects on neighbourhoods, it is important to first understand the
inherent concerns of high-needs communities. Based on input from various informant groups,
at least two types of community challenges were identified:

e Lack of sense of safety in the neighbourhoods
e Lack of community infrastructure for youth after school.

Lack of Sense of Safety in the Neighbourhoods

In their respective focus groups, parents and students mentioned their concerns about violence
and lack of personal safety at times in their neighbourhoods. Exposure to criminality was a
reality for many of the B3:30 participants.

In my neighbourhood, especially for middle school...there are a lot of problems
with police. We’d have a lockdown maybe on average, twice or three times a
month. (Current Participant)

A vice-principal specifically noted crime as an issue in his school’s community:

There’ve been quite a few high profile crimes in the neighbourhood, drive-by
shootings...and so on, so as a result, there’s a heavy police presence as well. So
with that in mind and the fact that there’s a certain level of criminal activity in
the neighbourhood, our students don’t go outside of school. (Vice-Principal)

Another principal commented on how this issue seeped into family and community life.

Community safety is probably the biggest one. A lot of families... | know for a lot
of parents there’s concern about what happens between dismissal time and the
time that they get home and meet their children at home for supper or whatever
it is that they’re doing... There definitely is concern from parents in terms of
safety in the neighbourhood. (Principal)
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Another essential component that is lacking in most priority neighbourhoods is the availability
of healthy activities for adolescents after school. A principal detailed how a lack of public
infrastructure in the community had limited his students’ opportunities to have enriching and
meaningful experiences outside of school.

This neighbourhood doesn’t have a lot of services after school. There are two
libraries but there are not a lot of recreational chapters and so on in this
neighbourhood so that’s a barrier in terms of our students being meaningfully
engaged. (Principal)

As mentioned earlier in the report, while many students reported staying home doing nothing
after school, others simply “hung out” outside on the streets, malls, parks, community centres,
and basketball courts until late into the evening. As reported by a B3:30 staff member:

| know a lot of them... | see them at the mall. Not necessarily students from the
program, but students from [the school] at the mall. Even after | leave work, | see
them wandering the mall. (Program Staff)

Students hanging out in unsafe neighbourhoods not only presented the danger of them being
the victim of violence or crime, but also them perpetrating such activity themselves. A principal
at one school site talked about the conditions that could lead to youth getting into trouble in
school initially and then out in their community.

The program itself ends up absorbing students that are in need. Usually a student
who is at-risk in school, a lot of the times they are at-risk in the community as
well. After school they have nothing to do or there is nowhere for them to be to
guide their experiences then they get themselves into trouble. (Principal)

Some parents also expressed their fear that young people in their local communities might end
up affiliated with antisocial personalities or gang-related activities. A B3:30 staff member
described possibilities of what could happen if participants were not in the program.

Yeah you hear what goes on, especially with some of my boys that live in this
certain neighbourhood down the street. | know if they were to leave here and go,
they’d be doing reckless stuff. One of our kids has been expelled. Not our kids per
se. But the kids in school who also came to Beyond would follow him sometimes
and not come to Beyond. (Site Coordinator)
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Interviews with different stakeholder groups revealed that the ripple effects of B3:30 were able
to reach the neighbourhoods of the participants in at least two ways:

e Creating a stronger sense of safety in the neighbourhoods
e Creating a greater sense of community.

Creating a Stronger Sense of Safety in the Neighbourhoods

Physically Keeping Participants away from Trouble

With an average daily attendance of over 400 middle school students from different high-risk
neighbourhoods in B3:30, hundreds of adolescents in these communities were physically kept
away from potential dangers or involvement in antisocial activities. Instead, they were engaging
in enrichment activities in a safe place, namely their own school. As described by a school
principal:

[...]Overall, | think what it does is it keeps the students in the neighbourhood

connected to the school and having a safe place to be at [after-school].

(Principal)

| came to Beyond and |

Program participants themselves admitted that B3:30 often kept BIEIERe AT Nize))/=
them from roaming aimlessly outside, or perhaps getting into [l DEARe ks
outside gallivanting. My
friends that | would usually
hang out with and get into
trouble with, | wouldn’t see

trouble.

What | mean by less trouble is like, if | wasn’t at Beyond,
I’d probably be going to places that I’'m not supposed to be
going, just wandering around Toronto.

(Current Participant)

them anymore because |
was at Beyond so then |
started having more
positive people around me
so | didn’t get in trouble
off the streets. It reassured them to know that their children were FEEFFFRRTSTA:

in a safe learning environment. As one parent stated: Participant)

Parents also appreciated the program for keeping their children

| just wanted to say as a parent, it’s important that during after-school hours
children have a safe environment, not the streets. So | appreciate the Beyond
program because my daughter has been taken off of the streets and she’s been in
an environment which is her school she attends in. (Parent)

Inculcating in Participants on How to Stay Out of Trouble

Preoccupying adolescents from high-risk neighbourhoods with productive activities was an
immediate way to keep these students and, indirectly, the local community safe. But more
importantly, B3:30 offered participants crucial life skills that they internalized over time, helping
them consciously choose to stay out of trouble even when they were not attending the
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program. Figure 56 shows that 85% of the former participants agreed that the program had
helped them avoid negative influences in their neighbourhoods and communities.

Figure 56: Former Participants’ Perceptions - Avoid Negative Influences in
Neighbourhood/Community, Due to B3:30
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Source: B3:30 Former Participant Survey, Spring 2015

As discussed in previous sections, through direct and indirect teaching along with multiple
program activities, participants were provided opportunities to learn to regulate their own
behaviour, as well as to develop better judgement, decision-making and conflict resolution
skills. Program staff made intentional efforts to keep participants on track with pertinent advice
and guidance in, for example, avoiding pitfalls in life. For instance, a participant recalled the
following during his focus group interview:

The program staff used to talk to me and some other guys there. We used to sit
down and talk. They said to me and the guys, “...Don’t get arrested or any stuff
like that.” (Former Participant)

Staff also reminded participants about the danger of associating with people that were negative
influences in their lives.

They would tell you that this person is a bad influence; you should not be with
them. (Former Participant)

Participants further reported how B3:30 staff had taken a proactive interest in them when they
were facing personal issues and, as a result, had helped prevent them from getting involved
with the law. In some cases, their appreciation for this guidance left them wanting to give back
to their community.

