
1 

Amendments to the 2026-2027 Special Education Plan

Updated information (number of IPRCs completed, number of appeals, number of students 

attending provincial and demonstration schools, staff allocation) as required by the Standards 

for School Boards’ Special Education Plans 

2025-2026 2026-2027 

● Number of IPRC Referrals Initiated: 4500

● Annual IPRC Reviews Completed: 9120

● Number of appeals: 3

● Number of students attending provincial and

demonstration schools: 16

● Number of IPRC Referrals Initiated: 4020

● Annual IPRC Reviews Completed: 9267

● Number of appeals: 5

● Number of students attending provincial and

demonstration schools: 26

Updated language in some/all sections of the plan 

2025-2026 2026-2027 

All dates are updated to the current year. 

anti-ableist, anti-racist and anti-oppressive throughout 

the Special Education Plan is indicated at the 

beginning of the Plan and not repeated throughout 

the document 

Equity, anti-ableist, human rights 

parents/guardians/legal guardians, caregivers Throughout this document, the word parent includes 

guardian or caregiver with recognized responsibility 

for the care of the student and the word parents 

includes families and parent groups.  

ECPP (Education and Community Partnership 

Programs) 

CTEP (Care and Treatment Program)/ECPP 

(Education and Community Partnership Program) 

Homeschool Home school 

Self-Contained Special Education Classroom Special Education Classroom, Full-Time 

6-8 weeks for implementing ILP 4-6 weeks for implementing ILP

child/children student/students (where appropriate) 
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Updated feedback link in all sections of the plan 

2025-2026 2026-2027 

We value your feedback! Please click this feedback 

link to leave your suggestions/comments on the 

2025-2026 Special Education Plan. 

We value your feedback! Please click this feedback 

link to leave your comments on the Special 

Education Plan. All feedback must be received by 

March 31, 2027. 

SECTION B - THE BOARD'S CONSULTATION PROCESS 

2025-2026 2026-2027 

The Board will continue to explore any attitudinal 

or system barriers that marginalize students and 

that impact their academic and well-being 

trajectory. 

The Board will continue to explore any attitudinal 

or system barriers that impact students’ 

academic and well-being trajectory. 

N/A Included statement about the minority report from 

Association for Bright Children (ABC) of Ontario. 

“During the 2025-26 consultation process on the 

Special Education Plan, the Special Education 

Advisory Committee (SEAC) received a minority 

report from ABC Ontario, which disagreed with the 

criteria for gifted identification. Namely, ABC Ontario 

takes issue with (i) the test of cognitive functioning 

being administered when the student is at least in 

Grade 3 and age 8, and (ii) the requirement of a 

psychological assessment concluding that the student 

is functioning at or above the 98th percentile on the 

General Ability Index (GAI) on a recently administered 

Wechsler Intelligence Scale for Children – 5th Edition 

(WISC-V). TDSB has considered this minority report 

and will be implementing the requirements set out in 

Section J for gifted identification.” 

SECTION C: THE BOARD’S GENERAL MODEL FOR SPECIAL EDUCATION 

2025-2026 2026-2027 

An Individual Learning Plan (ILP) is the first step in 

supporting students who may not be meeting their 

achievement goals. Developing an ILP involves 

parents/legal guardians and the student (as 

appropriate) as much as possible, to allow an 

opportunity for student voice and agency and also 

An Individual Learning Plan (ILP) is the first step in 

supporting students who may not be meeting their 

achievement goals. Developing an ILP involves 

parents and the student (as appropriate), to allow an 

opportunity for student voice and agency. 

https://tdsb.ca1.qualtrics.com/jfe/form/SV_8FVmaimYMPFK8iG
https://tdsb.ca1.qualtrics.com/jfe/form/SV_8FVmaimYMPFK8iG
https://tdsb.ca1.qualtrics.com/jfe/form/SV_8FVmaimYMPFK8iG
https://tdsb.ca1.qualtrics.com/jfe/form/SV_5ceN4bmatftYm2O
https://tdsb.ca1.qualtrics.com/jfe/form/SV_5ceN4bmatftYm2O
https://tdsb.ca1.qualtrics.com/jfe/form/SV_5ceN4bmatftYm2O
https://tdsb.ca1.qualtrics.com/jfe/form/SV_5ceN4bmatftYm2O
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SECTION C: THE BOARD’S GENERAL MODEL FOR SPECIAL EDUCATION 

2025-2026 2026-2027 

parents/legal guardians partnership with 

parents/legal guardians. 

Members of the In-School Support Team The 

members of the IST consist of a core group of 

individuals, including:  

● the student’s teacher(s);

● the principal or vice-principal;

● the school special education teacher (if

available);

● a guidance teacher/counsellor (especially at

the secondary level); and

● the student success teacher (especially at the

secondary level).

The members of the IST consist of a core group of 

individuals, including: 

● the student’s teacher(s);

● the principal or vice-principal;

● the school special education teacher (if

available);

● a guidance teacher/counsellor (especially at

the secondary level); and

● the student success teacher (especially at the

secondary level).

● Parents and students over 16 years of age are

strongly encouraged but not mandatory.

When a member of the TDSB’s Professional Support 

Services (PSS) such as a psychologist or social 

worker attends the meeting, parental permission is 

required if the student is to be discussed by name. 

When a member of the TDSB’s Professional Support 

Services (PSS) such as a psychologist or social 

worker attends the meeting, parental permission is 

required if the student is to be discussed by name. 

The agenda must reference students by initials only 

and no identifying documentation is shared. 

Discussion remains consultative and anonymous and 

may occur only to the extent that it does not influence 

or alter a student’s educational trajectory, placement, 

or access to services. 

The Referral Process 

Parents/legal guardians know their children’s 

strengths, abilities, needs, and areas for 

improvement. It is critical that parents/legal guardians 

provide information about their children and 

participate in decisions that affect their children’s 

education. 

The Referral Process 

Parents know their children’s strengths, needs and 

interests. It is critical that parents provide information 

about their children and partner in decisions that 

affect their children’s education. 

A Tiered Approach to Intervention Updated Tiered Intervention Graphic to correct typos 
and refine information. 

A Tiered Approach to Intervention 

Updated graphic
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SECTION C: THE BOARD’S GENERAL MODEL FOR SPECIAL EDUCATION 

2025-2026 2026-2027 

SECTION D: ROLES AND RESPONSIBILITIES 

2025-2026 2026-2027 

This section has been revised to align to the 
Ministry Standards in the Standards document. 

Changes in Roles 

● Addition of Senior Manager

● Removal of System Superintendent of Special
Education

The text is taken directly from the Ministry of 
Education as indicated in the amendments. To include 
it the list would add many pages. Please refer to: 
Roles and responsibilities in special education | 
Special education in Ontario Kindergarten to Grade 
12 – Policy and resource guide 

https://www.ontario.ca/document/special-education-ontario-policy-and-resource-guide-kindergarten-grade-12/roles-and
https://www.ontario.ca/document/special-education-ontario-policy-and-resource-guide-kindergarten-grade-12/roles-and
https://www.ontario.ca/document/special-education-ontario-policy-and-resource-guide-kindergarten-grade-12/roles-and


5 

SECTION E - SPECIAL EDUCATION ADVISORY COMMITTEE (SEAC) 

2025-2026 2026-2027 

Meeting Times and Locations 

All meetings for the 2025-2026 school year will be 

hybrid (in person and virtual). Meeting times and 

zoom links can be found on the SEAC website. 

Meeting Times and Locations 

Meeting information for the 2026/2027 school year 

can be found on the SEAC website. 

SEAC Input into the TDSB Special Education Plan 

SEAC’s input is a critical part in reviewing the Special 

Education Plan. A SEAC Special Education Plan 

subcommittee meets regularly and also seeks 

feedback from the public. Discussions during SEAC 

meetings and information gathered from SEAC 

subcommittees provide opportunities for in-depth 

review of Special Education and Inclusion programs 

and services. 

SEAC Input into the TDSB Special Education Plan

SEAC’s input is a critical part in reviewing the Special 

Education Plan. SEAC members provide input into 

the Special Education Plan at SEAC meetings 

throughout the year. 

SECTION F: EDUCATIONAL AND OTHER ASSESSMENTS 

2025-2026 2026-2027 

Canadian Cognitive Abilities Test (CCAT-7) 

The purpose of the Canadian Cognitive Abilities Test 

(CCAT-7) for Grade 3 students is to provide 

comprehensive information to classroom teachers  

about the learning strengths and areas for 

improvement for all students. Teachers will use the 

data to plan differentiated assessment and instruction 

for students. 

The results from the CCAT-7 may also be considered 

by the School Support Team (SST) to determine, 

along with other information, if further assessment is 

warranted. 

Central staff may also use test results to establish a 

basis for the evaluation of existing programs and 

assist in planning appropriate curriculum and 

instructional programs at the system level. Individual 

test results will be treated confidentially and any data 

used for purposes of reporting to the public will be 

done generically without disclosure of identifying 

information. 

Information about the CCAT-7 administration process 

is posted on the TDSB website. 

Universal Screening 

System-wide screening for the identification of Gifted 
TDSB students takes place each year in the fall. This 
screening involves a two-stage process:  

• Stage One: All Grade 3 students complete a
group cognitive abilities assessment

https://www.tdsb.on.ca/Community/How-to-Get-Involved/Advisory-Committees/Statutory-Advisory-Committees/Special-Education-Advisory-Committee
https://www.tdsb.on.ca/Leadership-Learning-and-School-Improvement/Special-Education/Universal-Screening
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SECTION F: EDUCATIONAL AND OTHER ASSESSMENTS 

2025-2026 2026-2027 

Child and Youth Services 

A signed referral and the informed consent of the 

parents/legal guardians or of a student who is 12 

years of age or older is always required. 

Child and Youth Services 

A signed referral and the informed consent of the 

parents of students under the age of 18 is required. 

In consultation with a manager of Child and Youth 

Services a student may be able to provide consent. 

Occupational Therapy and Physiotherapy (OT/PT) 

Occupational Therapists/Physiotherapists (OT/PT) 

collaborate with educators to provide consultative, 

culturally relevant and responsive therapeutic 

programming support and identity-affirming, anti-

oppressive, anti-racist, and anti-ableist 

accommodation strategies for students with physical 

and/or developmental disabilities, and/or for students 

presenting with safety/accessibility needs that impede 

access to programming and/or curriculum. 

Occupational Therapists/Physiotherapists provide 

timely tiered support, build capacity and provide 

professional learning for educators, in addition to 

conducting individualized assessments providing 

relevant neurodiverse and identity-affirming 

recommendations, where necessary. OT/PT 

recommendations may include, but are not limited to, 

providing strategies to support students’ 

adaptive/daily life skills, social and play skills, 

executive function skills, behavioural function, pre-

vocational and community living skills, transitional 

skills, and gross motor, fine motor and sensory motor 

development skills. They can provide physical-

management, sensory-motor, and programming 

recommendations, and assist schools with referrals 

to, and adherence to medical recommendations from 

Ontario Health at Home (OHaH), as needed. 

