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Name of Committee:
Inner City Community Advisory Committee

Meeting Date:
22 April 2021
A meeting of the Inner-City Community Advisory Committee convened on Thursday, April 22 9:00 a.m. – 11:00 a.m. Virtual Meeting Co-Chairs Emmy Pantin and Trustee Michelle Aarts presiding.
	Present:
	Trustee Michelle Aarts, Co-Chair; Emmy Pantin, Co-Chair; Sheila Cary-Meagher, Community Member; Rachel Chernos Lin; Trustee Ward 11; Trixie Doyle, Trustee Ward 14; Laurie Green, St. Michael’s Hospital; Michael Kerr, Colour of Poverty – Colour of Change; Omar Khan, Parent; Christopher Mammoliti, Trustee Ward 4; Dan McLean, Trustee Ward 2; Cherie Mordecai Steer, Parent; Sejal Patel, Ryerson University; Meaghan Phillips Shiner, Parent; Isaiah Shafqat, Indigenous Student Trustee; Robert Spencer, Parent; Crystal Stewart, Parent; Vicky Tourkolias, Toronto Public Library


	Staff:
	Dr. David Cameron, Senior Manager Research and Development; Estella Cuenca, CSW LC2; David Forrester, CSW LC1; Leslie Fox, Executive Assistant, LC1 & LC4; Steve Salfarlie, CSW, LC3; Sandy Spyropoulos, Executive Superintendent LC4


	Regrets:
	Anna-Kay Brown, Jane Finch Education Action Group; David Clandfield, Community Member; Josette Holness, City of Toronto; Ingrid Palmer; Parent Aamir Sukhera, The Neighbourhood Organization


	ITEM
	DISCUSSION
	RECOMMENDATION / MOTION

	Call to Order / Quorum

Land Acknowledgement
	Meeting was called to order 9:00 a.m.
	

	Welcome and Introductions of new and returning members
	Everyone was welcomed to the meeting.
	

	Approval of the Agenda
	Agenda was approved  

	

	Review/Approval of the Notes – March 11, 2021
	Notes from March 11, 2021 were approved 
	 

	Presentation: David Cameron, Senior Manager Research and Development: 
Learning Opportunities Index Policy
Student Achievement Data
	Dr. David Cameron, Senior Manager Research and Development presented on how the LOI is measured and how the criteria are used when ranking schools.  He also presented on the preliminary finding of the impact of the pandemic on student achievement.  
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The LOI Working Group members asked if they could meet with David and the staff in Research and Development to get a better understanding of all the variables taken into consideration when determining the LOI.  
It was suggested that Jacqueline Spence, System Superintendent and Karen Murray be invited to a meeting to discuss the various resources, including funding, for the MSIC schools. Dr. Cameron suggested that a review of the LOI would benefit by hosting a panel discussion with statistics, policy, and program staff. 
There was a request for information from the Budget Services Department on the actual amounts spent and unspent by MSIC schools. 

	 

	Co-Chairs’ Report
	Trustee Michelle Aarts shared the report that Trustee Trixie Doyle presented at the Parent Involvement Advisory Committee (PIAC) and highlighted a few of the items from that report:  
· Trustee Sriskandarajah, Ward 22 and Trustee Rajakulasingam, Ward 21 moved a motion that passed at Board on April 21, 2021 for a comprehensive report with a 3-step plan with interim reports with data on student success.
· The Board and OPSBA are asking the Province to not make remote learning a permanent option for students post pandemic and pause on the government proposal for a centralized, provincial remote learning structure.  There are concerns that this legislation is happening too fast and that the administration and development will be in the hands of TVO who does not have a legislative mandate for student success or equity.  There are also concern about equity of access for things such as technology, nor will there be any additional funding provided for the needed resources.
Trustee Aarts indicated that there will be a potential detrimental impact on students, especially those who attend small schools.  
The following article regarding the Provincial proposal for mandatory remote learning was published in CBC news: https://www.cbc.ca/news/canada/toronto/permanent-online-school-1.5964008 

	

	Business Arising from March 11 Meeting: 
Motions/Recommendations
	There was no business arising from the March 11 meeting.
	