I had some really bad problems in middle school and that one counsellor
(program staff) is the one that kept me out of everything, like having trouble with
the police or anything like that...so now I’'m realizing what he did for me, | want
to do the same for other people in my community. (Former Participant)
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Aside from increasing the sense of safety within the local neighbourhoods, B3:30 also had the
indirect effect of creating a greater sense of community among participants and their families.

Everywhere they go they know everyone because of Beyond. So the community is
getting stronger with knowing each other. (Parent)

Since many participants enjoyed and benefited from the program, several high school students
who graduated from B3:30 came back and volunteered themselves to help out their younger
counterparts. By volunteering, they gave back to the program and community that had done
the same for them previously. Other former participants wanted to contribute to their
community in other capacities. For instance, a former participant talked about his interest in
coaching youth basketball in the community.

| just want to coach. | want to give something, not a career but something to
do...just to help around the community. (Former Participant)

According to the Former Participant Survey, two-thirds (67%) of the respondents agreed that
B3:30 had helped them become more involved with their communities (see Figure 57).

Figure 57: Former Participants’ Perceptions - Become Involved with Community, Due to B3:30
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Source: B3:30 Former Participant Survey, Spring 2015

The sense of community also grew among their parents through B3:30 Community Dinners,
where families of different participants had the chance to meet and connect with each other.
Developing a stronger sense of community helped families develop support structures and
allowed them to build deeper trust in fellow community members. A father mentioned that
because of B3:30, his wife came to trust people in the community with her child.

When | came in this area, | was a little bit afraid. My wife wouldn’t let my kid go
out and play with anybody; she tried to keep him in the house. He would try to
ask me if he could go outside but for this program | already know a lot of parents.
| know when my kid is with this parent and this kid, they are safe. | am happier.
(Parent)
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Parents could even rely on other parents from the program to keep an eye on their children. A
mother spoke about her presence stopping youth in the community from misbehaving.

So if the kids are out there and they are doing something wrong and they see
you, they stop right away. We speak to the kids when we see them in the
community. We are a community. (Parent)

Based on the two-year Resiliency data extracted from the MSIC research, it was found that
although B3:30 participants initially had a less positive outlook about their community than
other schoolmates, a year later their perceptions became much more favourable — even more
favourable than their non-participating counterparts — at least in terms of their community
being a caring neighbourhood, having adults in the community respecting youth, and having
positive adult-youth relationships (see Figure 58).

Figure 58: Community Cohesiveness, Regular vs. Non-Participants, 2-year Resiliency Survey Results
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RIPPLE EFFECTS ON COMMUNITY MEMBERS: STUDENT TEACHERS

The last ripple effect studied in this research relates to community members who offered their
service to the participants. In this report, student teachers were used as an example. Almost
all B3:30 sites had at least one and mostly two student teachers from local universities to assist
for a school term in the Homework Club component as part of their practicum placement. Their
presence was a significant source of academic support for the program participants, as
mentioned in earlier sections of the report. An online feedback survey for student teachers
indicated that not only was this placement an added value to the participants, it also had
reciprocal benefits for themselves as prospective teachers. Even though they were not placed
in a regular classroom setting, their unique placement in B3:30 had greatly enriched their
practicum experience to be effective educators, particularly for high-risk students in at least
three ways.

1. Being more knowledgeable about and sensitive to the needs of inner-city students
2. Becoming more experienced in developing caring relationships with students
3. Acquiring practical teaching and teamwork skills.

Being more Knowledgeable about and Sensitive to the Needs of Inner-city Students
Almost all student teachers (92%) placed in B3:30 agreed that compared

to their past experiences, the program had exposed them to a greater

number of inner-city students, especially those with academic and/or B s
behavioural challenges. This greater exposure alone had helped student Faglile/d=N i}

teachers familiarize themselves with the needs of these adolescents. different life
experiences than

| encountered many experiences that | would generally not deal my own and
with during my other teaching-related jobs. (Student Teacher)

different from the
students |

Aside from the greater exposure to inner-city children, B3:30 provided Gl
volunteered with.

student teachers a unique learning and teaching environment that rarely (Student Teacher)

exists in a typical classroom setting.

It was different because the program was not strictly structured like a classroom
setting. It allowed students a break from the "classroom environment" while still
being able to learn and participate in activities effectively. (Student Teacher)

Unlike regular teaching placements, B3:30 afforded student teachers greater opportunities to
be involved in various interactive activities with students. Other than providing academic
support during Homework Club, according to their feedback survey, the majority of these
student teachers were also involved in B3:30 Sports and Recreation. Some assisted with the
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Junior Chefs’ Club, and others took on other responsibilities including programming and
volunteering during Community Dinners (see Figure 59).

Figure 59: Student Teacher Responsibilities in B3:30
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Their involvement in various facets of the program, other than direct teaching, offered them
different angles to observe the strengths and needs of these inner-city students. Through
various interactive activities, these student teachers were able to build closer connections with
the participants. As such, almost all student teachers surveyed (92%) agreed that the program
had provided them with a new perspective towards students in high-needs neighbourhoods.

Also, the less structured and more interactive environment previously mentioned offered
student teachers the opportunity to play different roles other than simply a “teacher”. They
found themselves acting as the students’ role models, advisors, and mentors (see Figure 60).

Figure 60: Student Teacher Roles in B3:30

100%
10025
(Fa]
T
G
m T7%
- 69%
t 50% -
w
=
2
L
bl
=]
=
0%
Role modeling Advising Mentoring

Source: B3:30 Student Teacher Survey, Spring 2015
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According to an online feedback survey, participants reacted positively to student teachers by
asking them questions or advice, sharing with them personal stories, or expressing curiosity
towards topics they taught or discussed (see Figure 61).

Figure 61: Participants Connecting to Student Teachers
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Source: B3:30 Student Teacher Survey, Spring 2015

Such interactive environments had also given student teachers ample opportunities to acquire
skills to build relationships with adolescents, in particular, through giving positive
reinforcement, active listening, one-on-one conversations, and providing support and advice
(see Figure 62). In fact, the majority (62%) of student teachers admitted that they were able to
take on student advocate roles to further support participants in the program, and most of
them (84%) even agreed that they had acquired the necessary skills, such as communication
and relationship building with students, to become effective educators.