Occupational Therapy and Physiotherapy (OT/PT) 

Services  

Occupational Therapists/Physiotherapists collaborate 

with educators to provide tiered consultative, 

culturally relevant and responsive therapeutic 

programming support and accommodation strategies 

for students with physical and/or developmental 

disabilities and/or special education needs. 

Occupational Therapists/Physiotherapists provide 

timely tiered services, build capacity and provide 

professional learning for educators, in addition to 

conducting individualized assessments, where 

necessary. In the TDSB, OT/PT Services’ staff work 

interchangeably to support students providing 

consultation in a non-protected scope of work that 

supports holistic student well-being and 

achievement. OT/PT Services’ staff 

recommendations may include, but are not limited to, 

providing strategies to support students’ skill 

development with adaptive/daily living, socialization 

and play, executive function, behavioural function, 

self-regulation, pre-vocational and community living, 

transitions, and gross motor, fine motor and sensory 

modulation. They can also assist schools with 

supporting medical recommendations from Ontario 

Health at Home (OHaH), as needed. 

Referrals for OT/PT Services’ Assessments 

Services assessments are accessed through the 

SST, where OT/PT staff may attend. Alternatively, 

OT/PT services assessments may also arise through 

consultation with the attending Special Education and 

Inclusion Consultant after the SST meeting.  

Referrals for OT/PT Assessments OT/PT  

If concerns cannot be addressed through tier 1 or 2 

OT/PT supports or the IST, schools may proceed to 

the SST for consideration of tier 3, individualized, 

OT/PT Services. Assessments from OT/PT Services 

are accessed through the SST, where OT/PT 

Services’ staff may attend. Alternatively, 

assessments may also arise through consultation 

with the attending Special Education and Inclusion 
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SECTION F: EDUCATIONAL AND OTHER ASSESSMENTS 

2025-2026 2026-2027 

● Provision of specific school-based identity-

affirming recommendations pertaining to

gross/fine motor function, mobility

(school/community), sensory motor/behaviour,

mental health and well-being, visual motor

integration and perception skills, social and

play skills, executive function skills, and

prevocational and community living skills

Consultant after the SST meeting to address urgent 

safety concerns. 

● Provision of specific school-based identity-

affirming recommendations pertaining to

gross/fine motor function, mobility

(school/community), sensory

motor/behaviour, mental health and well-

being, visual motor integration and

perception skills, social and play skills,

executive function skills, posture/alignment

and positioning, and prevocational and

community living skills

Management of OT/PT Assessment Results 

The results of OT/PT Services assessments are 

communicated with parents/legal guardians through 

an interview and/or a written report - utilizing 

translational and/or communication facilitators where 

required. Written reports are provided to the 

parents/legal guardians and/or students 18 years of 

age or older who demonstrate the cognitive ability to 

understand at the time of verbal/written feedback. 

Reports may include, but are not limited to, 

recommendations for physical management (e.g., 

mobility, seating and positioning for function), 

activities of daily living skills, motor skills, executive 

function skills, behavioural function, social and play 

skills, prevocational and community living skills, 

physical and mental health and wellness, and sensory 

integration all considered with reverence through an 

identity-affirming, culturally responsive and relevant, 

anti-oppressive, anti-racist, and anti-ableist lens. As 

outlined during the informed consent process, the 

results may be discussed with relevant teachers and 

professional support staff for educational planning 

and programming purposes. 

Records from OT/PT services assessments are kept 

in confidential files, which are maintained in 

accordance with the regulations and provisions of the 

Professional Colleges and the Regulated Health 

Professions Act. Locations of copies of the report are 

discussed with parents/legal guardians. The consent 

of parents/legal guardians is required for referral to 

Management of OT/PT Assessment Results 

The results of assessments from OT/PT Services are 

communicated with parents through a written report 

with an offer to meet and discuss further, as desired 

with translational and/or communication facilitators 

where required. Written reports are provided to the 

parents and/or students 18 years of age or older who 

demonstrate the cognitive capacity to comprehend at 

the time of verbal/written feedback. Reports may 

include, but are not limited to, recommendations to 

support the development of any requisite skills 

mentioned above. As outlined during the informed 

consent process, the results are discussed and 

shared with relevant school staff and professional 

support staff for educational planning and 

programming purposes. 

Records from OT/PT Services’ assessments are kept 

in confidential files, which are maintained in 

accordance with the regulations and provisions of the 

Professional Colleges and the Regulated Health 

Professions Act. Locations of copies of the report are 

discussed with parents and/or students 18 years of 

age or older. The consent of parents and/or students 

18 years of age or older is required for referral to 

community services for which the student may be 

eligible (e.g., Local Hospital Authority, School-Based 

Rehabilitation Services) or for a student’s TDSB 

OT/PT Services’ report to be released to an outside 

agency (Guide to Occupational Therapy and 

Physiotherapy Services). 

https://www.ontario.ca/laws/statute/91r18
https://www.ontario.ca/laws/statute/91r18
https://www.tdsb.on.ca/Portals/0/docs/Guide%20to%20OTPT%20Services%20for%20Parents%20Guardians%20Caregivers%20.pdf
https://www.tdsb.on.ca/Portals/0/docs/Guide%20to%20OTPT%20Services%20for%20Parents%20Guardians%20Caregivers%20.pdf
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SECTION F: EDUCATIONAL AND OTHER ASSESSMENTS 

2025-2026 2026-2027 

community services for which the student may be 

eligible (e.g., Local Hospital Authority, School-Based 

Rehabilitation Services) or for a student’s TDSB 

OT/PT report to be released to an outside agency. 

A psychological assessment may include the 

following:  

● A review of the student’s school records

● Interviews with the parents/legal guardians

and student to obtain developmental, family,

and medical history

● Interviews with parents/legal guardians,

school staff and the student

● Observations in structured and unstructured

settings

● Administration of appropriate standardized

and informal measures of the student’s

cognitive/intellectual abilities, academic skills,

processing skills, adaptive behaviours, and

social-emotional functioning to assess

learning strengths and areas of growth. Other

tests as needed to determine sources of

learning difficulties and to identify strengths

may be necessary.

Wait times for a psychological assessment can range 

from several months to up to a year. Assessments are 

provided for students according to prioritized needs 

within each school. 

A psychological assessment may include the 
following: 

● A review of the student’s school records

● Interviews with the parents and student to

obtain background information, including

developmental, family, and medical history,

previous assessments and diagnoses,

interventions, etc.

● Interviews with parents, school staff to gather

information about student performance and

functioning at school.

● Observations in structured and unstructured

settings.

● Administration of appropriate standardized

and informal measures of the student’s

cognitive/intellectual abilities, academic skills,

processing skills, adaptive behaviours, and

social/emotional behavioural functioning to

assess learning strengths and areas of need.

Other tests as needed to determine sources

of learning difficulties and to identify

strengths may be necessary.

Wait times for a psychological assessment can range 

from several months to up to a calendar year. 

Assessments are provided for students according to 

prioritized needs within each school. 

Psychological Services will not release any 

information to persons or facilities outside of the 

TDSB without written consent, except as may be 

required by law.  

Psychological Services will not release any 

information to persons or facilities outside of the 

TDSB without written consent, except as may be 

required by law. Information may also be released for 

the CPBAO Quality Assurance. 

The TDSB Policy PR 677 Recorded Information 

Management, requires that Psychological Services 

files be retained for a minimum of ten years after a 

student reaches graduation age. As students may 

https://ppf.tdsb.on.ca/uploads/files/live/94/337.pdf
https://ppf.tdsb.on.ca/uploads/files/live/94/337.pdf
https://ppf.tdsb.on.ca/uploads/files/live/94/337.pdf
https://ppf.tdsb.on.ca/uploads/files/live/94/337.pdf
https://ppf.tdsb.on.ca/uploads/files/live/94/337.pdf
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SECTION F: EDUCATIONAL AND OTHER ASSESSMENTS 

2025-2026 2026-2027 

remain in Ontario schools until age 21, this results in 

a retention period up to age 31. 

Formal Consultations 

Formal consultations require a completed referral 

form and consent. A Consultation Note or Memo to 

File is prepared at the conclusion of the consultation 

and, with consent, placed in the psychology file and 

the Ontario Student Record (OSR), with a copy 

provided to the parent. 

Formal consultations may be broad or focused and 

can include collaboration with school staff and other 

professionals, review and interpretation of existing 

data, participation in case conferences, and 

development of short-term recommendations. These 

consultations may support a student’s academic 

and/or social, emotional, or behavioural functioning 

when a full psychological assessment is not required, 

such as through observation and targeted 

intervention planning.   

The Consultation Note or Note to File are maintained 

in the confidential files of Psychological Services in 

accordance with the Psychology Act and the 

Regulated Health Professions Act. 

Referrals for Social Work Assessments 

A referral to Social Work Services can be initiated 

through the SST or, in consultation with the social 

worker for crisis or other imminent need. Social work 

assessments require the informed consent of the 

parents/legal guardians of students under the age of 

18. In consultation with a Social Work Manager, a

student who is 12 years of age or older may be able

to consent to the social work referral.

Referrals for Social Work Assessments 

A referral to Social Work Services can be initiated 

through the SST or, in consultation with the social 

worker for crisis or other imminent need. Social work 

assessments require the informed consent of the 

parents of students under the age of 18. In 

consultation with a Social Work Manager, a student 

may be able to consent to the social work referral. 

Referrals for Speech and Language Assessments 
SLP assessments evaluate a students’ 

communication skills in the areas of oral language 

(e.g., comprehension, expression, vocabulary, 

phonological awareness), speech (e.g., articulation, 

stuttering, voice/resonance), AAC as well as related 

difficulties in literacy development and functional 

social communication.  

Referrals for Speech and Language Assessments 
SLP assessments evaluate a students’ 

communication skills in the areas of oral language 

(e.g., comprehension, expression, vocabulary, 

phonological awareness), speech (e.g., articulation, 

stuttering, voice/resonance), Augmentative and 

Alternative Communication (AAC) as well as early 

https://ppf.tdsb.on.ca/uploads/files/live/94/337.pdf
https://ppf.tdsb.on.ca/uploads/files/live/94/337.pdf
https://www.ontario.ca/laws/statute/91p38
https://www.ontario.ca/laws/statute/91p38
https://www.ontario.ca/laws/statute/91r18
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SECTION F: EDUCATIONAL AND OTHER ASSESSMENTS 

2025-2026 2026-2027 

literacy development and functional social 

communication.  