	CSW Update


	· Estella Cuenca, CSW LC2 informed the Committee that during the month of March, there were Parent Academy sessions with Dr. Carl James presenting and that there will be more Parent Academies with workshops for parents starting Thursday, June 3, 2021. These workshops will include accessing community resources, financial literacy, mindful moments, French support for families with children in Grade 2, and magic shows for children in primary and junior grades. She also mentioned that there was a West End Virtual Parent Academy on April 7, 20 with many agencies and organizations attending and supporting the families within the community and that the East End Virtual Parent Academy  will take place on April 28 from 1 -3 p.m.  Esthela also mentioned that the CSWs were supporting families with information on COVID such as the importance of the vaccine and coordinating information sessions.  She also indicated that CSWs are working with TPH staff to support families at various vaccination clinic locations.  She also informed the Committee that the CSWs are delivering food hampers to support families with food security and helpful resources for parents of students with special needs.
· Steve Salfarlie, CSW LC3 shared that they are supporting families by sharing information about vaccination clinic locations within their community; and they are working with families to provide bereavement support to those who have lost family members due to COVID.  He mentioned that the CSWs have connected with outside organizations to secure support for food and they are distributing food hampers to the families.  Steve also mentioned that each of the Learning Centres are focusing on training for community members and getting ready for and supporting families for upcoming Summer School.  He also informed the Committee that there will be School Council training to provide school councils with information on how they can support their communities.

· David Forrester, CSW LC1 informed the Committee about the work all CSWs are doing across the district to share resources and bring our families together and to provide food supplies.    He also informed the Committee about working with YMCA on the Parent Academy five-part series that focuses on post pandemic and job skills.  He also mentioned that Humber College will be delivering an entrepreneurial workshop. David also informed the Committee of the work that is taking place in the Jane Finch community at the vaccine pop up clinics.    

	

	MSIC Update 
	Deferred to May 20, 2021 meeting.
	

	Working Group – Updates

· Membership 

· LOI
	Valerie presented the work of the LOI Working Group.  The Working Group feels many factors are missed when LOI ranking is calculated, such as ESL and immigration status. She indicated that magnet programs, such as Gifted or French Immersion affect the LOI calculation and suggested that they are calculated separately. 
It was suggested that an invite to join the ICCACs LOI Working Group be sent to other CACs and school council members. 
It was also suggested to reach out to Stephanie Fearon, MSIC Coordinator for her input and expertise on MSIC.  

	

	Other Business 
	Robert Spencer informed the Committee that the 2021/22 federal budget proposes an investment in childcare of about $30B over the next five years and $8.3B per year thereafter to support early learning and childcare and that these funds are designed to address gaps in women's labour force participation.  He further mentioned that the national goal is to reduce childcare fees by 50% by the end of 2022 and to facilitate regulated childcare at an average cost of $10 per day by 2025/2026.

Robert indicated that TDSB hosts many of the City of Toronto’s daycare programs and the ICCAC has always been and continues to be critically involved in improving all educational programs and their availability for the most economically distressed populations in Toronto pursuant to the TDSB equity policy framework, he suggested that the Committee immediately strike a childcare working group to review any new policies or strategic plans for childcare programs in Toronto to ensure that new or expanded programs are placed in priority needs areas and that this working group report back to ICCAC. 

It was also suggested that the Childcare Working Group connect with other CACs, such as Early Years, Equity Policy, Black Student Achievement, Urban Indigenous, etc. to see if they would like to join and assist with the work of this working group.

Robert Spencer and Michael Kerr will create an invite email that can be shared with the Co-Chairs of the other CACs to invite them to join this working group.
	Robert Spencer moved the following recommendation be made, Michael Kerr seconded the motion and the Committee confirmed the recommendation.  

It is recommended that the TDSB trustees’ approach relevant federal and provincial MPs and MPPs to urge quick action on these new policies to help the many people who have lost childcare due to the COVID 19 pandemic.

	Adjournment
	At 10:55 a.m., it was moved to extend the meeting by 15 minutes.