Figure 62: Skills for Building Student Relationships
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Source: B3:30 Student Teacher Survey, Spring 2015
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Almost all student teachers surveyed (85%) further reported that their teaching abilities had

improved because of the different strategies they were exposed to during the program.

According to their online feedback, classroom management and applying discipline were two

specific areas they had been able to enhance because of their experiences in B3:30.

Furthermore, most of these student teachers (85%) reported an improvement in effective

teamwork skills due to the collaborative opportunities with the program staff, for example,

developing programming for the participants (see Figure 63).

Figure 63: Practical Teaching and Teamwork Skills
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CONCLUSION

e Value of B3:30

e Conditions for
Sustaining and
Enhancing
Program
Effectiveness

103



The impacts of B3:30 on middle school students in high-needs communities were multiple and
beneficial. Through participation in the daily extended after-school program, inner-city students
were able to reap various direct benefits associated with, for example, academic gains, healthy
lifestyle, socio-emotional well-being, and life skills development. These multi-faceted outcomes
echo the Ontario Health and Physical Education Curriculum on holistic development in students
— cognitively (academically), physically, socially, and emotionally. In addition to these
comprehensive immediate impacts which were documented in great detail in the Phase Il and
Il reports, the current study demonstrates that the effectiveness of B3:30 was not only
comprehensive, but it was also long-term and far-reaching — outcomes that were not initially
anticipated.

The timing of this final phase of study was opportune in that the early cohorts of B3:30
participants had already reached their second or third year of high school. These former
participants were tracked indirectly through existing databases, and directly through interviews
and surveys with a sample of these students who were still enrolled in the Board’s secondary
schools. The information captured about them and from them clearly reveals that the gains
they made in the program had remained impactful beyond middle school. For instance, many
former participants found themselves more prepared for transition to secondary school, more
capable to cope with the workload in high school, more actively engaged and more confident in
building positive relationships in school, as well as more thoughtful about their post-secondary
pathways. At the same time, the physical, social, and emotional skills that they cultivated in the
program and the connections they developed with the staff and their peers had helped them
overcome some of their life challenges and boost their resiliency to become healthier, stronger,
and more caring individuals.

It is also evident in this study that the program benefits were not confined to the participants
alone. The gains they made had indeed generated positive ripple effects within their own
sociocultural environments. Because of the knowledge, habits, skills, and positive experiences
they attained in B3:30, their family, school, neighbourhood, and even adults and volunteers
who supported them in the program benefitted in different ways and to varying degrees. In
other words, the beneficiaries of B3:30 extended beyond the program recipients themselves,
indirectly benefitting the people around them.
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No doubt, B3:30 is an effective program, offering inner-city adolescents the otherwise
unavailable after-school support and enrichment opportunities that help level their playing
field. But more importantly, in light of its long-term and sociocultural implications identified in
this study, B3:30 can also be viewed as a cost-effective investment — an investment that could
yield multiple, far-reaching and long-lasting effects to improve not only the trajectory of these
students, but also their immediate environments.

Finally, it is important to note that in order to assure the efficacy and sustainability of B3:30 for
adolescents in inner-city neighbourhoods, a number of program conditions identified in Phase Il
and Il Evaluations need to be in place. These conditions, which were discussed at length in the
previous reports,20 along with some related suggestions captured in this study are highlighted
below.

1. Program design — The unique design of B3:30 - in terms of having daily extended after-

school programming, comprehensive and multi-dimensional contents, a clear program
structure, the school as the program site (with occasional field trips and/or inter-site
events), and a fun and non-threatening environment — was one of the keys to the success of
the program.

2. Program staff as sensitive and caring adults — Having adults whom students could relate to

and turn to as mentors or role models for personal advice and support was essential. This
implies the importance of recruiting the right personnel, maintaining consistent staffing
(minimizing staff turnover), and ongoing professional development support.

3. Central co-ordination and support — A central program office played an important role to

oversee quality program delivery across sites by offering support to local sites in terms of
staffing and hiring, provision of resource materials, professional training, facilitating
partnerships with local agencies, fundraising, as well as liaising with the Board’s central staff
and school principals. In here, suggestions were also made to create platforms for front-
line staff from different sites to share experiences, strategies or resources through, for
example, an online forum or blog, and/or a mid-year meeting.

4. Close collaboration with school administrators and staff — All four phases of this evaluation

indicate that the more effective B3:30 sites were usually the ones where collaborative

%% For more details about these conditions, refer to “Conditions for Effectiveness and Sustainability” in the Phase Il
Report, and “Conditions for Greater Program Effectiveness” in the Phase Il Report.
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relations between the program staff, school staff, and principals were well in place. Not
only was there better co-ordination in the use of common school space and resources, but
the support for participants’ academic, as well as socio-emotional needs, were also
enhanced when communication between the school and program staff existed. Some
stakeholder groups would like to see B3:30 being recognized as part of the school rather
than just as an outside program.

Ongoing research and evaluation — Throughout the implementation process, research data

had been used for identifying the evolving needs of high-priority neighbourhoods to ensure
the program meets the actual needs of the target students, for providing formative data to
inform the ongoing program directions, for collecting summative data to gauge its
effectiveness over time, for sharing good practices externally, and for securing the
necessary funds to maintain and/or expand the program.

Community partnerships — Local community partners had played an instrumental role in

enriching the program experiences of participants through the provision of such specialty
programs as drama, dance, music, book club, money management, etc. There were further
suggestions in this study for more outside programming on special topics, such as bullying
and stereotyping, or on career goals, in order to expand participants’ perspectives,
horizons, and aspirations.

Sustainable funding — Stable funding is a must, not only to maintain the existing B3:30 sites,

but also to sustain and enhance program effectiveness by, for example, having additional
budgets for program supplies and resources, extending program hours, and allocating
additional time for program staff to plan and prepare for their daily programs and to
communicate, where necessary, with school staff, parents, and participants before or after
program hours. At the same time, increased funding is necessary to allow the program to
be extended to other inner-city schools for the benefit of more adolescents in need.

As mentioned earlier, B3:30 is a cost-effective investment. If it can be multiplied and replicated

ino
you
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Research & Information Services, TDSB
(May 2015)

Remind students to be candid and that what they talk about individually will be not shared with any school adult or their parents.

