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Overview of the TDSB In-School (IST) & School Support Team (SST) 
 The Ministry of Education (MOE) outlines in PPM11:  Early Identification of Children’s Learning Needs; that: “Each school board is required to have approved and in operation by September, 1981, procedures to identify each child's level of development, learning abilities and needs and to ensure that educational programs are designed to accommodate these needs and to facilitate each child's growth and development. These procedures are a part of a continuous assessment and program planning process which should be initiated when a child is first enrolled in school or no later than the beginning of a program of studies immediately following Kindergarten and should continue throughout a child's school life.” 
The Toronto District School Board (TDSB) believes that In-School Support Teams and School Support Teams (IST/SST) offer a tiered approach for the open discussion of student-related strengths and needs, within the context of the local school. In support of the Ministry of Education document  Learning for All, K–12, the IST/SST provides a consistent process to address the needs of our most vulnerable students. The IST/SST creates an opportunity to collaboratively develop, review, monitor, and evaluate coordinated plans of action to best serve the needs of all our students. The teams support students by providing a venue for teachers, school administrators, other TDSB staff and parents/guardians to discuss and decide on appropriate interventions.  
Individual Learning Profiles, frequent and accurate assessment, evaluation, and progress monitoring by the classroom teacher comprise the engine that drives change in instruction to meet the needs of all students (Lyon, Fletcher, Fuchs, & Chhabra). The TDSB supports the implementation of the “tiered” approach, which sequentially increases the intensity of instructional interventions (Vaughn & Fuchs, 2003). It promotes and facilitates early identification of students who are at-risk and their learning difficulties and supports timely and appropriate interventions for students exhibiting persistent learning difficulties (Vaughn et al., 2003). For best outcomes, interventions should begin in the primary grades, as students who are at risk can be recognized early and provided with the appropriate intensity of instruction to prevent later persistent difficulties (Vaughn, Linan-Thompson, & Hickman, 2003). 
The first tier consists of sound classroom instruction, based on successful practice for all students. Assessment in this tier is classroom-based and involves the teacher monitoring the progress of the class and flagging any at-risk students. 
The second tier (IST) requires teachers to identify students’ strengths and needs who have failed to progress satisfactorily in tier one instruction. Tier two involves more intensive instruction (individually or in small groups) in addition to the tier 1 programming. This level of instruction may include other members of the school staff (e.g., special education teacher, educational assistant). 
The IST meetings should reflect local school needs. These meetings provide initial support to the classroom teacher through collaboration among staff within the school to better understand and address the needs of a student. Team members share expertise and a sense of ownership for meeting the needs of the referred students being discussed and consult with one another to develop an action plan. In preparation for the IST meeting, teachers assess the student in a variety of learning situations to gain understanding of the student’s development (e.g., physical, social, emotional, language, intellectual), and records on the Individual Learning Profile (ILP) the significant details of the student’s growth and learning. 
The third tier (SST) is for students who do not respond to instructional efforts in tiers one and two. When the IST has done all they can to understand and address a student’s needs, but has determined that more support/input is required, a referral to the SST is initiated. 
Referral to the SST enables the strengths and needs of a student to be discussed by a broader team, such as representatives from Special Education, Professional Support Services (e.g., Psychology, Social Work, Attendance Counselling, Speech-Language Pathology, Occupational Therapy Physiotherapy), parents/guardians/caregivers and students (who are 16 and older), and outside agencies or others, as required. All members bring complementary skills and knowledge to the team process to meet the student’s needs and local school’s resources. 
It is the expectation that all TDSB schools will have an IST/SST process in place and that an administrator will be in attendance at all of these IST/SST meetings. 
When an extremely urgent or exceptional situation exists, discussion directly with the appropriate Support Services or Special Education professional is appropriate without waiting for a scheduled IST or SST.  Then they should be scheduled on the next scheduled IST and SST for follow-up.
Resources 
For more information about the philosophy behind IST-SST, please refer to:
TDSB website, TDSB Special Education Plan, Learning for All K-12, Growing Success
Excerpts from the Ministry of Education Document:
Learning for All:  A Guide to Effective Assessment and Instruction for All Students, Kindergarten-12 (2013) 
The Vision and Purpose of Learning for All, K–12
This resource guide outlines an integrated process of assessment and instruction designed to improve student learning at both the elementary and secondary levels. Educators from Kindergarten through Grade 12 can use this process to help plan and deliver instruction that benefits all students, from high achievers to those who need additional support and those who have special education programs that include alternative learning expectations or alternative courses.
The key beliefs that drive the process outlined in this guide were first articulated in Education for All, K–6 and are now shared among various ministry initiatives designed to help all students improve their achievement and well-being.