The meeting adjourned at 11:16 a.m.


	

	Next Meeting Date
	Thursday, May 20, 2021 at 6:00 p.m. 
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What is the Learning Opportunities Index (LOI)? 2

The LOI ranks each school based on measures of external challenges affecting
student success.

The school with the greatest level of external challenges is ranked #1 and is
described as highest on the index.

It is important to acknowledge that students in all schools have some external
challenges, even those schools that are ranked very low on the LOI.

The LOI measures needs in a relative sense that compares all schools on exactly
the same set of data collected in a consistent, reliable, and objective manner.

The LOI removes much of the subjectivity that may enter into the perceptions of
need that may be held about individual schools.





Learning Opportunity Index (LOI)

* There are two indices, one for elementary (including junior high
schools) and one for secondary.

e Under various names, the Toronto District School Board and its
legacy systems have calculated some variation of the index for over
thirty years.

* In 2009, after a year-long review and external consultation with
stakeholders, the current calculation of the index was
recommended by a steering committee consisting of board staff
and representatives from the Inner City Advisory Committee.
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* Under the new methodology, there have been calculations of the
LOI'in 2009, 2011, 2014, 2017, and this current year — 2020.






Learning Opportunity Index (LOI)

* There is a wide range of applications of the LOI within TDSB to
help determine allocation of staffing and other resources to
schools.

* During the staffing allocation process, the LOIl is used as one
input along with other types of information such as school
enrolment.

* LOl is used for research purposes as a school-level proxy for
socio-economic challenge.
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Learning Opportunity Index (LOI)

* The LOI is one of the TDSB's tools in responding to external
challenges affecting students. The variables in the LOI have been
identified as external factors that impact educational achievement.

* The variables that constitute the LOIl have been statistically tested
against the student success indicators of TDSB students and have
been shown to correlate with measures such as the Education
Quality and Accountability Office (EQAO) Primary and Junior
assessment results, the Ontario Secondary School Literacy Test
(OSSLT), and credit achievement.

* The LOI does not use any variables of achievement in the
calculation, given that the intention of the Index is to examine
external socio-economic challenges that would affect student
achievement.
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Learning Opportunity Index (LOI)

The LOI is composed of variables which are combined into a
single index.

With the LOI, the postal code of each student is matched to key
socio-economic characteristics of the neighbourhoods where
the students live. This is aggregated to the school level.
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Learning Opportunity Index (LOI)

Source: Tax Data (families with school-aged children) matched with student postal
code

Median Income

* A measurement of income
levels, at which half the
residents earn more and half of
them earn less. This is
measured at the level of the
student’s neighbourhood.

Percentage of Families whose
income is below Low Income
Measure (before tax)

* Also known as the Low Income

Percentage of Families Receiving
Social Assistance
* The proportion of families in a

Measure. The percentage of
families in a student’s
neighbourhood whose income
is at or less than half the
median income in the city.

student’s neighbourhood
whose income comes from
government sources.
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Learning Opportunity Index (LOI)

Source: Environics Analytics (formerly Federal Census data) at Dissemination Area
(DA) level, matched with student postal code

Adults with Low Education

* The percentage of people in a
student’s neighbourhood
without a high school diploma.

Lone-Parent Families

Adults with University Deg.rees * The proportion of families with
* The percentage of people in a

student’s neighbourhood with children living in a student’s
at least one university degree. neighbourhood with a mother

or a father with no spouse or
common-law partner present.
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Learning Opportunity Index (LOI)

* The current methodology of the LOI is based on the 2007
system review. A subsequent review of the LOl in 2014 led to
the conclusion that no changes were necessary. Following
board policy, an LOlI Methodology review is to take place
every five years.

* This current 2019-2020 LOI Methodology review involves:
 a focus group with Ontario School Board research staff;

e a scan of indices, similar to the LOI, associated with
socioeconomic factors that pose barriers to achieving
educational, health and/or social equity; and
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* areview of the information in relation to the LOI’s eight
previously established conditions (next slide).
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Learning Opportunity Index (LOI)

Guiding LOI methodology reviews are eight conditions that need to be satisfied when
considering adding or subtracting variables that comprise the LOI Index. These conditions
are as follows.

e Literature such as peer-reviewed articles, white papers, and reports arguing the
importance of the variable on academic achievement must exist.

