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Remodeling the Home School Program (HSP)
	TO
	Program and School Services Committee

Day Month 2007
	05 April 2017

	RECOMMENDATION


	IT IS RECOMMENDED that the report be received. 



	STRATEGIC

DIRECTION


	1. Make every school an effective school; 

2. Form strong and effective relationships and partnerships;

3. Identify disadvantage and intervene effectively.

	CONTEXT

	In accordance with the Integrated Equity Framework, steps are being taken to remodel how the Home School Program (HSP) is delivered in 2016-2017.

HSP is found in all of our elementary schools. The program has been in place in the TDSB since the early 2000s. The original intent was that HSP would support some students with special education needs in their local school. Currently, there are 226.5 teachers at 453 schools. Most administrators use the 0.5 teacher as a half-day congregated class that serves approximately 6 to 11 students, predominantly in the areas of math and language. The majority of students in HSP are in Grades 4-8. These students return to their regular class for the other half of the day. Students in these classes are not counted when calculating Grade 4-8 average class size. Thus, the congregated HSP structure functions to lower the Grade 4-8 class average which sits at 23.24.

Over the past few years, the TDSB research department has explored and identified a number of issues regarding placing students in settings based on ability grouping. The following findings generally reflect programs that group students by ability:
· Ability grouping often imposes low expectations on students;
· Ability groups often mirror social, ethnic and class divisions;
· Assignment of a student to an ability group is often a permanent destination; and
· Students placed in lower ability groups are further disadvantage based on a lack of access to behaviour/learning models and social stimulation. 
· Students placed in lower ability groups (incl. special education programs and lower academic programs such as locally developed or applied secondary programming) encounter significant barriers in accessing ANY form of post-secondary education.
Special Education will continue to provide professional learning opportunities to address these findings.

Feedback from the community consultation responses indicate that “Students and parents were largely in support of the remodel, identifying the HSP as a key source of discrimination and stigma. However, aside from the one staff member who themselves identified as someone with a learning disability, staff who participated in the consultation were largely against the remodel of HSP, particularly if that meant that current students in HSP would be integrated into the regular program”.

For the 2016/17 school year, samples of inclusive HSP models for                             administrators will be developed as they prepare for the 2017/18                                school year.  There will be no change to the current allocation process.  In the 2017/2018 school year, no Grade 1 students will be placed in HSP. There will be no reduction in the Community Based Resource Model (CBRM) or CBRM EA at the system level because of this remodelling.  As in the past, there may be fluctuations at the individual schools due to changes in factors considered in the CBRM allocation process (net enrolment, students being supported in CBRM, LOI and students returning to their home school as a result of the Inclusion Strategy).  In the 2018/19 school year, HSP will only support Junior and Intermediate students.
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Telephone: (426) 393-8537
E-mal: specialed@tdsb.on.ca

Dear Parents/Guardians

The Integrated Equity Framework was recently approved by the Board of Trustees. Within the first year
goals under *Inclusion and Special Education", reference is made to “remadel” the Home School
Program.

Over the next three to five years, we will continue to explore ways of transitioning towards greater
inclusion in special education program and service delivery. Any changes to our special education
delivery model will be implemented thoughtfully, based on extensive research, an understanding of
best practices, and with a consistent focus on student achievement and well-being. We continue to
value active and meaningful collaboration with all stakeholders.

Moving to greater inclusion will provide all students with the most enabling learning environment for
both academic and social success. The goal of the framework and the HSP remodeling, in this case, is
to promote greater student achievement and well-being. The model of delivery may become more
flexible. For example, some of our students who are currently served through a withdrawal method
may receive support in their classrooms, while in other instances some students with special education
needs may require that a portion of their learning day be in a small group setting. Teachers and
Educational Assistants who currently serve these students will continue to do so.

Sincerely,

Uton Robinson, Ed. D.
Executive Superintendent

Special Education and Section 23 Programs
Toronto District School Board

5050 Yonge Street, Toronto, Ontario, M2N 5N8





Analysis of Community Consultation Responses, November 2016

Inclusion and Special Education

The difference in support for the remodeling of HSP across groups was one of the more notable trends to emerge from this review. Students and parents were largely in support of the remodel, identifying the HSP as a key source of discrimination and stigma. However, aside from the one staff member who themselves identified as someone with a learning disability, staff were largely against the remodel of the HSP, particularly if that meant that current students in the HSP would be integrated into the regular program. While responses from Senior Team acknowledged that a remodel was 'the right thing to do: feedback largely focused on feasibility constraints. ICAC and Trustees identified the need for resources and training to support the remodel as well as transparency for parents. Community feedback sought to find the student voice in special education practices and highlighted personal experiences with the system.
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[image: image3.jpg]“Inclusion is not bringing people into what already exists, it is making a
new space, a better space for everyone.”
George Dei
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« The CBRM model was intended to support students in their
classroom within their local home school.