Their comments as a group will help us understand how student participants feel about the program.
The overall findings will be used for research and for improving the program for other students.

Please ask participants’ permission for audio-recording, which will be used for note-taking purposes only.

Descriptions of
Focus Group
and
Participants

a) Date of Focus Group:
b) School:
c) Number of participants: # Females _ #Males
d
e

Grades of participants

)
)

Participants’ ethno-racial backgrounds:

Background
Information
about
participants

1. What made you join B3:30? Are you enjoying the program?
2. Please tell us what you would be doing after-school if you had not joined B3:30.

Impact of B3:30
on School
Achievement/
Engagement

3. Do you think participating in B3:30 has given you a different outlook on school/school work in terms of:
e (Getting homework/assignments done
e Participating in class
e (Getting good grades
e Enjoying school more/ better school attendance
e (etting into less trouble

4. Have you learned any new study habits or skills from B3:30 that have helped you complete your
homework/school assignments? Explain.
¢ Organization/time management
e Literacy/numeracy skills

5. Has participating in B3:30 changed what you see yourself doing when you graduate from high school?
How?
e Higher expectations of self achievement
e Greater awareness of career/education opportunities
e Exposure to adults with a wide variety of academic/career experience

Impact of B3:30
on peer
relationships

6. How would you describe your relationships with other B3:30 participants? Have you made new friends
here? Do you think your attitude towards making friends has changed since joining B3:30?
e More empathy
e More confidence
e Better communication skills
e Conflict resolution skills
e More open to people from different cultures/backgrounds

7. Do you feel that you get support from your friends here if you are sad or have a problem or concern?
Give examples.
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Relationships
with Program
Staff

8. How would you describe your relationships with the staff in this program (including volunteers)?
¢ Do you enjoy having conversations with them?

Do you think they understand, relate to, or care about you personally?

Aside from supervising or leading activities in B3:30, what else do they do to support you?

Do you feel comfortable turning to them for personal advice, guidance, support or help?

Do you see them (or at least some) as your role models, mentors, or even as family?

Can you think of specific skills or life lessons they have taught you that have helped you?

How?

Do you think the staff at B3:30 have helped you learn how to deal with conflict/stress/problems?

e How is this different from your regular school? Do you have adults from school or from home that

you can turn to for support or advice?

Impact of B3:30
on Family
Dynamics

9. Do you think your experience in B3:30 has changed the role you play within your family? For example,

helping with chores or meal preparation, taking care of siblings, etc.

10. Has your relationship with your parents/guardians changed at all since you joined B3:30? For example,

more open/positive communication with them.

Other Questions
(if time allows)

11. Think about who you are now and who you might have been if you had not joined the B3:30 program.

What are the most important differences?

12. How has participating in B3:30 affected your perspective on being a leader or role model? Do you see

yourself as a leader or role model to others?

13. Has participating in B3:30 changed how you feel about your school community? How?
e Interacting or building relationships with peers and adults at school
e Taking part in extra-curricular activities (i.e., school clubs and events)

e Recognizing the needs of the school community and neighbourhood (i.e., addressing issues, such

as bullying or social injustices)

14. What else have you gained from joining B3:30?
e New interests or hobbies
More communication/expressive/leadership skills
More self-confidence/esteem/efficacy
Knowing more about yourself and your potential
Getting into less trouble after school
Better knowledge of nutrition/food preparation/cooking
Improved physical fitness/interest in sports and recreation
Better decision-making skills
Others

15. Do you think the things (i.e. skills/benefits) you've learned in Beyond 3:30 will still be
useful/applicable/sustainable when you go to high school?

16. Are there things you wish the program could offer or improve on?
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ModeliSchools
s

Research & Information Services, TDSB
(September 2015)

Remind students to be candid and that what they talk about individually will be not shared with any school adult or their parents.
Their comments as a group will help us understand how former participants feel about the program and their lives now.

The overall findings will be used for research and for improving the program for other students.

Descriptions of the

a) Date of Interview:
b) Current school:

c) Beyond 3:30 school site (where he/she attended):

: d) Gender:
Interviewee(s)

e) Grade:

f) Ethno-racial background:

g) B3:30 Volunteer? (and where he/she volunteered):

1. What are some of the challenges you think students need to face in high school - either inside
or outside of school? E.g., schoolwork, relationships issues (with friends, family, adults at school),
adjustment to a new environment, negative influences, stress, teenage issues, etc.

2. In what ways, do you think participating in B3:30 has helped you cope with some of these
challenges?

3. In what ways, do you think B3:30 has helped you develop a different way of looking at school?
E.g.,

e Enjoyment of school
e Recognizing importance of school for your future
e Being a more responsible and/or active student at school
4. At B3:30, did you experience a change in how you handled your schoolwork and if so, did you
continue this behaviour throughout high school? E.g.,
Impact of B3:30 on g g 9
their High School e Better study habits - e.g., finishing school work
Lives e New study skills
5. How confident do you feel about your grades now, compared to middle school? How has B3:30
affected your perspective on doing well at school?
e Caring more about achievements
e Higher expectations for oneself
¢ Developing more aspirations (e.g., career goals)

6. Do you feel that the B3:30 has led to you taking part in more high school activities, clubs, teams,

school council, etc. than you may have otherwise? Give examples.

7. Did the experience of B3:30 and/or the lessons you learned from it led to you having better

relationships with:

e other students at school
e adults in your school (e.g., teachers, principals, other adults)
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Impact of B3:30 on
Social and
Emotional

Development

8.

Do you think B3:30 has helped you learn how to deal with conflict, stress, worries or problems?

Are these skills still helpful to you in high school? How?

9. Think about who you are now and who you might have been if you had not attended B3:30.

What are the most important differences?

Impact on Peer
Relationships

10. Has your attitude towards other people changed since B3:30? How?

a. More empathy

More confidence

Better communication skills
Better conflict resolution skills
More open to different cultures

o0

11.