 The variable needs to be external to the school and therefore not be able to be
manipulated by the school.

* There needs to be an extremely fine level of detail for the variable such as student level,
postal code level, or dissemination area. A dissemination area is a small area composed
of one or more neighbouring dissemination blocks and is the smallest standard
geographic area for which all census data are disseminated.

* The variable needs to be available regularly over time (e.g., consistent access to the
same variable for consecutive LOI calculations).

* The variable needs to be reliable for usage and affordable to obtain.
* The variable needs to be applicable to all schools within the TDSB.

* The variable needs to be highly correlated to the other existing socio-economic status
(SES) variables.

* In combination with the existing variables, the new composition needs to show a
greater correlation to achievement than the current LOI.
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Toronto District School Board

Preliminary Findings on the Impact to Learning Due to the Pandemic

This report focuses on potential impacts on learning outcomes in Kindergarten to Grade 12 that
have occurred as a result of the disruption to public education in the Toronto District School
Board (TDSB) and many parts of the world due to COVID-19. This report represents a
preliminary discussion on the impacts on learning using two important data sets:

1. Grade 1 reading data; and
2. Secondary school report card data.

The purpose of this report is to provide the Board with a preliminary analysis to inform
direction, resources, and strategy in relation to learning in 2021-22, and to ensure that the
TDSB benefits from any new capacity and practices gained through working digitally over the
course of this year. This preliminary analysis comes ahead of a more complete evaluation that
will consider a variety of indicators from Kindergarten through Grade 12 as well as integrate
perceptions from students, parents, and staff planned for June 2021.

Jurisdictional comparisons and factors contributing to the impact on learning:

While far from certain, there are some patterns that are emerging in relation to learning impact
due to COVID-19 that are worth considering in this discussion. Grade averages, credits, and
marks are varied across jurisdictions in both Canada and the United States. Jurisdictions have
set different policies during the pandemic that may have affected how teachers approach
summative assessments and grading in general. Many jurisdictions are experiencing an increase
in failure rates (Alphonso & Perreaux, 2021; Strauss, 2020) while others are reporting an
increase in proportions reaching higher grade averages. New York, Los Angeles, and the TDSB
established policies and communications with direction for schools to balance feedback on
learning with concern for student mental health during the pandemic (Goldstein, 2020).

Some higher education institutions are also reporting higher Grade Point Averages (GPAs) than
pre-COVID. This may be due to extensions of deadlines for assignments, abandoning penalties
for late work and lessening the amount of assignments due at the end of term as a result of
students struggling with unemployment, extra caregiving, poor or no internet service at home,
no access to libraries or tutoring services, etc. (Flaherty, 2020).





In addition, assessment and learning in the virtual environment is different than in person.
While there are less available social inputs in virtual learning, there are also a variety of
different virtual platforms and opportunities to demonstrate learning. However, it is important
to note that student perception data from a recent survey of 36,000 TDSB students, indicates
that 84% of Grade 6 to 12 students felt that they learn more in person than virtually, suggesting
that a clear understanding of the impacts on learning as a result of the pandemic is complex
(TDSB, 2021).

In secondary schools, culminating activities designed to provide opportunities for students to
demonstrate understanding of course content now include a broader range of possibilities.
While also, in the TDSB, final exams have been reduced to very few or none during the
pandemic. These differences may have influenced the shifts in marks and grade percentages
that have occurred since the pandemic began.

Equally, much of these results are impacted by inequities in economic and social circumstances
amongst TDSB students due to both differentiated access to resources and opportunities. An
analysis of demographic circumstances of students in relation to relative potential impacts to
learning are not a part of this report but will be a critical part of the larger analysis in the
summer.