* Anecdotally, the Home School Program (HSP) was borne
out of timetabling and structural challenges.
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Intuitively, the Home School Program (HSP) was intended to:

» Support students within a small class instructional
approach

» Be an intervention within each school to help keep
students within their local home school

« Minimize the stigma of being pulled out of the school
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Actions Year One (2016-2017):

» Develop comprehensive, user-friendly, plain-language resources to provide parents and
students with information about special education programs, services and supports, including
up-coming changes to the Home School Program model, as well as the process for
participating in consultations related to the Annual Review of the TDSB Special Education
Plan.

+ In advance of the upcoming HSP remodel, provide school staff with learning opportunities
through the Leadership Capacity Plan to support a shift in attitudes and practice in order to
create a more inclusive environment leading to improved achievement and well-being.

» Develop and implement an effective process for parents and students to raise concerns
regarding programming for students with special educational needs.

+ In conjunction with the School Improvement Process, develop and conduct ongoing training
sessions throughout the school year on:

o Ministry of Education PPM156, including transition of students from Section 23
programs back into a regular classroom (Elementary) or academic program of study
(Secondary); and

o Ministry of Education Regulation 181/98, with specific focus on developing and
implementing Individual Educational Plans (IEPs) and the Identification, Placement and
Review Committee (IPRC) process.
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Key Point:

Students attending Alternative and Specialty Arts High Schools experience a greater
sense of belonging than students attending Special Education Schools or Schools
offering limited academic programming.

Experience of Belonging and Exclusion across School-Wide Structures, 2011-12 Data
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Inclusion in the TDSB

Inclusion is about the need and the right to belong to one’s
community. Inclusive education is the belief that all
children contribute to and have value within their
classrooms and communities. The practice of inclusive
education promotes inclusive placements as well as
students’ “active participation in social interactions and the
development of children’s abilities and skills” (Underwood,
20xx, 1).
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* Equity—access to programs, services and appropriate
resources as much as possible in community schools,
increasing equitable post-secondary opportunities across
student groups

* Learning for All Philosophy—our shared beliefs that all
students can succeed, each with his/her own unique patterns
of learning

* Universal Design for Learning—school environments that
integrate universal design into every facet of the schools’
guiding principles, from design and construction to program
planning and implementation for all students
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* Leadership Commitment—commitment to,
engagement in and modeling of the Learning for All
philosophy and working as a school team

« Capacity Building through Ongoing Professional
Learning—professional learning for educators,
administrators, support staff and professional support
staff will focus on increasing knowledge about diverse
learners

_tdSb.on.ca



[image: image11.jpg]In Classroom Supports

Teachers will be given support to implement strategies that address the
educational needs of their students. Collaborative teaching partnerships will focus
on working on:

* Learning Profiles

* Differentiated Instruction

* Universal Design for Learning

* Assessment for, as and of learning

The teachers and support staff will use this work to inform the ongoing
development of students’ Individual Education Plans (IEPs).

Beyond the in-class work of teachers and support staff, other staff that are able to
provide more consultative and professional learning supports to classroom
teachers for HSP teachers, support staff and school administrators such as:

» Special Education Resource Teachers
» Special Education Consultants

* Behaviour Resource Team

» Special Education Co-ordinators

tdSb.on.ca
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The Special Education and Inclusive Education Debate: Which Model
Better Serves Students? (witcher, 2010)

Compared to Special
Education Models.

Studies show that inclusive models have
either positive effects or no effects on
student achievement (no demonstration
of negative effects on learning)

Studies show that regular classroom
students do not experience any negative
Impact from inclusion
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Three Major Barriers to Inclusion
(Brown & Parekh, 2013)

Categorical
systems and

iIdentification
processes

Teacher

attitudes

e tdSb o o



[image: image14.jpg]A Case for Inclusive Education TDSB’s Academic, Research & Information Services

Identification Processes
(Mitchell, 2010)
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Ability Grouping

(Mitchell, 2010)

: Ability groupings often Assignment to an ability
Imposeg Ios\f(v g)gptesctatlons mirror social, ethnic, and group is often a
ko class divisions permanent allocation
Further disadvantaged
Often less instruction based on a lack of
delivered in lower-ability access to positive role
groupings compared to models and social
mixed-ability groupings stimulation.
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Teacher Attitudes

(Brown & Parekh, 2013)

Teachers are generally
supportive of inclusion and
with support, training and

Anxiety and fear are
certainly an issue
particularly when students
present with more complex
impairments.

knowledge, teachers feel
more confident in tackling
the inclusive classroom.
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Inclusion in the Classroom
(EADSNE, 2001)
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Inclusion in the Classroom
(EADSNE, 2004)
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School Boards/Geographical Areas That

Practice Inclusion
(Parekh, 2013)

* New Brunswick

« Hamilton-Wentworth Catholic School Board
« Avon Maitland District School Board

* Yukon Department of Education

» Syracuse City School District

* New York City Department of Education
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