Do you think B3:30 has helped you become

Impact of B3:30 on a. more physically active
Nutrition/Health b. a healthier eater
c. ahealthier person overall - e.g., leading a healthier lifestyle during the high school years
12. Do you think your experience with B3:30 has helped you becoming more responsible at home?
E.g. helping out with chores or meal preparation, taking care of siblings, etc.
13. Have you shared some of the things you learned from B3:30 (e.g., nutrition, recipes, money
Impact of B3:30 on management, games, etc.) with your parents and/or siblings?
Family Dynamics/ | 14. Thinking about how you've grown at B3:30, in terms of behavioural changes or new things
Communication you've learned, have you seen yourself acting similarly at home?
15. In what ways have your interactions with your family members changed since B3:30?
a. Parents/guardians
b. Siblings
_ 16. Why did you become a volunteer for B3:30? What have you gained from being their volunteer?
Ripple effects on o . . ,
Local Communities | 17- Do you feel being in B3:30 made you more engaged with your community? E.g., volunteering,
(e.g., increased taking part in community/ church groups/ seeking out part time employment
Senzfgnﬁ%%m?ymty’ 18. Do you feel that the B3:30 experience has had an effect on how you conduct yourself out in the
engagement ) community? E.g., getting in less trouble; being more respectful and/or responsible when out in the

community, etc.

19. Are there any other specific skills or lessons that you learned in B3:30 that we haven't talked

about but have stuck with you in high school?

Thank you for your co-operation!
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ModeliSchéols
S

Research & Information Services, TDSB
(May 2015)

This research is funded by the Ministry of Education to understand the long term impacts B3:30 has had on students and/or the school
community itself. No individual or school names will be mentioned in the report. With your permission, tape-recording will be used for the
convenience of note taking. All taped records will be erased after the research.

a) Date of Focus Group:

Description ,

of Focus b) School:

Group c) Genders of staff:
participants d) Staff ethno-racial backgrounds:

1. What are some of the characteristics of B3:30 participants?
e Challenges they have outside of school (i.e., stress from home, gang-related activities, etc.)

e Cultural and social backgrounds (i.e., ethnicities, family relations, neighbourhoods, etc.)
G e Gender split
of 83930 e Academic performance

[ J

School day experiences (i.e., behavioural issues, attendance records, being bullied,
relationships with adults at school, etc.)

Mental health issues / special needs

e What would they usually do after school, if they did not join B3:30

participants

2. What is the level of engagement like among B3:30 participants?
e Overall demeanor (i.e., attentive, engaged, keen, enthusiastic, curious, talkative, indifferent,

Level of laid-back, disengaged, etc.)

B3:30 e Level of participation, enjoyment and interest demonstrated
participants’ e Peerinteractions

engagement

3. If participants were not engaged, what would you do?

4. Aside from your assigned responsibilities, what are other roles you play in this program?
e Mentoring, advising, guiding, listening, role modeling, advocating for students

Impact of 5. How do you connect with the participants?

B3:30 on e Kinds of facilitation or instructional style you found most effective for participants
program e Direct interactions, rapport, body language, side conversations, relationship building
staff

6. How do the students connect with you? How do they approach you?
e Mannerisms, behaviour, curiosity, conversation topics

B3:30 is a comprehensive after-school program,that incorporates different aspects (such as the
ones listed below in bullets). Try to keep these aspects in mind when responding to Questions 7-
10.
e Academics — homework, learning skills & work habits (responsibility, organization,
Impact of independent work, collaboration, initiative, self-regulation)
B3:30 on Physical fitness — physical activities, nutrition, energy levels, enthusiasm
participants Life skills/personal growth
Developing new hobbies and interests — creativity, risk-taking
School engagement — sense of community and belonging
Relationships with peers
Relationships with school adults (role models, caring adults)
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10.

How do you see B3:30 contribute to students’ social-emotional well-being and mental health?
Socially/emotionally — building relationships, self-confidence, communication skills
Self-confidence, perception, esteem, efficacy

Resiliency in overcoming mental health issues, such as depression or anxiety

Social behaviours - respect for others, conflict resolution

Coping skills to deal with stress/anxiety from home, school, etc.

Maturity and leadership skills

How do you think B3:30 impact students at home and/or in their school community?
e Relief for parents/guardians

e Relationships with siblings

e Relationships with friends outside of school

e Having concerns for one’s community

How do you think B3:30 impact participants at school?
e Better grades, attendance, school engagement, class behaviours, enjoyment of school, etc.

How do you think B3:30 will help with students’ high school experiences in the future?

o  Will the skills/benefits they've gained be sustained into high school? (i.e. still useful, still
applicable)

e Increased awareness of career or further education alternatives i.e. creating goals for the
future

About the
program
itself

11.

12.

13.

14.

What kind of role do you think B3:30 has played within the school community?
e An active support system, an enhancement, a separate entity, etc.

How are your relationships with school stafffadministrators? Have there been any opportunities

to collaborate with them?

e Being informed of homework/school assignments/deadlines

e Exchanging communication on students’ moods, behaviours or a particular incident that
happened at school, at home or among peers

e Sharing resources to support student learning

What are some of the challenges you have encountered in this program?

e Participants: Attention span, attendance (i.e., participants arriving late or leaving early, too
few or too many, etc.), behaviours (i.e., bullying, negative behaviours carried over from their
school day, etc.)

e Programming: Transitions, resources, space within the school

e People: Staff turnover, parent involvement, stigma of B3:30 for more at-risk students

How can the program be improved for this school community?
e Access to school facilities and location

e Improvements to available materials

e Support among program staff

e  Support from central staff

Thank you for your co-operation!
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b &

Research & Information Services, TDSB
(June 2015)

o This research is funded by the Ministry of Education to understand the long term impacts of B3:30 on students, families, and the school.
e What you are going to tell us will not be shared with any school staff, and no individual or school names will be mentioned in the report.
o With your permission, tape-recording will be used for the convenience of note taking. All taped records will be erased after the research.

Description of | School: Date of Focus Group:
Interview | # of Mothers: # of Fathers:
Participant(s)

Parents’ ethno-racial background(s):

Participants’
P 1. Before joining B3:30, what did your son/daughter usually do after school?