Considerations for the shift in classroom and learning context:

The jurisdictional contexts just discussed in this report highlights some of the negative impacts
that have occurred due to the pandemic and disruptions to public education service. Like the
TDSB, the impacts on learning are not straightforward. Important to this discussion is a brief
consideration of what is lost in a virtual learning environment in relation to learning and
assessment. Statistics on failure rates and grade percentage shifts do not, in isolation, provide
for a contextual consideration of the qualities of assessment that are available in person and
that which are more difficult to access in a virtual learning environment.

Over the past 40 years, it has been well documented that students’ feelings about themselves
as learners, their enjoyment of learning, and their willingness to engage in learning are closely
associated with their teachers’ professional skills—both in differentiating instruction and
assessment, and in helping students understand how they can improve (e.g., Black and Wiliam,
2001).

Growing Success (2010) articulates the role of the teacher in student assessment in the
following way:

Teachers create environments in which all students feel valued and confident and have the
courage to take risks and make mistakes. In their important professional role, teachers show





students that they care about them, and model a love of learning that can deeply influence their
lives. Teachers’ professional judgements are at the heart of effective assessment, evaluation,
and reporting of student achievement. (Growing Success, 2010, p. 8)

While teachers play this role regardless of whether they are working in a remote environment
or face-to-face in a classroom, teachers in remote learning environments have access to a much
more limited set of social inputs than they would were they teaching in person. These inputs
are arguably a critical part of learning and assessment for students and teachers. The
suddenness and vastness of the change to learning experiences that occurred at the outset of
the pandemic has created effects in relation to learning impact that is complex and varied.

Anastasia Poulis (personal conversation, February 8, 2021), a Centrally Assigned Principal and
key lead in early reading for the TDSB, recognizes the challenge in teaching reading remotely,
but is also emphatic as to the quality of innovation and success that teachers exhibited across
Kindergarten to Grade 8. Alongside the challenge of learning and assessment in the virtual
environment just detailed, it seems also critical for the TDSB to understand what virtual
learning can offer a bricks and mortar system. Both flexibility and responsiveness in digital
environments are areas worth understanding more carefully. This too, should be an important
part of considering what impact to learning means and what practices emerge that we want to
bring forward into a future in which all schools are bricks and mortar schools.

Secondary School Quadmester 1 and 2 Marks

Differing from some jurisdictions reported at the outset, TDSB secondary school report card
marks have gone up by four percentage points since the pandemic began. Additionally, this
average rise in marks has been sustained throughout Quadmester 1 and 2.

Figure 1. Average Marks of All Grade 9 to 12 Credit Courses Taken by TDSB Students
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But, when breaking this information down by mark ranges, this rise in averages has not been
even across all mark ranges. Table 1 provides a percentage breakdown within specific mark

ranges.
Table 1. Report Card Mark Range of All Grade 9 to12 TDSB Students

Mark Quad 1 Quad 2

Range 2016-17 2017-18 2018-19 2019-20 2020-21 2020-21
0-49 10% 9% 9% 6% 7% 7%
50-59 13% 13% 13% 11% 10% 10%
60-69 14% 14% 13% 11% 10% 9%
70-79 21% 20% 20% 18% 16% 15%
80-100 43% 44% 45% 54% 57% 59%
70-100 64% 64% 65% 72% 73% 74%

In considering the percentages of students in specific mark ranges before and during the
pandemic (bold line marks separation), failure rate has gone down slightly (2 percentage
points), and subsequent ranges 50-59 through to 70-79, have also seen a moderate percentage
point decrease from 2 to 4 percent. While, the percentage of students who received marks in
the 80-100 range has gone up significantly when comparing before and during the pandemic (9
to 16 percentage points). Considering the relative stability of this indicator in relation to
secondary school success (both Figure 1 and Table 1), these shifts in percentages are significant
in relation to secondary school learning during the past year.

As will be detailed in looking at Grade 1 reading marks in the next section, there is evidence
here that report card marks may be reflecting a different set of learning impacts than they did
before in person learning was disrupted. While still early in the analysis of these differences
there may be several factors that contribute to the rise in average marks as follows:

* The TDSB set specific assessment policies at the outset as well as during the pandemic
that may have affected how teachers approach summative assessments and grading in
general.