Regional Support Service  

Regional Support Services include: 
● Assistive Technology (AT/SEA) Services

● Autism Services (ASD Team)

● Blind and Low Vision (BLV) Services

● Deaf and Hard of Hearing (DHH) Services

● Behaviour Prevention Intervention (BPI) Team

Regional Support Service  

Regional Support Services include: 
● Autism Regional Services (ASD Team)

● Blind and Low Vision (BLV) Services

● Deaf and Hard of Hearing (DHH) Services

Note: AT/SEA team moved to Section M: 

Equipment 

BPI team is now the Registered Behaviour Analysts 

who are part of Autism Regional Services 

Team Lists  

The AT/SEA Team includes: 
● Central Coordinator

● Central Consultant

● LC Itinerant Assistive Technology/SEA

Teachers

● Low Incidence Itinerant Assistive

Technology/SEA Teachers

● SEA Technicians

● Occupational Therapist/Physiotherapist

● Speech Language Pathologists

The Autism Services Team includes: 

● Central Coordinator

● Special Education Teacher Consultant

● Special Education Itinerant Teacher

● Speech-Language Pathologist

● Occupational Therapist/Physical Therapist

● Applied Behaviour Analysis (ABA) Facilitator

● Registered Behaviour Analyst (RBA)

The BLV Team includes: 

● Central Coordinator Specialist Teachers of

Students who are Blind and have Low Vision

● Orientation and Mobility Instructors

● Braille Transcriber

● Librarian

The DHH Team includes: 

● Central Coordinator

All staff including those for the following teams; 

AT/SEA, ARS, BLV, DHH are included in Section S: 

Special Education Staff 
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SECTION F: EDUCATIONAL AND OTHER ASSESSMENTS 

2025-2026 2026-2027 

● Specialist Teachers of Students who are Deaf

and Hard of Hearing working in itinerant roles

● DSB Audiologist

SECTION G - EARLY IDENTIFICATION PROCEDURES AND INTERVENTION 
STRATEGIES 

2025-2026 2026-2027 

Special Education Program Recommendation 
Committee (SEPRC) 

TDSB recognizes that there are some new students 

with complex medical/physical/ safety and/or 

complex special education needs whose needs 

cannot be met in a regular class for even a short 

period of time, as they require specialized 

equipment and/or a specialized placement. 

Special Education Program Recommendation 
Committee (SEPRC) 

TDSB recognizes that there are some new students 

with complex medical/physical/ safety and/or complex 

special education needs whose needs cannot be met 

in a regular class for even a short period of time, as 

they may require specialized equipment and/or a 

specialized placement. 

“Connections for Students” is no longer funded and 

removed as an example.  

SECTION H: IDENTIFICATION, PLACEMENT AND REVIEW COMMITTEE (IPRC) 
PROCESS AND APPEALS 

2025-2026 2026-2027 

An annual IPRC review is held for all students 

identified as exceptional. This is an important 

process that allows for review of students’ progress, 

especially students in Intensive Support Programs 

(ISPs). It is the intention that a student in an ISP is 

there for a short duration and will return to the 

regular classroom with special education support as 

needed. Students’ progress, strengths and needs 

are discussed at an IPRC review. As with an original 

IPRC, the committee will decide if a student is 

exceptional and if so, the committee specifies the 

type of exceptionality and determines an appropriate 

placement for the student: Regular Class or Special 

Education Class. IPRC meetings are available to 

parents/legal guardians either in-person or remotely 

using an AODA platform. 

An annual IPRC review is held for all students 

identified as exceptional. This is an important process 

that allows for review of students’ progress, especially 

students in Intensive Support Programs (ISPs). 

Intensive Support Programs (ISPs) provide targeted, 

intensive instruction and may be time-limited or 

longer-term, depending on the program model and 

the student’s learning profile. Students’ progress, 

strengths and needs are discussed at each annual 

IPRC review. 

Special Education Class Full Time Special Education Class Full-Time 

https://www.tdsb.on.ca/Portals/0/docs/Section%20G%20-%20Early%20Identification%20Procedures%20and%20Intervention%20Strategies.pdf
https://www.tdsb.on.ca/Portals/0/docs/Section%20G%20-%20Early%20Identification%20Procedures%20and%20Intervention%20Strategies.pdf
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SECTION H: IDENTIFICATION, PLACEMENT AND REVIEW COMMITTEE (IPRC) 
PROCESS AND APPEALS 

2025-2026 2026-2027 

Successful reintegration into the regular program is 

the ultimate goal. Throughout a full-time placement, 

efforts are made to increasingly integrate the student 

in regular school programs and activities. 

For some students, planning may include increasing 

participation in regular school programs and activities 

over time, based on the student’s strengths, needs, 

and learning profile. 

Discuss recommendations for programs and/or 

services 

Removed due to updated IPRC Process when 

program and/or services can be discussed in 

advance of the IPRC at the SST for a more fulsome 

and supported conversation within the Referral 

Process.  

The role of the IPRC is to review assessment and 

evaluation material about a student. The IPRC will 

decide if a student is exceptional and if so, the 

committee members will specify the type of 

exceptionality and decide an appropriate placement 

for the student: Regular Class or Special Education 

Class. Placement in the Regular Class could involve 

a special education teacher working with the student 

for less than half the school day. Placement in a 

Special Education Class would involve a special 

education teacher working with the student for more 

than half the school day. 

Removed under IPRC as it will not fall within the Pre-

IPRC SST Meeting as per the updated IPRC 

Process. 

The IPRC Process 

The 2025-2026 plan outlines the different levels of 

IPRCs (School-based IPRCs, Family of Schools 

IPRCs, and Central IPRCs). 

The IPRC Process 
This section has been updated into a chart indicating 
each level of IPRC including:  

● An explanation of the level and the functions

to be completed

● Members of the Committee

● Others in Attendance

● Principal and committee responsibilities

○ Scheduling the IPRC

○ At the IPRC

Multiple Exceptionalities 

The TDSB believes students are better served by 

listing each of their exceptionalities on the Statement 

of Decision completed at the IPRC. 

Multiple Exceptionalities 

Please refer to Section J - Special Education 

Placements Provided by the Board. 

Documents Required for an IPRC 
Student work samples that reflect that the teacher’s 

pedagogy is responsive to the child’s identity and 

lived experiences and is culturally relevant (part of 

the school presentation) 

Documents Required for an IPRC 
Student work samples that reflect that the teacher’s 

pedagogy is responsive to the student’s strengths, 

needs and interests (part of the school presentation) 
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IPRC Appeal Process 

In the TDSB, 4,500 IPRC referrals were initiated 

during the 2024-2025 school year; there were 3 

appeals this year; 3,562 Central IPRC Meetings (349 

Central Review and 3,213 Original IPRC Meetings) 

that were completed and 9,120 annual IPRC 

Reviews that took place as many 

parents/guardians/caregivers had requested in 

writing to waive the annual IPRC Review. 

IPRC Appeal Process 

In the TDSB, 4020 IPRC referrals were initiated 

during the 2025-2026 school year; there were 5 

appeals this year; 3776 Central IPRC Meetings 

(438 Central Review and 3338 Original IPRC 

Meetings) that were completed and 9267 annual 

IPRC Reviews that took place as many parents had 

requested in writing to waive the annual IPRC 

Review. 

English Language Learners (ELL) with Special 
Education Needs 

These documents were updated this year and 
removed from the Spec Ed Plan: 

● English Language Learners: School-Based

Considerations Prior to Referral for

Psychological Assessment

● English Language Learners and Special
Education Support in TDSB Elementary
Schools Q and A document

English Language Learners (ELL) with Special 
Education Needs 

The following documents were updated by the ESL 
team: 

● Supporting Multilingual Learners: A

Framework for Evidence - Informed Decision-

Making

● Multilingual Learners & Special Education

Support

French as a Second Language and Special 

Education 

Students with disabilities and special education 

needs can benefit and thrive in French as a Second 

Language (FSL) programs. Teachers in FSL 

programs use assessment strategies to identify 

strengths and learning needs, provide Differentiated 

Instruction (DI), and implement a tiered approach of 

strategies through the Universal Design for Learning 

(UDL) to ensure students are set up for success. 

Teachers in FSL programs develop an Individual 

Education Plan (IEP) for a student with special 

education needs in FSL, if it is deemed necessary.  

The Ministry of Education’s policy document entitled 

Including Students with Special Education Needs in 

French as A Second Language Programs (2015) 

states that, “the foundational belief that all students 

can learn applies to students across all subjects and 

program areas” (page 3).  

French as a Second Language and Special 

Education 

Students with disabilities and special education needs 

can benefit and thrive in French as a Second 

Language program. The Ministry of Education’s policy 

document entitled Including Students with Special 

Education Needs in French as a Second Language 

Programs (2015) states that, “the foundational belief 

that all students can learn applies to students across 

all subjects and program areas” (page 3). 

Teachers in French programs use a variety of 

assessment strategies to identify strengths and 

learning needs. They use Universal Design for 

Learning (UDL) and Differentiated Instruction (DI) to 

ensure all students are set up for success and provide 

tiered interventions for strategic or intensive support. 

Teachers develop an Individual Education Plan (IEP) 

for a student with special education needs in French, 

if it is deemed necessary. 

The following resources may help teachers and other 

https://docs.google.com/document/d/11pjSx3_MelKQYRsZ17RDbjKv-Sx5flYWCFSIId6CMjU/edit?tab=t.0
https://docs.google.com/document/d/11pjSx3_MelKQYRsZ17RDbjKv-Sx5flYWCFSIId6CMjU/edit?tab=t.0
https://docs.google.com/document/d/11pjSx3_MelKQYRsZ17RDbjKv-Sx5flYWCFSIId6CMjU/edit?tab=t.0
https://docs.google.com/document/d/1XMH0fzQFX-nEgdLzqvxH9zE4_D-oCnf4JSEzf7joHP0/edit?tab=t.0
https://docs.google.com/document/d/1XMH0fzQFX-nEgdLzqvxH9zE4_D-oCnf4JSEzf7joHP0/edit?tab=t.0
https://files.ontario.ca/edu-1_3/edu-including-students-special-needs-fsl-en-2021-11-18.pdf
https://files.ontario.ca/edu-1_3/edu-including-students-special-needs-fsl-en-2021-11-18.pdf
https://files.ontario.ca/edu-1_3/edu-including-students-special-needs-fsl-en-2021-11-18.pdf
https://files.ontario.ca/edu-1_3/edu-including-students-special-needs-fsl-en-2021-11-18.pdf
https://files.ontario.ca/edu-1_3/edu-including-students-special-needs-fsl-en-2021-11-18.pdf
https://files.ontario.ca/edu-1_3/edu-including-students-special-needs-fsl-en-2021-11-18.pdf
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TDSB's French as a Second Language Department 

has adapted the following documents from Ontario's 

Modern Language Council to help teachers program 

for students with special education needs and 

disabilities:  

● Including Students with Special Education

Needs in French as a Second Language

Programs

● Fact Sheet – Special Education & Inclusion

in FSL Programs

staff develop programming for students with special 

education needs and disabilities: 

● Including Students with Special Education

Needs in French as a Second Language

Programs (2015)

● Special Education & Inclusion in French
Language Programs

● Fact Sheet – Special Education & Inclusion in

French Programs

SECTION I - CATEGORIES AND DEFINITIONS OF EXCEPTIONALITIES 

2025-2026 2026-2027 

N/A Add: The definitions provided by the Ministry of 

Education for the five categories of exceptionalities 

and their subcategories follow below. 