Background
2. After your child's joining B3:30, have you noticed any changes in him/her in the following areas:
a) Study habits/attitude -- e.g., completing school assignments/homewaork, putting more effort in
school work, being more enthusiastic with school subjects, desire to achieve better grades
b) Attitude towards school — e.g., enjoyment of school, engagement in school, relationships with
peers and/or school adults, attendance, etc.
Impacts of c) Post-secondary aspirations - (e.g., college or university, or getting a job - Is this different from
B3:30 on their expectations before they attended B3:30?
Participants d) Social and emotional well-being — e.g., having more friends or a different attitude towards making
friends, happiness, self-confidence, positive attitude, stress/anxiety
e) Physical health — e.g., :eating habits, being physically active
f) Use of leisure time — e.g., less time watching TV/playing computer games, developing new
hobbies/interests or continuing interests developed in the program
3. Do you think your relationship with your child has changed since your child attended B3:30? E.g,
being more open or positive communication with each other
4. Compared to before your child joined B3:30, have you noticed any changes in his/her behaviour at
home since then? Are things different with household chores, meal preparation, interacting with
Impact of siblings, etc.?
B3:30 on

Families 5. Do you think your child’s participation in B3:30 has made an impact on your family? What kind of
impact? — e.g., the knowledge/skills (eating/study habits) they acquired from the program have
rubbed off on other family members.

6. Have you joined most of the Community Dinners offered by the program? What do you think about
these Community Dinners? Did these dinners have any impact on you and your child?

7. Do you think the skills/benefits your child has gained in B3:30 will still be useful/applicable/sustainable
in high school?

B3:30 from
the parents’ | 8- How satisfied are you with B3:30? Which activities/aspects of the program do you think are the most

9. Do you have any suggestions on how to make B3:30 even more effective for students/families/or the
school as a whole?

Thank you for your co-operation!
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Research & Information Services, TDSB

(June 2015)

e This research is funded by the Ministry of Education to understand the long term impacts B3:30 has had on students and/or the school
community as a whole.
No individual or school names will be mentioned in the report.

o With your permission, tape-recording will be used for the convenience of note taking. All taped records will be erased after the research.

Description
of Focus
Group
participants

School:
Genders of staff:

Date of Focus Group:

Staff ethno-racial backgrounds:

Background
of B3:30
participants

1. Do you know of any of your students who have participated in B3:30?

2. Do you have any impression about the characteristics of B3:30 participants versus those of
non-B3:30 students?
E.g., in terms of gender split, cultural backgrounds, academic performance, behaviours at
school, school attendance, challenges they have outside of school, etc.

Impact of
B3:30 on
participants

3. Have you noticed any gradual changes in students who have participated in B3:30 in terms of:

a) Attitude towards school - e.g., enjoyment of school, attendance, class behaviours, class
participation, relationship with school adults, school engagement, etc.

b)  School work - e.g., homework completion, better grades

c) Social-emotional well-being - self-confidence, communication skills, resiliency, respect for
others, conflict resolution, coping skills for stress/anxiety, leadership skills/maturity, etc.

d) Their own expectations and goals — e.g., more eager to do well at school, to move on high
school, or to have higher post-secondary aspirations

4. Do you think the skills/benefits that the students have gained in B3:30 will be sustained into
high school? (i.e. still useful, still applicable)

5. How are the relationships between B3:30 staff and school staff?

6. Do you think B3:30 has made an impact on the school as a whole in terms of:

a) Overall school climate - e.g., student attendance, class behaviours, student-staff

Impact of . . ,
B3:30 on relationships, student engagement, sense of belonging, etc.
school b) Overall school performance
community c) Ripple effect on other or non-B3:30 participants

d) Parent involvement

e) Other aspects?
Arboour;Ee 7. Do you have any suggestions on how to make B3:30 even more effective for students and/or
ﬁs e?f the school as a whole?
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Academic, Research & Information Services

% Beyond 3:30 Year-End Participant Survey (2014-15)

You don’t need to put your name in this survey. There are no right or wrong answers, so please choose the survey responses that
best describe your own experiences or feelings. Your honest opinions will help us understand how beyond 3:30 can help students
like you, and whether the program can be further improved or expanded for more students.

Shietha Corclat Like Theti-- &

Instructions for filling out form: For optimum accuracy, .
Bl Liba This—-= 5

please use a black pen or dark pencil.

School:
Grade: QO Grade6 QGrade7 Q Grade8 Gender: O Female O Male
Country of Birth: QO Canada  Q Other:
Ethno-Racial Background: (Check ane only.)
Q Aboriginal QO South Asian (e.g., East Indian, Caribbean with origins in India)
QO Black QO Southeast Asian (e.g., Filipino, Vietnamese)
Q East Asian (e.g., Chinese, Korean) O White
Q Latin American O Mixed
O Middle Eastern O:
\_ Other: )
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1. When did you first start attending beyond 3:30?
QO In previous school year(s) Q This school year between January and March Break

QO This school year between September and December QO This school year after March Break

2. On average, | attend beyond 3:30 for the following number of days gach week:

O Five days O Four days O Three days O Fewer than three days
3. lattend beyond 3:30 because: (Check as many as apply.)

O My friends attend QO | need help with homework

O My parents want me to attend Q I want to learn new things

QO There is nothing else to do after school QO Other:
O lIt's fun

4. Overall, how much do you enjoy beyond 3:30?
QO Enjoy very much QO Enjoy O Not sure QO Don'tenjoy QO Don't enjoy at alll

. Did you talk with your parents/guardians about the following topics before and after joining
beyond 3:307?

(21

1 = Never 2 = Rarely 3 = Sometimes 4 = Often 5 = All the time
Before beyond 3:30 After beyond 3:30
| talked with my parents/guardians about ... 1 5 3 2 . 0 > 3 2 :
a) my school work/school day O O O O o0oJlo o o o o
b) my friends O o O O o0o|J]o0o O O o o
c) my relationships with others o 0O 0O 0O ojJ]o o o o o
d) my worries/fears O O 0O O oJlo o o o o
e) my future goals O O 0O O o0oJlo o o o o
f) other: O O O O O0O|J]o0o O o o o

6. Is there an adult in beyond 3:30 (including volunteers) whom you feel comfortable going to for
personal support, advice, or help?

O Yes, thereisone adult O Yes, there is more than one adult O No, | haven't met one yet
7. Is there an adult in your day school — gutside of bevond 3:30 — whom you feel comfortable going
to for personal support, advice, or help?

QO Yes, thereisone adult QO Yes, there is more than one adult QO No, | haven’t met one yet

For office use only School ID: 23279

n o B
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8. How would you rate each of the following areas before and after joining beyond 3:30?