* Seventy-five percent of in person learning occurs virtually in the TDSB at the secondary
level. Assessment and learning in the virtual environment are different than in person.
While there are less available social inputs in virtual learning, there are also a variety of
different virtual platforms and opportunities to demonstrate learning.

* It may be more challenging for students to engage in virtual classroom spaces. Students
across Grades 6 to 12 in the TDSB report significantly lower levels of classroom





engagement in the virtual space compared to pre-pandemic questions on classroom
engagement.

* In TDSB secondary schools, culminating activities designed to provide opportunities for
students to demonstrate understanding of course content now include a broader range
of possibilities. Final exams traditionally worth 30% of a course mark have been reduced
to very few or none during the pandemic.

While more evaluation and information are needed, these factors all may have contributed in
some way to the 4% rise in the achievement average for credit courses. Following from this, it
also may be important to consider what the differences in understanding for students across
Kindergarten to Grade 12 might mean for content, curriculum, and learning in September as
the TDSB re-establishes itself in a bricks and mortar learning environment.

Grade 1 Reading

Figure 2. Percentage of Students Meeting Grade Level Expectations in Grade 1 Reading
Assessments in a Quarter of the Schools
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Figure 2 describes the percentage of students meeting grade level expectations through two
different assessment tools, the Developmental Reading Assessment (DRA) and Prince Milburn
(PM) Benchmarks. The figure outlines the grade level expectations at two different times of the
year, October and January, for the same sample of a quarter of TDSB schools. The reading data
drawn from 2018-19 for these schools serves two purposes in this analysis:

1. It provides a pre-pandemic comparison at two different instances a half school year
apart.





2.

It provides an example of a percentage point change in proportions of students meeting
grade level expectations before and during the pandemic in order to consider a
preliminary system growth rate in reading achievement for Grade 1 students.

While only preliminary analysis and cautions need to be placed on any inferences due to the

degrees of disruption in learning environments and the demographic differences in comparing

virtual learning environments with in person learning in schools (TDSB, 2020), the following

points may have relevance:

In October 2020, the proportion of students attending school in person that are meeting
grade level expectations in a quarter of all TDSB schools is three percentage points
lower than students prior to the pandemic in October 2018 (46% vs. 49%).

There is nearly a ten percentage point difference in the proportions of students meeting
grade level reading expectations in virtual schools in January 2021 (45%) when
compared to pre-pandemic percentages (54%) in January of 2019.

From October 2018 to January 2019, the number of students meeting grade level
expectations in reading increased by five percentage points from 49% to 54%.

Overall, in considering the percentage point shifts and differences, the pandemic seems
to have disrupted literacy learning for many early elementary students to large degrees.
Given the importance that literacy capacity has on future academic success throughout
elementary and secondary schooling, these data are concerning.

Figure 3. Percentage of Students Meeting Grade 1 Reading Expectations
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Figure 3 shows relatively stable percentages of students meeting grade level expectations at

level 3 and above for three years from 2017 to 2019. The 2021 report card percentages for

January show a three percentage point increase in meeting this level in reading.





This percentage point rise seems comparable or in-line with the previous discussion in relation
to secondary school mark increases. More careful work needs to be done to disaggregate these
proportion shifts by demographics as well as to use different data and approaches, including
perceptions of educators working in this context in order to further understand the percentage
point increases in grades across the TDSB.

However, two things seem relevant overall in relation to early elementary reading in general:

1. The nine-percentage point decline in reading level scores from 2019 to 2021 (Figure 2)
indicates that the TDSB may have a significant difference in reading skills for early
elementary school moving forward that will need to be a key area to target in fall. Put
more directly, early years literacy has suffered for many students during the pandemic
due to the periodic or continual absence of in person classroom opportunities for
students to learn how to read.