SECTION J: SPECIAL EDUCATION PLACEMENTS PROVIDED BY THE BOARD 

2025-2026 2026-2027 

N/A If the committee decides that the student should be 

placed in a special education class, it must state its 

reasons in a written statement of decision. 

The following chart outlines the referral process for 

Special Education supports in the TDSB. For more 

information regarding IPRCs, please see Section H: 

Section H: The Identification Placement and Review 

Committee (IPRC) Process and Appeals. 

For more information regarding IPRCs, please see 

Section H: The Identification Placement and Review 

Committee (IPRC) Process and Appeals. 

Diagrams - page 101 and 102 were removed. These 

processes are outlined in the section.  

IPRC Determination of Exceptionality 

Each exceptionality has a list of information that the 

IPRC will consider in determining the exceptionality. 

To reduce redundancy, an overall list of 

considerations was created as well as a new 

statement to replace the former one: “In making its 

determination, a TDSB IPRC will consider the 

following: 

IPRC Determination of Exceptionality 

Before the IPRC considers placing the student in a 

special education class, it must consider whether 

placement in a regular class with appropriate special 

education services will meet the student’s needs and 

be consistent with the parent’s preferences. If the 

committee decides that the student should be placed 

https://www.tdsb.on.ca/Portals/0/Community/docs/PIAC%20SEAC%20Conference%202016%20FSLSpec%20Ed.pdf
https://www.tdsb.on.ca/Portals/0/Community/docs/PIAC%20SEAC%20Conference%202016%20FSLSpec%20Ed.pdf
https://www.tdsb.on.ca/Portals/0/Community/docs/PIAC%20SEAC%20Conference%202016%20FSLSpec%20Ed.pdf
https://drive.google.com/file/d/1cGIxkdMPWcoSvVDGw2wShuEsXETpyrgz/view?usp=drive_link
https://drive.google.com/file/d/1cGIxkdMPWcoSvVDGw2wShuEsXETpyrgz/view?usp=drive_link
https://files.ontario.ca/edu-1_3/edu-including-students-special-needs-fsl-en-2021-11-18.pdf
https://files.ontario.ca/edu-1_3/edu-including-students-special-needs-fsl-en-2021-11-18.pdf
https://files.ontario.ca/edu-1_3/edu-including-students-special-needs-fsl-en-2021-11-18.pdf
https://www.tdsb.on.ca/Elementary-School/School-Choices/French-Programs/Special-Education-Inclusion-in-French-Language-Programs
https://www.tdsb.on.ca/Elementary-School/School-Choices/French-Programs/Special-Education-Inclusion-in-French-Language-Programs
https://docs.google.com/document/d/1N6UjQfoZB0h1i_58mP7llK-XUXN2db0Z/edit?usp=sharing&ouid=110434398578801600836&rtpof=true&sd=true
https://docs.google.com/document/d/1N6UjQfoZB0h1i_58mP7llK-XUXN2db0Z/edit?usp=sharing&ouid=110434398578801600836&rtpof=true&sd=true
https://www.ontario.ca/document/special-education-ontario-policy-and-resource-guide-kindergarten-grade-12/categories
https://www.tdsb.on.ca/Portals/0/docs/Section%20H%20-%20The%20Identification%2C%20Placement%20and%20Review%20Committee%20(IPRC)%20Process%20and%20Appeals.pdf
https://www.tdsb.on.ca/Portals/0/docs/Section%20H%20-%20The%20Identification%2C%20Placement%20and%20Review%20Committee%20(IPRC)%20Process%20and%20Appeals.pdf
https://www.tdsb.on.ca/Portals/0/docs/Section%20H%20-%20The%20Identification%2C%20Placement%20and%20Review%20Committee%20(IPRC)%20Process%20and%20Appeals.pdf
https://www.tdsb.on.ca/Portals/0/docs/Section%20H%20-%20The%20Identification%2C%20Placement%20and%20Review%20Committee%20(IPRC)%20Process%20and%20Appeals.pdf
https://www.tdsb.on.ca/Portals/0/docs/Section%20H%20-%20The%20Identification%2C%20Placement%20and%20Review%20Committee%20(IPRC)%20Process%20and%20Appeals.pdf
https://www.tdsb.on.ca/Portals/0/docs/Section%20H%20-%20The%20Identification%2C%20Placement%20and%20Review%20Committee%20(IPRC)%20Process%20and%20Appeals.pdf
https://www.tdsb.on.ca/Portals/0/docs/Section%20H%20-%20The%20Identification%2C%20Placement%20and%20Review%20Committee%20(IPRC)%20Process%20and%20Appeals.pdf
https://www.tdsb.on.ca/Portals/0/docs/Section%20H%20-%20The%20Identification%2C%20Placement%20and%20Review%20Committee%20(IPRC)%20Process%20and%20Appeals.pdf


15 

SECTION J: SPECIAL EDUCATION PLACEMENTS PROVIDED BY THE BOARD 

2025-2026 2026-2027 

Replaced with: 

Further to the information listed in the IPRC 

Determination of Exceptionality, a TDSB IPRC 

considers: 

Any unique information to consider remain under 

each exceptionality.  

in a special education class, it must state its reasons 

in a written statement of decision.  

In determining whether a student meets the criteria 

for identification and placement, the Identification, 

Placement and Review Committee (IPRC) considers 

multiple sources of information. Some evidence 

contributes to a full understanding of the learner, 

while other evidence establishes the professional and 

educational criteria used to determine identification 

and placement. 

The IPRC will review available information about 

the student. The committee will: 

● Consider educational assessments (e.g.,

outline of learning strengths and areas of

need, most recent report card, a completed

ILP, student work samples, direct

observation, standardized and diagnostic

tests, behavioural data analysis, etc.)

● Consider health or psychological

assessment conducted by a qualified

practitioner, if they feel that an assessment

is required to make a correct identification or

placement decision (this is subject to the

Health Care Consent Act, 1996)

● Interview the student (with the parent’s

permission, if the student is less than 16

years of age)

● Review information that the parent submits

about their child

● Review information that the student submits

if they are 16 years of age or older

The committee may discuss: 

● any proposal about a special education

program or special education services for the

student

● any proposal at the parent’s request, or at the

request of the student if the student is 16

years of age or older
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After all the information has been presented and 

considered, the committee will make its decision. 

All perspectives are valued; however, placement and 

program decisions must be based on defined 

educational criteria and professional evidence, not 

preference alone, to ensure equity, consistency, and 

alignment with Ministry and Board requirements. 

IPRC Determination of Exceptionality: Giftedness 

Results from the Canadian Cognitive Abilities Test – 

7th Edition (CCAT-7) 

Universal Screening 

All Grade 3 students complete a group cognitive 

abilities assessment.  

For students with more than one exceptionality, the 

offer of placement is based on the student’s primary 

exceptionality as determined by the Identification, 

Placement and Review Committee (IPRC). For 

example, if a student has an exceptionality of 

Developmental Disability as their primary 

exceptionality and an exceptionality of Autism as 

their secondary exceptionality, the offer of placement 

will be for the Developmental Disability ISP. 

In an effort to reduce redundancies, this content was 

removed from the Autism section as it is repeated 

elsewhere regarding primary exceptionality.  

Intensive Support Programs (ISPs) in Secondary 

Schools 

Staffing: Elementary: 1.0 Teacher and 

1.0 Educational Assistant  

Secondary: 1.0 Teacher and 

0.51.0 Educational Assistant 

staffed per number of sections 

(classes) required based on the 

number of students 
 

Intensive Support Programs (ISPs) in Secondary 

Schools 

Updated as there was a typo last year. 

Staffing: Elementary: 1.0 Teacher and 

1.0 Educational Assistant  

Secondary: 1.0 Teacher and 0.5 

Educational Assistant staffed 

per number of sections (classes) 

required based on the number of 

students 
 

IPRC Determination of Exceptionality: Autism  

In making its determination, a TDSB IPRC will 

consider the following:  

a. Classroom Documentation  

● An Individual Education Plan (IEP)  

● Student work samples that are culturally 

relevant and responsive to the student’s 

identity and lived experiences, and anecdotal 

IPRC Determination of Exceptionality: Autism 

Further to the information listed in the IPRC 

Determination of Exceptionality (on page 91), a 

TDSB IPRC requires: 

● Student work samples that are culturally 

relevant and responsive to the student’s 

identity and lived experiences and anecdotal 

comments that describe staff interventions in 
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comments that describe staff interventions in 

any of the following areas:  

○ Environmental accommodations 

related to sensory needs  

○ Transitions  

○ Self-advocacy  

B. Educational Assessments  

● An outline of learning strengths and areas of 

need that demonstrates challenges with 

accessing academics due to verbal and non-

verbal communication and alternative 

programming requirements  

● A summary of the Antecedent Behaviour 

Consequence (ABC) Chart data and other 

data to show the frequency, intensity and 

duration of targeted behaviours, where 

appropriate  

● The most recent Provincial Report Card (and 

where the most recent Report Card is the 

Progress Report Card, the previous 

Provincial Report Card)  

● A completed Individual Learning Plan (ILP) 

from the most recent School Support Team 

meeting, containing a recommendation to 

proceed to IPRC  

c. Professional Assessments  

● Diagnosis of Autism Spectrum Disorder 

(ASD) or Autism, PDD-NOS or Asperger 

(considered by DSM5 as ASD) by a 

regulated, qualified practitioner  

● Psychological assessment to include 

cognitive scores, where deemed appropriate 

by psychology staff, considering the child’s 

ability to be reliably and formally assessed. If 

not appropriate to conduct a formal 

psychological assessment including 

standardized testing prior to identification, 

then observational data collected will be 

considered to determine student need. This 

may include performance on Skills of Daily 

Living/adaptive skills, academic functioning, 

and other observational data. Students can 

any of the following areas: 

○ Environmental accommodations 

related to sensory needs  

○ Transitions   

○ Self-advocacy 

● An outline of learning strengths and areas of 

need that demonstrates challenges with 

accessing academics due to verbal and non-

verbal communication and alternative 

programming requirements  

● Diagnosis of Autism Spectrum Disorder (ASD) 

or Autism, PDD-NOS or Asperger (considered 

by DSM5 as ASD) by a regulated, qualified 

practitioner 

● Psychological assessment to include cognitive 

scores, where deemed appropriate by 

psychology staff, considering the student’s 

ability to be reliably and formally assessed.  

○ NOTE: If not appropriate to conduct a 

formal psychological assessment prior 

to identification, then observational 

data collected will be considered to 

determine student need. This may 

include performance on Skills of Daily 

Living/adaptive skills, academic 

functioning, and other observational 

data. 

The IPRC will also consider, if available: 

● A summary of the Antecedent Behaviour 

Consequence (ABC) Chart data and other 

data to show the frequency, intensity and 

duration of targeted behaviours, where 

appropriate 
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be identified with an Autism exceptionality in 

the absence of a cognitive assessment. 