“1” means "very low"
“10”means "very high"

Before beyond 3:30

After beyond 3:30

3

4 ' 5 6 7 8

3

4 5 6 |7

8

School:

a) My enjoyment of school

b) My study habits/attitude towards
learning

c) Completing school assignments

d) My school grades

e) My class participation (i.e., answering
questions in class)

f) My attendance at school

© 0 00 O O

0O 0 00 O O

0 o0 00 O O

O o0 00 O O
O o0 00 O O
0 O 00 O O
0 0 00 O O
0 o0 00 O O

O o0 00 O O

0O o0 OO0 O O

0O o0 00 O O

O 0 00 0 O

© 0 OO0 0 O

0 O 00 O O
0O o0 00 O O
0 o0 00 O O
0 o0 00 O O

© 0 OO0 0 O

0O o0 OO0 O O

O O OO0 O O

Health and Nutrition:

g) My knowledge of healthy food choices

h) My ability to prepare a meal

i) My physical fitness

j) My interest in sports/physical activities

0 00O
0O 0O0O0
0 0O0O0
0O 0O0O0
0O 0O0O0
0 00O
0 0O0O0
0O 0O0O0
00 O0O0
0 00O
0 O0O0O0
0 00O
O 00O
0 00O
O 0O0O0
0 0O0O0
0 00O
O 00O
00 OO0
O 00O

Social/Emotional:

k) Feeling good about myself

1) My self-confidence

m) My communication skills

n) My leadership skills

0) My ability to make friends

p) My ability to cope with stress/
problems

q) My ability to make good decisions
(e.g., say no to drugs, etc.)

r) My ability to solve conflicts with others

0 O O O000 O
O O O O000O0o
0O 0O O OO00O0O0
O O O O000O0o
O O O O00O0O0
0 O O O000 O
0O 0O O OO00O0O0
O O O OO00O0 O
0O O O O000 O
0 O O O000 O
0O O O O00O0O0
0 O O 0000 O
0 O O 0O000O0
0 O O O000O0
0O O O O000O0
0O O O O000O0
0O O O O00O0O0
0 O O 0O000O0
0O 0O O OO0OO0O0 O
O O O OO0OO0O0 O

Other Skills:

s) My presentation skills (e.g., public
speaking)

t) Performing arts (e.g., music, dance,
drama)

u) Visual arts (e.g., painting, drawing)

v) Money management

OO0 O O

OO0 O O

OO0 O O

OO0 O O
OO0 O O
OO0 O O
OO0 O O
OO0 O O

OO0 O O

OO0 O O

OO0 O O

o0 o0 O

o0 o0 O

OO0 O O
OO0 O O
OO0 O O
OO0 O O

o0 o0 O

OO0 O O

OO0 O O
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9. Did you feel lonely before and after joining beyond 3:30?

Before: QO Never O Rarely O Sometimes O Often QO All the time
After: O Never O Rarely O Sometimes O Often QO All the time

10. How often did you get into trouble at school before and after joining beyond 3:307?

Before: O Never O Rarely O Sometimes O Often QO All the time
After: O Never O Rarely O Sometimes O Often  Q All the time

11. Of everything you have learned or experienced in beyond 3:30 so far, what do you think has
impacted you the most?

Thank you for your participation! 23279
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Toronto
District
School
Board

(’ Research & Information Services

Beyond 3:30 Former Participant Survey

School Name:

< Student Name:

If this is not your name, please return this form and get the one with your name.

Instructions for Students

The Toronto District School Board (TDSB) is inviting former participants from the Beyond 3:30 (B3:30)
program to complete a survey. By completing this survey, you will help us understand the ways B3:30
may have impacted your life in high school and outside of school.

Some reminders before you start:
1. Take your time to answer each question completely and think about what is true for yourself.

There are no right or wrong answers. Remember: The questions relate to what you have learned
in B3:30 and how you use these skills in your life today.

2. This is not a test. If you do not feel comfortable with a question, you may skip it and move on to
the next one. If you do not understand a question, please ask one of the researchers to explain it.

3. Your answers will be kept confidential. No one, including school staff, will read your answers.
Your completed form will be sent to the school board’s Research Department for analysis.

4. When you are finished, tear off this page before you hand in your completed form. Your completed

survey now has no name on it, except for a special number code to be used only by the Research
Department.

Thank you for Participating!

The information you provide is collected under the authority of the Education Act, Section 170 (1) [6], and
is used for educational purposes of the Toronto District School Board only. If you have any concerns,
please contact Maria Yau, Research Coordinator, Research and Information Services at 416-394-4951.
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Toronto
s Dastrict

Schoaol

Board

Beyond 3:30 Former Participant Survey (2014 — 15)

1. Which school were you at when you attended Beyond 3:30?

2. How long did you attend Beyond 3:30?
O Less than one year O One year

3. Overall, how much did you enjoy Beyond 3:30?

O Enjoyed very much O Enjoyed O Not sure

O Didn’t enjoy very much

O Two years

O Didn’t enjoy at all

4. To what extent do you agree that Beyond 3:30 has helped you in the following ways, after you

entered high school?

Choose one of the following responses

| think Beyond 3:30 has helped me... Strongly | Agree | Notsure | Disagree | Strongly
Agree Disagree
a. perform well in high school (o] (o) (o) o o
b. behave well in high school o o o o o
c. b_ecome actively_in_v_olved in high school extra- o o o o o
curricular clubs/activities
d. want tc? con.tinue education after high school (i.e. o o o o o
attend university or college)
e. b.e more caring towards others (i.e., friends, o o o o o
family)
f. develop a m.ore open or positive relationship with o o o o o
parents/guardians
g. want to be a role model or leader to younger o o o o o
students
h. become involved with my community (i.e.,
volunteer work, attend neighbourhood events) © o o o o
i. avoid negative influences in my
neighbourhood/community (i.e. drugs, gangs, o o o o o
vandalism)
j. Other:
(o) (@) (@) (@) (@)
Survey ID: Page 1 of 2
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5. To what extent do you agree the following qualities or skills that were taught in Beyond 3:30 are still

helpful to you in high school?

I think the following skills/qualities taught in Beyond
3:30 are still helpful to me in high school ....