2. The discrepancy between reading marks and reading assessments in 2021 needs a more
in-depth analysis, which is currently in process with an early summer completion date.
The degrees to which teachers may have needed to shift their assessment processes to
accommodate the differences occurring within the learning environments in schools,
especially in the virtual learning environments, was a considerable challenge for
educators and schools. As referenced at the outset, classroom assessment draws from a
variety of sources simultaneously (Ontario Ministry of Education, 2010). The inability to
access many of these sources challenges the capacity for educators to assess students or
access the same range through which a student might demonstrate conceptual
understanding of curriculum, including reading skills at Grade 1. This point is important
to note across all assessments from Kindergarten to Grade 12 and will be especially
relevant in looking at secondary school marks over this past year.

The decline in proportions of students at Grade 1 reading expectations as measured in the
reading scores and the importance in general of early elementary reading for student success
across Kindergarten to Grade 12, makes continued monitoring and further evaluation of early
literacy outcomes a key part of the remote learning evaluation currently in progress.

While students report, amongst other things, that virtual learning environments have had a
negative impact on their learning, the report card mark averages have risen during the
pandemic. This discrepancy needs a more careful analysis, however several factors detailed
earlier may have influenced this rise in report card mark averages. A larger evaluation of
learning impacts for this past year is forthcoming with a planned completion date of early
summer 2021.





Appendices

Appendix A is the presentation that accompanied this report at the TDSB’s Program and School
Services Committee on March 31, 2021.
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Purpose of Evaluating the Impacts on
Learning During the Pandemic

 To inform direction, resources, and strategy in relation to
learning in 2021-22; and

* To ensure that the TDSB benefits from any new capacity
and practices gained through working digitally over the
course of this year.





The Impact of COVID-19 on Grades or
Marks Across North America

Grade averages, credits and marks are varied across jurisdictions in both Canada
and the US—with some reporting increased failure rates (Alphonso & Perreaux,
2021, Strauss, 2020) and others reporting increased proportions reaching higher
grade averages (Goldstein, 2020).

Some jurisdictions (e.g., New York, Los Angeles, and the TDSB) established
policies and communications with direction for schools to balance feedback on
learning with concern for student mental health during the pandemic (Goldstein,
2020).

Other jurisdictions that may not have attended to this balance centrally and
explicitly have reported higher failure rates (Alphonso & Perreaux, 2021; Strauss,
2020).

Some post-secondary institutions are also reporting higher Grade Point Averages
(GPASs) than they did prior to the pandemic (Flaherty, 2020).
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Key Considerations in Evaluating the Impacts on Learning

Students have indicated that their learning has been affected by the change in school
service:

 84% of Grades 6-12 students in the TDSB have indicated that they learn better in person
(TDSB, 2021).

 The proportion of students indicating active participation in classrooms has gone down
for this population of students by 37 percentage points (TDSB, 2021).

A more robust analysis on learning impact is underway and will be ready by early
summetr.

Increased digital capacity and fluency for the entire system has opened up new
potential opportunities in schools and throughout the system:

» Flexibility, responsiveness, and diversity of a digital medium could positively influence the
capability for students to differentiate understanding, or show different ways of knowing.

* Increased digital capacity may help deepen community engagement in schooling, e.g.,
parent-teacher conferences, Community Advisory Committee meetings, TDSB staff
meetings, and adapted learning models for some student blending and in-class/home
connections.





Secondary School Report Card Marks

Average Marks of All Grade 9to 12 Credit Courses Taken by TDSB Students

80%

76% 76% 76%

75%

72%
71% 71%

70%
65%
60%
55%

50%
2016-17 2017-18 2018-19 2019-20 Quadmester 1 Quadmester 2

TDSB secondary school report card marks have gone up since the pandemic began.
Additionally, the four percentage point average rise in marks has been sustained
throughout Quadmester 1 and 2.





Secondary School Report Card Marks

Report Card Mark Range of All Grade 9 to12 TDSB Students

2018-19

Quad 1
2020-21

Quad 2
2020-21

2016-17 2017-18

10%
13%
60-69 14%
70-79 21%
80-100 43%

9%
13%
14%
20%
44%

9%
13%
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20%
45%

6%
11%
11%
18%
54%

7%
10%
10%
16%
57%

7%
10%
9%
15%
59%
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Failure rate has gone down slightly (2 to 3 percentage points).