Section J: Special Education Placements 

Provided by the Board 109  

d. Input from Parents/Legal Guardians  

● In addition to information shared at the IPRC 

meeting, any documents that parents/legal 

guardians may deem relevant 

Intensive Support Programs (ISPs) in Elementary 

Schools  

The elementary Special Education Class placement 

for Autism is characterized by support and 

instruction targeted to the specific individual needs of 

the students. Increasing opportunities for successful 

integration of students within regular programs is an 

important goal of the ISP. The number and location 

of programs available is determined by the needs of 

the students requiring intensive support. 

Special Education Class, Full-Time or with Partial 

Integration in Elementary Schools 

The elementary Special Education Class placement, 

Full-Time or with Partial Integration, is characterized 

by support and instruction targeted to the specific 

individual needs of the students. 

An IPRC may recommend a student receive intensive 

support programming - ASD ISP. Increasing 

opportunities for successful integration of students 

within regular programs is an important goal of the 

ISP. The number and location of programs available 

is determined by the needs of the students requiring 

intensive support. 

Intensive Support Programs (ISPs) in Secondary 

Schools  

An IPRC decision of Special Education Class with 

Partial Integration will recommend a student's 

placement in an Autism program at an integrated 

school site with both special education and regular 

programs. Students who attend a secondary Autism 

ISP receive instruction within their ISP from qualified 

subject teachers for four compulsory credits in 

Grades 9 and 10 (English, Math, Science, and 

Geography/History) and two compulsory credits in 

Grades 11 and 12 (English and Math). 

Special Education Class with Partial Integration 

in Secondary Schools 

An IPRC decision of placement in a Special 

Education Class with Partial Integration may 

recommend a student receive intensive support 

programming at an integrated school site with both 

special education and regular programs. Students 

who are placed in a special education class with 

partial integration with intensive support programming 

receive instruction from qualified subject teachers for 

four compulsory credits in Grades 9 and 10 (English, 

Math, Science, and Geography/History) and two 

credits in Grades 11(English and Math) and 12 

(English and one other subject). 

Intensive Support Programs (ISPs) in Elementary 
Schools  

Elementary Special Education Class placements for 

Deaf and Hard of Hearing: Special Education 
Classes Full-Time in Elementary Schools 

Elementary Special Education Classes, Full-Time, for 



19 

SECTION J: SPECIAL EDUCATION PLACEMENTS PROVIDED BY THE BOARD 

2025-2026 2026-2027 

students who are Deaf and Hard of Hearing are 

available from pre-school to the completion of Grade 

8. Students are placed in Intensive Support 

Programs (ISPs) through the IPRC or Special 

Education Placement and Review Committee 

(SEPRC) process. 

students who are Deaf and Hard of Hearing are 

available from pre-school to the completion of Grade 

8. Intensive Support Programs (ISPs) may be 

discussed at the IPRC or Special Education 

Placement and Review Committee (SEPRC) 

process. 

Deaf and Hard of Hearing: Special Education 
Class Placement  

Placement in a Special Education Class Full-Time 

and Special Education Class with Partial Integration 

for students who are Deaf and Hard of Hearing is 

available until the completion of secondary school. 

There are a variety of communication options used 

in the classes, including oral language, oral 

language with sign language support, and American 

Sign Language (ASL). Secondary ISPs programs 

offer a variety of pathways to meet the needs of 

students. Upon completion, students may go on to 

enter post- secondary programs at universities and 

colleges, apprenticeship programs, academic 

upgrading programs for Deaf and Hard of Hearing 

students, the workplace, or Community 

Living/volunteer opportunities. 

Deaf and Hard of Hearing: Special Education 
Class Placement  

Placement in a Special Education Class Full-Time 

and Special Education Class with Partial Integration 

for students who are Deaf and Hard of Hearing is 

available until the completion of secondary school. 

There are a variety of communication options used in 

the classes, including oral language, oral language 

with sign language support, and American Sign 

Language (ASL). Secondary ISPs programs offer a 

variety of pathways to meet the needs of students.  

Learning Disability - Placement Decision of 

Special Education Class:  

Students who are eligible for Special Education 

Class placement with intensive program support for 

Learning Disability: 

Learning Disability: Placement Decision of 

Special Education Class:  

Students who are eligible for Special Education 

Class, Full-Time placement: 

Intensive Support Programs (ISPs) in Elementary 
Schools 

The elementary Special Education Class placement 

is characterized by a smaller class size and has 

Educational Assistant support assigned to the 

classroom. 

Special Education Class, Full-Time or with Partial 
Integration in Elementary Schools 

The elementary Special Education Class, Full-Time or 

with Partial Integration placement is characterized by 

a smaller class size and has Educational Assistant 

support assigned to the classroom. 

Learning Disability 

Students in Grade 11 and 12 are required to take 

two special education courses for the intellectually 

gifted. The courses for schools to offer are English 

and Math. 

Learning Disability 

Students in the special education class placement 

may be part of an Intensive Support Program - 

Learning Disability ISP. Students in this case receive 

instruction with their ISP grouping from qualified 
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subject teachers for four compulsory credits in 

Grades 9 and 10 (English, Math, Science, and 

Geography/History) and two credits in Grades 11 

(English and Math) and 12 (English and one other 

subject). 

IPRC Determination of Exceptionality: Speech 
Impairment 

The TDSB does not have classes solely for students 

with Speech Impairment. Where intensive, targeted 

support is required to address a student’s additional 

learning needs, a placement in a Special Education 

Class may be the decision and recommendation of 

the IPRC and will take into account the needs of the 

student and the consultation and discussion with the 

student's parent/guardian/caregiver. The student 

may be offered placement depending on the 

individual profile in another Intensive Support 

Program (ISP) offered within the TDSB. 

IPRC Determination of Exceptionality: Speech 
Impairment 

The TDSB does not have classes solely for students 

with Speech Impairment. Where intensive, targeted 

support is required to address a student’s additional 

learning needs, a placement in a Special Education 

Class may be the decision and recommendation of 

the IPRC and will take into account the needs of the 

student and the consultation and discussion with the 

student's parent. 

IPRC Determination of Exceptionality: 
Developmental Disability 

Placement Decision of Special Education Class 

Students who are eligible for Special Education 

Class placement with intensive program support for 

Developmental Disability: 

IPRC Determination of Exceptionality: 
Developmental Disability 

Placement Decision of Special Education Class 

Students who are eligible for Special Education Class 

placement with intensive program support for 

Developmental Disability: 

Intensive Support Programs (ISPs) in Elementary 
Schools  

The elementary Special Education Class placement 

is characterized by a smaller class size with a 

reduced student-teacher ratio and educational 

assistant support, as well as a noon hour assistant. 

The programs have consultative support of 

Professional Support Services staff, such as an 

occupational therapist/physiotherapist, speech-

language pathologist, psychologist and social 

worker, who provide input regarding programming 

strategies to address the needs of each student. 

Special Education Class full-time placement in 

Elementary Schools 

The elementary Special Education Class full-time 

placement is characterized by a smaller class size 

with a reduced student-teacher ratio and educational 

assistant support, as well as a noon hour assistant. 

The programs have consultative support of 

Professional Support Services staff, such as an 

occupational therapist/physiotherapist, speech-

language pathologist, psychologist and social worker, 

who provide input regarding programming strategies 

to address the needs of each student. 

Intensive Support Programs (ISPs) in Secondary 
Schools  

Special Education Class, Full-Time placement in 
Secondary Schools 
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Special Education Class Full Time placements for 

secondary students with Developmental Disabilities 

are characterized by a smaller class size with a 

reduced student-teacher ratio and educational 

assistant support, as well as a noon hour assistant. 

They provide targeted instruction in alternative 

curriculum. While regular class integration is not 

offered, planned opportunities for students to be 

included in the life of the school are expected. The 

programs have consultative support of Professional 

Support Services staff, such as an occupational 

therapist/physiotherapist, speech- Section J: Special 

Education Placements Provided by the Board 130 

language pathologist, psychologist and social 

worker, who provide input regarding programming 

strategies to address the needs of each student. 

Special Education Class, Full-Time placements for 

secondary students with Developmental Disabilities 

are characterized by a smaller class size with a 

reduced student-teacher ratio and educational 

assistant support, as well as a noon hour assistant. 

Students in the special education class placement 

may be offered or receive intensive support 

programming which provides targeted instruction in 

alternative curriculum. While regular class integration 

is not offered, planned opportunities for students to be 

included in the life of the school are expected. The 

intensive support programs have consultative support 

of Professional Support Services staff, such as an 

occupational therapist/physiotherapist, speech-

language pathologist, psychologist and social worker, 

who provide input regarding programming strategies 

to address the needs of each student. 

IPRC Determination of Exceptionality: Giftedness 

In making its determination, a TDSB IPRC will 
consider the following: 

a. Classroom Documentation

● Student work samples that are culturally
relevant and responsive to the student’s
identity, lived experiences or other relevant
evidence collected in collaboration with
school personnel, agencies, classroom
teacher, parents/legal guardians and student

b. Educational Assessments

● The most recent Provincial Report Card (and
where the most recent Report Card is the
Progress Report Card, the previous
Provincial Report Card) Standardized
educational assessments (e.g.,
Developmental Reading Assessment,
PRIME, etc.)

● Results from the Canadian Cognitive Abilities
Test – 7th Edition (CCAT7)

● A completed Individual Learning Plan (ILP)
from the most recent School Support Team
meeting, containing a recommendation to
proceed to IPRC

c. Professional Assessment

● An individual psychological assessment that
the student is functioning at or above the

IPRC Determination of Exceptionality: Giftedness 

Further to the information listed in the IPRC 

Determination of Exceptionality (on page 91), a 

TDSB IPRC requires: 

● An individual psychological assessment at or

above the 98th percentile on the General

Ability Index (GAI) on a recently administered

WISC-V.

● When the WISC-V has not been administered,

the administration of a comparable test must

be approved by a TDSB Psychological

Services Manager, and a full-scale IQ at the

98th percentile is required for identification.

● Psychological testing of the student’s cognitive

functioning must be administered when the

student is at least in Grade 3 and age 8.

NOTE: 

● Cognitive or intellectual tests measure the

ability to problem solve with novel tasks.

There should be no advance preparation,

practice, or prior exposure to these types of

tests. Efforts to practice these tests in

advance will invalidate the results. If it is
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98th percentile on the General Ability Index 
(GAI) on a recently administered Wechsler 
Intelligence Scale for Children – 5th Edition 
(WISC-V), Canadian norms. When the 
WISC-V has not been administered, the 
administration of a comparable test must be 
approved by a TDSB Psychological Services 
Manager, and a full-scale IQ at the 98th 
percentile is required. 

● The test of cognitive functioning is 
administered when the child is at least in 
Grade 3 and age 8. 