Choose one of the following responses:

Strongly
Agree

Agree

Not
sure

Disagree

Strongly
Disagree

Homework Help:

a. Completing assignments

b. Study skills (i.e., time management, organization)

c. Literacy/numeracy skills

d. Good study habits/attitude towards learning

Junior Chef’s Club:

a. Nutritional information about food (i.e., vitamins, calories)

b. Making healthy food choices

c. How to prepare a meal

0|00 |0|0|0|O

Sports and Recreation:

a. Importance of physical fitness

b. Greater interest in sports/physical activities

¢. Improved skills in a sport or game

0|00

Social and Emotional Skills:

a. Self-confidence

b. Participate in casual group discussions outside the
classroom

. Leadership skills

d. Relationship building (i.e., making new friends)

e. Coping with stress/problems

f. Decision-making skills (i.e., ability to make good choices)

C
g. Conflict resolution skills

ther Skills:

b. Class participation (i.e., answer questions, take initiative)

c. Performing arts (i.e., music, dance, drama)

. Visual arts (i.e., painting, drawing)

(0]
a. Presentation skills (i.e., public speaking)
d
e

. Money management

0|0|0|0|O0] [O|O/O(O0O|O| O O] [0O/O|O| |O|O/O] [O0|O00O|O

0|0|0|0|O] [O|O/OO|O| O O] [0O/O|O| |O|O/O] [O0|O00O|O

0|0|0|0|O0] [O|O/O0O|O| O O] [0O/O0|O| |O|O/O] [O0/O00O|O

0/0|0|0|O0| |O|O0|O0|O0O|O| O |O

0|0|0|0|O] [O|O/OO|O| O O] [0O/O|O| |O|O/O] [O0/O00O|O

6. Have you been a volunteer for Beyond 3:30 since you entered high school?

O Yes

O No

If you answered No to Question 5, would you like to become a volunteer for Beyond 3:30?

O No

O Yes O Not Sure

7. Of everything you learned or experienced at Beyond 3:30, what do you think has impacted you the most

today?
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ﬁodel%cﬁ@ls
YA

Research & Information Services, TDSB
(May 2015)

Introduction:

Thank you for your time in filling out this survey! As mentioned before, TDSB's research unit is conducting a multi-year evaluation on the
Beyond 3:30 program, which will focus on the long-term impacts on program participants. We're hoping to get your feedback, as well as hear
about your learning experiences as a student teacher. If you complete this survey by May 30, 2015, you will receive a free movie pass, which
you will learn more about at the end of the survey.

Should you have any questions, please contact Jaclyn, a member of the research unit; jaclyn.wong@tdsh.on.ca

1. Beyond 3:30 School Site (where you did your placement):

2. Teacher Education Institution:

3. Gender: O Male O Female QO other
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4. What were your responsibilities at Beyond 3:30? (Choose all that apply)

" Homework and Academic Support
' Sports and Recreation

" Nutrition /Junior Chef Club

- Other: ‘

5. Beyond your assigned responsibilities, what were other roles you played in this program?
(Choose all that apply)

.~ Mentoring
'~ Advising
' Advocating for students

" Role modeling

. Other: ‘

6. How did your experience at Beyond 3:30 differ from your other teaching placements (or
other volunteer/teaching experiences)? (Choose all that apply)

. Exposed to different teaching strategies
. Worked with different types of students
It was a unique learning/teaching environment

It was similar to my other teaching placements

.~ Other: ‘

7. What aspect of the program would you say had the biggest impact on Beyond 3:30
participants?
O Improving academics (i.e., homework help, study skills/habits)
O Being more physically active and health conscious with their lifestyle (i.e., nutrition)
O Developing life skills (i.e., conflict resolution, communication skills, leadership)
O Trying new hobbies/interests
O There weren't any aspects that impacted partcipants

QO other: ‘
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8. How often did you connect with participants in the following ways?

Always Often Sometimes Rarely Never
a) One on one conversations O O O O O
by  Providing support and advice O O O O O
C)  Active listening @) @) @) @) O
d)  Giving positive reinforcement O O O O O
e) Getting involved in activities with students O O O O O
f)  Teaching O O O O O
9) Other : O O O O O
9. How often did the students try to connect with you in the following ways?
Always Often Sometimes Rarely Never
a) Asking questions or asking for advice O O O O O
b Expressing curiosity towards topics you taught or
) discussed O O O O O
€)  Sharing personal stories O O O O O
d)  Doing activities together with you O O O O O
€) Other : O O O O O

10. Did your experience at Beyond 3:30 improve your skills as an educator in the following areas?

Strongly Agree Neutral = Disagree  Strongly

Agree Disagree
a) Teaching skills/ abilities O O O O O
b) Communication/ interaction with students O O @) O O
C)  Classroom management/applying discipline O O O O O
d) Teamwork with fellow staff O O O O O

e) Perspective towards stakeholders (ie: students,

school environment, community organizations, etc) O O O O O
N other: O O O O O
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11. Did you see Beyond 3:30 contribute in the following areas to students' social/emotional well-being
and mental health?

Strongly Agree Neutral | Disagree | Strongly
Agree Disagree
a)  Improved communication skills O O O O O
b)  Improved self-confidence O O O O O
Becoming more resilient with obstacles (i.e.,copewith
©) stress or problems) O O O O O
d)  Building relationships with others (i.e., peers, adults) O O O O O
) Other: O O O O O
12. Do you think Beyond 3:30 impacts students in these areas at home and/or in their school and
community?
Strongly Agree Neutral  Disagree = Strongly
Agree Disagree
a)  Reassuring parents that their children are in a safe
learning environment O O O O O
Improving relationships with siblings and/or friends
b) outisde of school O O O O O
) Developing concerns for one's community O O O O O
d) Encouraging students to make good decisions O O O O O
€)  Having a more open mindset towards people from
diverse cultures/backgrounds O O O O O
f) Other : O O O O O

13. Do you think Beyond 3:30 will help students with these high school experiences in the future?

Strongly Agree Neutral | Disagree | Strongly

Agree Disagree
a) Improved grades O O O O O
b)  Better attendance O O O @) O
C)  Greater level of school engagement O O O O O

Improved social behaviour (i.e.communication,

d) conflict resolution skills) O O O O O
e) Increased self confidence O O O O O
D Other : O O O O O
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Thank you for taking part in this survey. Your answers are important and will
serve a purpose in modifying future elements of the Beyond 3:30 program.
As a token of our appreciation we would like to offer you a $20 Cineplex Gift
Card. In order to receive your gift card please provide your email address in
the space provided below.

Email Address:
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