Subsequent mark ranges 50-59 through to 70-79, have also seen a moderate
percentage point decrease from 2 to 4 percent.

The percentage of students who received marks in the 80-100 range has gone up
significantly comparing before and during the pandemic (9 to 16 percentage points).
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Factors Contributing to the Differences
in Grade Averages and Mark Ranges

The TDSB has set assessment policies during the pandemic that may have affected
how teachers approach summative assessments and grading in general.

Assessment and learning in the virtual environment is different than in person. While
there are less available social inputs in virtual learning, there are also a variety of
different virtual platforms and opportunities to demonstrate learning.

It may be more challenging for students to engage in virtual classroom spaces.
Students across Grades 6-12 in the TDSB report significantly lower levels of classroom
engagement in the virtual space compared to pre-pandemic questions on classroom
engagement (TDSB, 2021).

In secondary schools, culminating activities designed to provide opportunities for
students to demonstrate understanding of course content now include a broader range
of possibilities. In the TDSB, final exams have been reduced to very few or none during
the pandemic.





Grade 1 Reading 8

Percentage of Students Meeting Grade 1 Reading Expectations

65% 63%
60%
55%
50%
45%
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Report Card Report Card Report Card Report Card Report Card

In-line with secondary school marks, there has been a three percentage point increase
in the proportion of students meeting level 3 and above in Grade 1 reading when
compared to the previous three reporting periods available for January.





Percentage of Students Meeting Grade Level Expectations in
Grade 1 Reading Assessments in a Quarter of the Schools

2020-21 In Person

2020-21 Virtual

49%
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Grade 1 Reading 10

Percentage of Students Meeting Grade Level Expectations in
Grade 1 Reading Assessments in a Quarter of the Schools

2020-21 In Person MS—— 6%

2020-21 Virtual 45%

} e WA
2018-19 All Students 2 549

M October January

In October 2020, the proportion of students attending school in person that are meeting grade level
expectations in a quarter of all TDSB schools is three percentage points lower than students prior to
the pandemic in October 2018 (46% vs. 49%).

There is nearly a ten percentage point difference in the proportions of students meeting grade level
reading expectations in virtual schools in January 2021 (45%) when compared to pre-pandemic
percentages (54%) in January of 2019.

From October 2018 to January 2019, the number of students meeting grade level expectations in
reading increased by five percentage points from 49% to 54%.

Overall, in considering the percentage point shifts and differences, the pandemic seems to have
disrupted literacy learning for many early elementary students to large degrees. Given the importance
that literacy capacity has on future academic success throughout elementary and secondary
schooling, these data are concerning.
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Preliminary Considerations

» The inability to access the same quality of social interaction that is available in
bricks and mortar classrooms:

o challenges the capacity for educators to assess the range through which a
student might demonstrate conceptual understanding of curriculum,
including reading skills in Grade 1; and

0 may be contributing to indicators from students (Grades 6-12), that
compared to 2016-17, show higher proportions of students are struggling
with their mental health in areas like stress, happiness, and loneliness
(TDSB, 2021).

« The nearly ten percentage point difference in Grade 1 students reading at grade
level as assessed by Price Milburn (PM) Benchmarks and Developmental
Reading Assessments (DRA) combined with the amount of Kindergarten students
held out of school this year (about 2,000 students) suggests that literacy skills in
early elementary should be a core focus of the TDSB in September.
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Preliminary Considerations Continued

« Considering the degrees to which families and students report getting the
right amount of instruction to complete their work (70%) as well as feeling
supported by their teachers (90%) (TDSB, 2021), increases in average marks
may be a result of a combination of factors including:

0]
0]
0]

0]

care for student mental health during this crisis;

differences in learning environments and assessment practices;
central policies designed to support both learning and mental health of
students;

change in culminating tasks that have resulted in a reduction of the
traditional 30% final exam.

« The vast differences in what and how assessment operates in virtual versus
in person environments makes using grades as a metric for impact on
learning complicated. A variety of different data is required to provide a more
descriptive picture.
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