Note: The percentile as well as age and grade 
criteria must be met.  

d. Input from Parents/Legal Guardians  

● In addition to information shared at the IPRC 
meeting, any documents that parents/legal 
guardians may deem relevant 

● Cognitive or intellectual tests measure the 
ability to problem solve with novel tasks. 
There should be no advance preparation 
for these types of tests. Efforts to practice 
these tests in advance will invalidate the 
results. If it is determined that the student 
may have practiced or prepared for the test, 
or has been previously exposed to test items 
or similar items, testing will stop and results 
will not be shared. No further opportunities 
for reassessment will be offered.  

Note: There should be NO advance preparation or 
practice for the CCAT-7 and other measures of 
intellectual ability. Evidence of prior exposure, 
preparation or practice will deem results invalid.  

● TDSB Psychological Services staff will only 
reassess within a 12-month period under 
special circumstances related to the testing 
situation (such as if a test is spoiled due to 
an unexpected interruption in test 
administration not related to prior exposure 
to test items). Staff will consult with a TDSB 
Manager of Psychological Services. In such 
cases should a reassessment be deemed 
necessary due to the test being spoiled, and 
in consultation with the Manager, it would 
require either: 1) a different intelligence test 
be administered (if retesting is completed 
within the 12 month period) due to practice 
effects; or 2) the student waiting at least 12 

determined that the student may have 

practiced or prepared for the test, or has been 

previously exposed to similar items, testing 

will stop and results will not be shared or 

considered.  

● TDSB Psychological Services staff will only 

reassess within a 24-month period under 

special circumstances related to the testing 

situation (such as if a test is spoiled due to an 

unexpected interruption in test administration 

not related to prior exposure to test items). 

Staff will consult with a TDSB Manager of 

Psychological Services. In such cases, should 

a reassessment be deemed necessary due to 

the test being spoiled, and in consultation with 

the Manager, it would require either:  

1. A different intelligence test be 

administered (if retesting is completed 

within the 24-month period); or  

2. The student waits at least 24 months 

to be readministered the same 

intelligence test.  

● An overall maximum of two test 

administrations will be provided by TDSB 

Psychological Services during the student’s 

school years within the TDSB. 

● Should families decide to pursue a 

reassessment privately, the TDSB will not 

accept results stemming from the same 

intelligence test twice within a 24-month 

period. 
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months to be readministered the same 
intelligence test, due to test-retest effects.  

● An overall maximum of two test 
administrations will be provided by TDSB 
Psychological Services during the student’s 
school years within the TDSB.  

● Should families make a decision to pursue a 
reassessment privately, the TDSB will not 
accept results using the same intelligence 
test twice within a 24-month period 

Placement Decision of Special Education Class  

Students who have an exceptionality of Giftedness 

may be offered to attend a Gifted Intensive Support 

Program (ISP) that may not be housed in their 

homeschool. Students will be placed in ISPs with 

space closest to their home. The ISP class is 

designed to address the full range of a student’s 

academic, emotional, and social development, while 

maintaining a focus on student achievement. 

Students who are eligible for Special Education 

Class placement with intensive program support for 

Giftedness, in addition to demonstrating an 

unusually advanced degree of general intellectual 

ability by meeting the criteria for the exceptionality of 

Giftedness, may also meet one of the following 

criteria:  

● Demonstrate a significant need for 

enrichment programming, and/or alternative 

programming (e.g., thinking, awareness of 

self/others) requiring differentiated learning 

experiences of a depth and breadth beyond 

those normally provided in the regular school 

program to satisfy the student’s level of 

educational potential 

● Demonstrate evidence of significant 

challenges in interpersonal, social, and/or 

emotional development in the school setting 

Placement Decision of Special Education Class 

Students who have an exceptionality of giftedness 

may be placed in a special education class with 

intensive support programming - Gifted Intensive 

Support Program. This program may not be housed in 

their home school. Students will be placed in ISPs 

with space closest to their home. The ISP class is 

designed to address the full range of a student’s 

academic, emotional, and social development, while 

maintaining a focus on student achievement. 

Students who are eligible for Special Education Class 

placement must meet one of the following criteria: 

● Demonstrate a significant need for enrichment 

programming, and/or alternative programming 

(e.g., thinking, awareness of self/others) 

requiring differentiated learning experiences of 

a depth and breadth beyond those normally 

provided in the regular school program to 

satisfy the student’s level of educational 

potential 

● Demonstrate evidence of significant 

challenges in interpersonal, social, and/or 

emotional development in the school setting 

Intensive Support Programs (ISPs) in Secondary 
Schools  

In secondary schools, the IPRC placement for 

students identified with Giftedness is Special 

Education Class with Partial Integration.  

Special Education Class with Partial Integration in 
Secondary Schools 

In secondary schools, apart from regular class 

placement, the IPRC placement for students identified 
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with Giftedness is Special Education Class with 

Partial Integration.  

Students in Grade 11 and 12 are required to take 

two special education courses for the intellectually 

gifted. The courses for schools to offer are English 

and Math. 

Students in Grade 11 and 12 are required to take 

two special education courses for the intellectually 

gifted. The courses for schools to offer are English 

and one additional credit. 

Intellectual: Mild Intellectual Disability: 
Placement Decision of Special Education Class 

Students who have an exceptionality of Mild 

Intellectual Disability may be offered to attend a Mild 

Intellectual Disability (MID) Intensive Support 

Program (ISP) that may not be housed in their 

homeschool.  

The ISP class is designed to address the full range 

of a student’s academic, emotional, and social 

development, while maintaining a focus on student 

achievement. Increasing opportunities for successful 

integration of students with regular programs is 

expected and a return to a regular classroom is the 

goal. Students who are eligible for Special Education 

Class placement (ISP) for Mild Intellectual Disability:  

Intellectual: Mild Intellectual Disability: Placement 
Decision of Special Education Class 

Students who have an exceptionality of Mild 

Intellectual Disability, may be offered placement in a 

Special Education Class Full-Time, and may receive 

intensive support programming - Mild Intellectual 

Disability (MID) Intensive Support Program (ISP) that 

may not be offered in their home school. 

The programming is designed to address the full 

range of a student’s academic, emotional, and social 

development, while maintaining a focus on student 

achievement. Increasing opportunities for successful 

integration of students with regular programs is 

expected and a return to a regular classroom is the 

goal. 

Students who are eligible for Special Education Class 

placement with intensive support programming 

Placement Decision of Special Education Class  

Students who have an exceptionality of Mild 

Intellectual Disability may be offered to attend a Mild 

Intellectual Disability (MID) Intensive Support 

Program (ISP) that may not be housed in their 

homeschool. 

Mild Intellectual Disability: Placement Decision of 
Special Education Class 

Students who have an exceptionality of Mild 

Intellectual Disability, may be offered placement in a 

Special Education Class Full-Time, and may receive 

intensive support programming - Mild Intellectual 

Disability (MID) Intensive Support Program (ISP) that 

may not be offered in their home school. 

Intensive Support Programs (ISPs) in Elementary 

Schools 

Mild Intellectual Disability: Special Education 

Class, Full-Time or with Partial Integration in 

Elementary Schools 

Multiple Exceptionalities  

Ministry of Education Definition 

A combination of learning or other disorders, 

impairments, or physical disabilities that is of such a 

Multiple Exceptionalities  

Ministry of Education Definition 

A combination of learning or other disorders, 

impairments, or physical disabilities that is of such a 
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nature as to require, for educational achievement, 

the services of one or more teachers holding 

qualifications in special education and the provision 

of support services appropriate for such disorders, 

impairments, or disabilities. 

TDSB does not use the Multiple Exceptionality 

category as a broad label and therefore does not 

have Multiple Exceptionality classes. To better serve 

students, should a student have more than one 

exceptionality, each individual exceptionality is listed 

on the IPRC Statement of Decision. 

nature as to require, for educational achievement, the 

services of one or more teachers holding 

qualifications in special education and the provision 

of support services appropriate for such disorders, 

impairments, or disabilities. 

Multiple Exceptionalities  

Placement Decision of Special Education Class 

The definition for Multiple Exceptionality describes 

students with two or more exceptionalities, whose 

instructional, compensatory and/or medical needs 

require both intensive support from one or more 

special education teachers and the kinds of services 

provided by professional support services personnel. 

The IPRC placement for students with documented 

needs in several exceptionality areas, one of which 

is cognitive impairment, may be Special Education 

Class. Other needs may include one or more of the 

following:  

1. Communication  

2. Physical  

3. Behaviour  

A Special Education Class placement for a student 

with needs in several exceptionality areas may be 

with partial integration or full time. Following an IPRC 

placement decision of Special Education Class for a 

student with more than one exceptionality, Special 

Education and Inclusion staff look for the closest 

match between the documented needs of the 

student and the kinds of instruction, support and 

resources provided to different instructional 

groupings of exceptional learners. For students who 

are identified with more than one exceptionality, the 

primary exceptionality is considered when making a 

placement offer. 

Multiple Exceptionalities  

Placement Decision of Special Education Class 

The TDSB does not have Multiple Exceptionalities 

Intensive Support Programs (ISPs). A Special 

Education Class placement for a student with needs 

in several exceptionality areas may be with partial 

integration or full-time special education class. 

Following an IPRC placement decision of Special 

Education Class for a student with more than one 

exceptionality, placement in an ISP is based on the 

student’s primary exceptionality and documented 

needs of the student. 
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The Assistive Technology (AT)/Specialized 

Equipment Allocation (SEA) Services has been 

removed from Section J and moved to Section M: 

Equipment. 

Reduced redundancy.  

Aligned into one section, Section M: Equipment. 

Regional Services 

This section addressed how to access supports 

from various regional services including: 

● AT/SEA 

● Autism Regional Services (ARS) 

● Deaf Hard of Hearing (DHH) 

● Blind Low Vision (BLV) 

● Behaviour Prevention Intervention (BPI) 

Team 

The section for AT/SEA is now included in Section M: 

Equipment.  

Other sections (ARS, DHH, BLV) have been added 

to Section F: Educational and Other Assessments.  

The BPI team now exists within Autism Regional 

Services as Registered Behaviour Analysts.  
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Steps and Considerations for the Development 

of an IEP 

Equity, Inclusion, Anti-Oppression and Anti-

Racism 

As stated in the Multi-Year Strategic Plan, the TDSB 

continues to focus on some very important changes 

that require an examination of biases and a 

reflection on the impact that power and privilege 

have on students and their success. Through this 

reflection, the TDSB is challenging structures and 

removing barriers that may impact students and 

their families. The focus on equity, dismantling of 

anti-Black racism and anti-Indigenous racism, 

inclusion, human rights and anti-oppression and 

anti-ableism continues to challenge beliefs and 

practices that have historically impacted the 

programs and pathways available to students. 

Equity, anti-oppression, anti-racism, anti-ableism 

and inclusion discussions must occur before any 

IEP is created. Some questions to consider are: 

Steps and Considerations for the Development of 

an IEP 

Human Rights, Inclusion and Anti-ableism 

As stated in the Multi-Year Strategic Plan, the TDSB 

is committed to identify and remove systemic barriers 

facing students and families. Through a lens of 

inclusion and anti-ableism, we challenge practices 

that have been barriers to student success. We are 

committed to upholding the human rights of all 

learners by ensuring our practices affirm diverse 

abilities and provide every student with the 

opportunity to succeed. 

Before any IEP is created, some questions to 

consider are: 

● Who is the student and why are they being 

considered for an IEP? 

● What accommodations and culturally 

responsive, relevant, safe and trauma- 

informed pedagogy can be supported in the 

classroom that do not require an IEP? 

https://www.tdsb.on.ca/Leadership/Boardroom/Multi-Year-Strategic-Plan/Provide-Equity-of-Access-to-Learning-Opportunities-for-All-Students
https://www.tdsb.on.ca/Leadership/Boardroom/Multi-Year-Strategic-Plan/Provide-Equity-of-Access-to-Learning-Opportunities-for-All-Students
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● Who is the student being considered for an 

IEP and why? 

● What accommodations and culturally 

responsive, relevant, safe and trauma- 

informed pedagogy can be supported in the 

classroom that do not require an IEP? 

● What support can the teacher be offered to 

better assist in assessment and instructional 

practices? 

● Is the IEP necessary for the student to 

access the curriculum? 

● What support can the teacher be offered to 

better assist in assessment and instructional 

practices? 

● Is the IEP necessary for the student to access 

the curriculum? 

 

 

IEP Accommodations and Modifications in 

Secondary School Settings 

● Some Specific expectations considered to be 

minor can be deleted  

● A selection of the Specific expectations can 

be modified in terms of their breadth or depth 

and other measures of complexity but cannot 

reach back and be taught from another 

grade or from the elementary curriculum  

● As a rule, very few Overall expectations can 

be omitted entirely from a course, but 

selected Overall expectations can be 

modified in terms of breadth or depth  

● A student must meet the Overall 

expectations of a specific course to be 

eligible for the credit to be granted  

● Expectations cannot be modified if in doing 

so it would jeopardize the student’s ability to 

enroll in the next level course and the 

integrity of the existing course (i.e., the 

modification for the course does not 

undermine its status as a prerequisite to the 

next course in the pathway)  

● All secondary courses can be modified with 

the exception of The Ontario Secondary 

School Literacy Credit Course (OSSLC). 

Achievement of the expectations in this 

course represents achievement of the 

literacy requirement for graduation; 

IEP Accommodations and Modifications in 

Secondary School Settings 

● Some Specific expectations considered to be 

minor can be removed 

● If the course has been modified to the extent 

that the student is no longer working on the 

expectations of the original course, the credit 

cannot be granted.  

● As a rule, very few Overall expectations can 

be omitted entirely from a course, but selected 

Overall expectations can be modified in terms 

of breadth or depth 

● A student must meet the Overall expectations 

of a specific course to be eligible for the credit 

to be granted 

● All secondary courses can be modified with 

the exception of The Ontario Secondary 

School Literacy Credit Course (OSSLC). 

Achievement of the expectations in this 

course represents achievement of the literacy 

requirement for graduation; consequently, no 

modifications of the expectations are 

permitted [The Ontario Secondary School 

Literacy Credit Course (OSSLC) Grade 12, 

2003, p. 13] 

https://www.ilc.org/products/olc4o-ontario-secondary-school-literacy-course-online-course
https://www.ilc.org/products/olc4o-ontario-secondary-school-literacy-course-online-course
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consequently, no modifications of the 

expectations are permitted [The Ontario 

Secondary School Literacy Credit Course 

(OSSLC) Grade 12, 2003, p. 13] 
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Provision of Health Support Services in School 

Settings - Policy/Program Memorandum No. 81 

(PPM 81) 

School boards are responsible for the administration 

of medication where such medication has been 

prescribed for use during school hours and where 

students require assistance with its administration. 

For students with physical disabilities, school boards 

provide such services as lifting and positioning, 

assistance with mobility, feeding and toileting, and 

general maintenance exercises. Boards are also 

responsible for necessary speech remediation, 

correction, and rehabilitation programs.  

At the request of a school board, the OHaH - School 

Health Support Services Program of the Ministry of 

Health is responsible for assessing student needs, 

and for providing such services as injection of 

medication, sterile intermittent sterile intermittent 

catheterization, manual expression of the bladder, 

stoma care, postural drainage, suctioning, and tube 

feeding. The Ministry of Health is also responsible 

for intensive clinical occupational therapy and 

physiotherapy, and speech pathology treatment, 

and may assist school boards in the training and 

direction of school board staff performing certain 

other support services if the training services are not 

available through preexisting internal school- board 

staff. The Ministry of Children, Community and 

Social Services is responsible for ensuring the 

provision of health support services in children’s 

residential care and treatment facilities. 

Provision of Health Support Services in School 

Settings - Policy/Program Memorandum No. 81 

(PPM 81) 

School boards are responsible for the administration 

of medication where such medication has been 

prescribed for use during school hours and where 

students require assistance with its administration. 

For students with physical disabilities, school boards 

provide such services as lifting and positioning, 

assistance with mobility, feeding and toileting, and 

general maintenance exercises. Boards are also 

responsible for necessary speech remediation, 

correction, and rehabilitation programs. 

At the request of a school board, the OHaH, School 

Health Support Services Program of the Ministry of 

Health, is responsible for assessing student needs, 

and for providing such services as injection of 

medication, sterile intermittent catheterization, manual 

expression of the bladder, stoma care, postural 

drainage, deep tracheal suctioning, and tube feeding. 

Schools are responsible for submitting referrals, with 

signatures from parent(s), on an annual basis to 

OHaH where nursing supports are required - even if 

the services are simply being renewed.  

The Ministry of Children, Community and Social 

Services is responsible for intensive clinical 

occupational therapy, physiotherapy, and speech 

pathology treatment. The Ministry may also assist 

school boards with the training and direction of school 

board staff when such training is not available through 

existing internal TDSB staff. In addition, the Ministry is 

responsible for overseeing the provision of health 
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support services in children’s residential care and 

treatment facilities. 

Clarification of PPM 81 Re: Catheterization and 

Suctioning 

● Clean intermittent catheterization and 

shallow surface suctioning are recognized as 

part of a child’s normal toileting and hygiene 

needs  

● School board administrators are encouraged 

to meet with the local OHaH Program Care 

Coordinators to review, and where 

necessary, make any appropriate 

modification to current practices 

Clarification of PPM 81 Re: Catheterization and 

Suctioning 

● Clean intermittent catheterization and shallow 

surface suctioning, where the child’s medical 

condition is stable and predictable, are 

recognized as part of a child’s routine toileting 

and hygiene needs will be the responsibility of 

the school board through delegation and 

training from OHaH 

● School board administrators are encouraged 

to meet with the local OHaH Program Care 

Coordinators to review, and where necessary, 

make any appropriate modification to current 

practices - at minimum, annually 

 

SECTION M: EQUIPMENT 

2025-2026 2026-2027 

 AT/SEA content from Section J - Special Education 

Placements Provided by the Board has been moved 

and synthesized with the AT/SEA content in Section 

M: Equipment 

 Members of the team listed in section J last year have 

been moved to Section S: Special Education Staff 

and removed from this AT/SEA section. 
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The latest report can be found here. The latest report can be found on the Finance, 

Budget and Enrolment Committee Post-Meeting 

Agenda. 

Currently, the TDSB has 160 buildings that are 

accessible, 78 that are somewhat accessible, and 

332 that are not accessible. 

Currently, the TDSB has 160 buildings deemed 

accessible based on having a barrier-free path of 

travel through the building. 

https://drive.google.com/file/d/113PTEgcyGbSlk2hO89iB2TH0u51waU3m/view?usp=drive_link
https://drive.google.com/file/d/113PTEgcyGbSlk2hO89iB2TH0u51waU3m/view?usp=drive_link
https://drive.google.com/file/d/113PTEgcyGbSlk2hO89iB2TH0u51waU3m/view?usp=drive_link
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Upgrading Existing Schools  

There are two challenges when it comes to making 

existing schools accessible:  

● The amount of funding needed, and  

● The type of funding the TDSB receives. The 

first challenge is the magnitude of funds 

needed.  

An investment of at least $1 billion would be 

required to make all existing schools accessible. 

The second challenge is the nature of the funding 

that the TDSB receives from the Ministry of 

Education. 

 

To address this challenge, the TDSB is requesting 

permission from the Ministry of Education to use 

$10 million annually from Proceeds of Disposition 

(POD), which is the money generated from the sale 

of surplus school properties. Permission to use POD 

would enable the TDSB to make strategic 

investments to improve accessibility. 

Upgrading Existing Schools  

There are several challenges when it comes to 

making existing schools accessible: 

● The amount of funding needed,  

● The type of funding the TDSB receives, 

● Constraints of existing infrastructure in older 

buildings 

The first challenge is the magnitude of funds needed. 

An investment of at least $1 billion would be required 

to make all existing schools accessible. The second 

challenge is the nature of the funding that the TDSB 

receives from the Ministry of Education. 

 

Boards may use School Renewal Allocation (SRA) 

funding to add new accessibility features such as 

elevators and ramps. TDSB receives between $45 

and $47 million per year in SRA funding however this 

funding is needed to undertake health and safety, 

preventative maintenance, regulatory compliance and 

local school priority work. SRA does not provide 

sufficient funding to undertake major accessibility 

work from year to year.  

To address the funding challenge, the TDSB has 

requested permission from the Ministry of Education 

to use $10 million annually from Proceeds of 

Disposition (POD), which is the money generated 

from the sale of surplus school properties. Permission 

to use POD would enable the TDSB to make strategic 

investments to improve accessibility. To date, the 

Ministry has approved limited use of POD for a few 

specific accessibility projects.  

On August 25, 2025, the Ministry of Education issued 

Memo 2025: B03, announcing a total allocation of 

$275 million to school boards across the province to 

support accessibility improvements in schools. As 

part of this funding, the Toronto District School Board 

(TDSB) received an allocation of $47,924,668. The 

funding may be used for priority accessibility 

upgrades in schools built prior to 2015 including: 

● Visual Fire Alarms 
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● Accessible Washrooms (grab bars, stalls, 

automatic faucets) and Universal Washrooms 

● Interior Barrier Free Path of Travel (including 

elevators, lifts, ramps, door entrances, 

removal of transitional barriers and door 

operators); 

● Exterior Barrier Free Path of Travel (including 

ramps, handrails, door entrances and 

operators); and 

● Accessible Parking  

● Eligible costs are from May 15, 2025 to 

August 31, 2026.  

After internal consultation with various key 

departments, the TDSB approach is to use the 

funding to create accessible education pathways 

within catchment areas, and addressing “somewhat 

accessible” schools within existing education 

pathways, to make those schools accessible. The 

TDSB will require Ministry approval to be able to use 

POD funding to complete these projects as projects 

will extend beyond the August 31, 2026 funding 

deadline. 

Prioritizing Investments: Creating Accessible K-

12 Pathways at the Catchment Level  

Given the wide gap between the $1 billion plus 

needed to make all schools accessible, and the $10 

million annually that may be available, prioritizing 

investments is particularly important. To this end, 

staff have examined the number of existing 

Kindergarten to Grade 12 (K to 12) accessible 

pathways in the TDSB’s 78 catchment areas. A K-

12 accessible pathway means that a child with 

special needs can start in kindergarten and move 

through the grades to the end of high school within 

accessible schools, and in the company of their 

peers.  

The goal would be to ensure that there is at least 

one accessible K-12 pathway in all catchment 

areas. Currently, 14 of the TDSB’s 78 catchment 

Prioritizing Investments: Creating Accessible K-

12 Pathways at the Catchment Level 

The Board has established a strategy to use the 

Ministry Accessibility Funding, together with Board 

Proceeds of Disposition (POD), to expand accessible 

learning pathways. A Kindergarten to Grade 12 (K–

12) accessible pathway allows students to attend 

school from kindergarten through Grade 12 with the 

same cohort of peers. While the available funding will 

not create an accessible pathway for every 

secondary school catchment, it represents a 

significant step forward. Through this investment, the 

Board will increase the number of fully accessible K–

12 pathways from 5 to 32 of the Board’s 78 

secondary school catchments. 

Next Steps 

In September 2025, the Board submitted a 

comprehensive plan to the Ministry of Education 
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areas have at least one K12 accessible pathway; 64 

areas do not have any.  

At $10 million a year in PoD funding, staff estimate 

that it will take at least 11 years to create at least 

one K-12 accessible pathway in all 78 catchment 

areas. 

Next Steps  

In 2021, the Board of Trustees approved a report 

called “Making Schools More Accessible”. Staff are 

currently preparing a follow up report that will go to 

the Board in the Spring of 2025. The report will 

detail the plan for creating at least one K-12 

accessible pathway in all catchment areas. 

outlining the proposed use of accessibility funding. 

The plan is centered in the two strategic priorities: 

● Addressing gaps in accessibility pathways 

across the system through 19 projects, with an 

estimated total cost of $30 million. 

● Upgrading schools currently classified as 

“somewhat accessible” to achieve full 

accessibility, resulting in 23 projects with an 

estimated cost of $40 million. 

In total, 42 accessibility projects are proposed, with 

an overall estimated cost of $70 million. The Board 

intends to apply approximately $48 million in Ministry 

funding toward these initiatives, with the remaining 

balance to be funded through Board resources, 

including proceeds from dispositions. 

Designated Accessible Elementary and 

Secondary School Sites  

The TDSB has selected schools throughout the 

district that are deemed “Designated Sites”. These 

sites are accessible for students with physical 

disabilities who require barrier-free access to a 

school environment to meet their mobility and safety 

needs. Students may be placed at a designated site 

by the recommendation of the family once a current 

medical or Occupational Therapy/Physiotherapy 

(OT/PT) assessment report outlining needs is 

submitted to the school principal. The school 

principal will collaborate with the school 

superintendent and the Special Education and 

Inclusion team to respond to the requested needs in 

a timely manner. 

Designated Accessible Elementary and 

Secondary School Sites  

The TDSB has selected schools throughout the 

district that are deemed “Designated Sites”. These 

sites are accessible for students with physical 

disabilities who require barrier-free access to a school 

environment to meet their mobility and safety needs. 

Students may be placed at a designated site once a 

current medical and TDSB Occupational 

Therapy/Physiotherapy (OT/PT) assessment report 

outlining needs is submitted to the school principal. 

The school principal will collaborate with the Family of 

Schools Superintendent and the Special Education 

and Inclusion team to respond to the requested needs 

in a timely manner. 

 

SECTION O - TRANSPORTATION 

2025-2026 2026-2027 

● Guide to Identification, Placement and 

Review Committees (IPRCs) for 

Parents/Guardians/ Caregivers  

● TDSB Bus Planner  

Updated links:  

● Identification, Placement and Review 

Committee (IPRC)  

● BusPlanner Web  

https://www.tdsb.on.ca/Portals/0/docs/Guide_to_Identification_Placement_and_Review_Committees_IPRCs.docx
https://www.tdsb.on.ca/Portals/0/docs/Guide_to_Identification_Placement_and_Review_Committees_IPRCs.docx
https://www.tdsb.on.ca/Portals/0/docs/Guide_to_Identification_Placement_and_Review_Committees_IPRCs.docx
https://busplannerweb.torontoschoolbus.org/
https://www.tdsb.on.ca/Learning-Equity-and-Well-Being/Special-Education-and-Inclusion/Identification-and-Placement
https://www.tdsb.on.ca/Learning-Equity-and-Well-Being/Special-Education-and-Inclusion/Identification-and-Placement
https://tstg.mybusplanner.ca/
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SECTION O - TRANSPORTATION 

2025-2026 2026-2027 

If parents/legal guardians are concerned about 

inclement weather, they have the right to keep their 

child at home (especially in the case of students 

with significant medical needs), even if 

transportation is not canceled by the TDSB 

If parents are concerned about inclement weather, 

they have the right to keep their child at home, even if 

transportation is not canceled by the TDSB. 

For all eligible students in Grades 6 to 8, TTC tickets 

are provided at the request of parents/legal 

guardians. Grade 6 students may be provided with 

bus transportation if the most direct TTC route 

requires more than one transfer. A recent policy 

change allows students aged 13 and under to ride 

the TTC for free. Students in Grades 9 to 12 may 

receive TTC tickets, provided the distance and 

financial criteria are met. 

For all eligible students in Grades 6 to 8, TTC 

PRESTO tickets are provided at the request of 

parents. Grade 6 students may be provided with bus 

transportation if the most direct TTC route requires 

more than one transfer. Students aged 12 and under 

ride the TTC for free. Students in Grades 9 to 12 may 

receive TTC PRESTO tickets, provided the distance 

and financial criteria are met. 

 

SECTION P - PROVINCIAL AND DEMONSTRATION SCHOOLS 

2025-2026 2026-2027 

 Updated student numbers for each provincial and 

demonstration school. 

 

SECTION Q: COORDINATION OF SERVICES WITH OTHER MINISTRIES OR 
AGENCIES 

2025-2026 2026-2027 

Alternate Placements 

Education and Community Partnership Programs 

(ECPPs) are educational programs provided in 

collaboration with community agencies or facilities to 

support students whose primary needs are related to: 

● Care (e.g., hospitals, young mothers)  

● Treatment (e.g., child/youth mental health 

centres)  

● Corrections (e.g., open detention/custody) 

ECPPs aim to ensure that students continue their 

education while receiving the specialized care they 

need. They provide:  

● Individualized education aligned with 

Ontario’s curriculum.  

Alternate Placements 

Care and Treatment Education Programs (CTEP) 

provide education programs for students who have a 

primary need for care and or treatment. School 

boards provide the education program, while facilities 

provide the care and/or treatment services. 

Education programs recognize the primacy of care 

and/or treatment needs of students and are provided 

daily. The programs are a collaborative model of 

supporting students, building upon each other’s skills 

and experiences to help provide positive education 

outcomes for students who otherwise cannot attend 

school. 

Education and Community Partnership Programs 

(ECPP) provide critical support for students that 
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SECTION Q: COORDINATION OF SERVICES WITH OTHER MINISTRIES OR 
AGENCIES 

2025-2026 2026-2027 

● Integrated support services addressing 

academic, social, emotional, and physical 

needs.  

● Collaboration between educators, agency 

staff, families, and students to develop 

personalized plans for success and 

reintegration into traditional schools or other 

pathways.  

The goal is to minimize educational disruption and 

help students achieve equitable outcomes. 

have been court-ordered into a youth justice secure 

or custody or detention facility, or adult custodial 

facility serving youth. School boards provide the 

educational program, while facilities provide the 

rehabilitation and treatment services. Education 

programs are provided daily. The programs are a 

collaborative model of supporting students, building 

upon each other’s skills and experiences to help 

provide positive education outcomes for students 

who otherwise cannot attend school. 

 

SECTION R: STAFF DEVELOPMENT 

2025-2026 2026-2027 

Over the next two years, we will focus on the following 

five areas for professional learning:  

1. The Truth and Reconciliation Commission of 

Canada: Calls to Action and the United 

Nations Declaration on the Rights of 

Indigenous Peoples (UNDRIP);  

2. Inclusion (anti-ableism), Equity (anti-

oppression) and Well-Being;  

3. Learning Conditions;  

4. Universal Design for Learning, Differentiated 

Instruction and Culturally Relevant and 

Responsive Pedagogy; and  

5. Trauma-Informed Practices and Cultural 

Safety 

Over the next two years, we will focus on the 

following five areas for professional learning:  

1. Truth and reconciliation, including the TRC 

Calls to Action and UNDRIP; 

2. Individual Education Plans (IEPs); 

3. Learning Conditions; 

4. Universal Design for Learning, Differentiated 

Instruction and Culturally Relevant and 

Responsive Pedagogy; and 

5. Trauma-informed practices and cultural 

safety. 

 

SECTION S: SPECIAL EDUCATION STAFF 

SECTION S: Updated (to be updated in July) information on staff allocation as required by the Standards for 

School Boards’ Special Education 
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SECTION T: APPENDICES 

2025-2026 2026-2027 

Appendix B:  

English Language Learners: School-Based 

Considerations Prior to Referral for Psychological 

Assessment  

Appendix C:  

English Language Learners and Special Education 

Support in TDSB Elementary Schools Q and A 

Appendix B: 

Supporting Multilingual Learners: A Framework for 

Evidence - Informed Decision-Making 

Appendix C: 

Multilingual Learners & Special Education Support 

 

http://tdsbweb.tdsb.on.ca/Portals/SchoolServicesESLELD/docs/specialedELL.pdf
http://tdsbweb.tdsb.on.ca/Portals/SchoolServicesESLELD/docs/specialedELL.pdf
http://tdsbweb.tdsb.on.ca/Portals/SchoolServicesESLELD/docs/specialedELL.pdf
http://tdsbweb.tdsb.on.ca/Portals/SchoolServicesESLELD/docs/ELLs%20and%20Sp%20Ed%20FAQ%27s%20doc-revised%20June%202023.pdf
http://tdsbweb.tdsb.on.ca/Portals/SchoolServicesESLELD/docs/ELLs%20and%20Sp%20Ed%20FAQ%27s%20doc-revised%20June%202023.pdf
https://docs.google.com/document/d/11pjSx3_MelKQYRsZ17RDbjKv-Sx5flYWCFSIId6CMjU/edit?tab=t.0
https://docs.google.com/document/d/11pjSx3_MelKQYRsZ17RDbjKv-Sx5flYWCFSIId6CMjU/edit?tab=t.0
https://docs.google.com/document/d/1XMH0fzQFX-nEgdLzqvxH9zE4_D-oCnf4JSEzf7joHP0/edit?tab=t.0