Our Shared Beliefs:
• All students can succeed.
• Each student has his or her own unique patterns of learning.
• Successful instructional practices are founded on evidence-based research, tempered by experience.
• Universal design and differentiated instruction are effective and interconnected means of meeting the learning or productivity needs of any group of students.
• Classroom teachers are the key educators for a student’s literacy and numeracy development. 
• Classroom teachers need the support of the larger community to create a learning environment that supports all students. 
• Fairness is not sameness.   (Adapted from Education for All, K–6, pp. 4–5.)
Learning for All, K–12 describes educational approaches that are based on one of the most important findings of educational research since 2000 – namely, that all students learn best when instruction, resources, and the learning environment are well suited to their particular strengths, interests, needs, and stage of readiness. Like the School Effectiveness Framework (SEF), this guide focuses on ways in which teachers and/or teams of educators can plan and provide the kind of assessment and instruction that enables all students to learn best. Three elements – personalization, precision, and professional learning – are critical to the process.
Personalization – Education that puts the learner at the centre, providing assessment and instruction that are tailored to students’ particular learning and motivational needs.
Precision – A system that links “assessment for learning” to evidence-informed instruction on a daily basis, in the service of providing instruction that is precise to the level of readiness and the learning needs of the individual student.
Professional learning – Focused, ongoing learning for every educator “in context”, to link new conceptions of instructional practice with assessment of student learning.
An education system in which these components are closely interconnected can successfully address the need to “establish classroom routines and practices that represent personalized, ongoing ‘data-driven, focused instruction’ (Fullan et al., 2006, pp.16–26, 87).
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These three elements are represented in the School Effectiveness Framework diagram (see right) in the broader context of the “interdependent relationships that need to be considered if improvement for students is to happen in and through schools” (Ontario Ministry of Education, 2013c, p. 4). The framework is designed as a tool to support reflective and informed practice and school improvement planning. Learning for All, K–12 can serve as a key resource for educators as they work to “identify areas of strength, areas requiring improvement and next steps” and collaboratively pursue “inquiry focused on student learning, achievement and well-being that informs goals and effective teaching and learning practices/strategies” – two of the key purposes of the SEF (p. 3).
Three Effective Approaches
Instruction that both responds to the characteristics of a diverse group of students and is precisely tailored to the unique strengths and needs of each student can be achieved using the principles and guidelines associated with three instructional approaches:
• Universal Design for Learning (UDL)
• differentiated instruction
• the tiered approach to prevention and intervention.
Used in combination, UDL and differentiated instruction enable educators to respond effectively to the strengths and needs of all students. UDL provides teachers with broad principles for planning instruction and designing learning environments for a diverse group of students, whereas differentiated instruction allows them to address specific skills and difficulties (Raynal & Rieunier, 1998). The two approaches overlap, sharing certain goals and strategies, such as providing a range of instructional strategies, resources, learning tasks, and assessment tools in order to meet the different strengths, needs, levels of readiness, and learning styles or preferences of the students in a class. The tiered approach to ongoing prevention and intervention embodies principles of UDL and differentiated instruction, offers a systematic method for the early identification of students who are experiencing particular difficulties, and, through ongoing monitoring of their progress, provides the precise level of support those students need.
All these approaches help improve student achievement because they rely on greater personalization and precision in instruction. Their success depends on educators’ clear understanding of their students’ strengths and needs, the types of learners they are, their readiness to learn in a given subject at a given time, and the kinds of learning tasks that are likely to engage their interest and stimulate their thinking. Each of the three instructional approaches is summarized below. Guiding questions, checklists, and indicators are provided to assist in implementing and assessing the success of each
of the approaches.
(1) Universal Design for Learning (UDL)
The core concepts of UDL can be summarized as follows:
Universality and equity. UDL is intended to ensure that teaching is tailored to draw on the strengths and meet the needs of all students. The “universal” in UDL does not simply mean that there is one optimal solution for everyone; rather, it reflects awareness of the unique nature of each learner and the need to accommodate differences, creating learning experiences that suit individual learners and maximize their ability to progress (Rose & Meyer, 2002). This means planning learning opportunities that will extend the learning of all students, whatever their level of achievement, and help each one reach his or her potential.
(2) Differentiated Instruction (DI)
DI is based on the idea that because students differ significantly in their strengths, interests, learning styles, and readiness to learn, it is necessary to adapt instruction to suit these differing characteristics. One or a number of the following elements can be differentiated in any classroom learning situation (Tomlinson, 2004):
• the content of learning (what students are going to learn, and when);
• the process of learning (the types of tasks and activities);
•the products of learning (the ways in which students demonstrate learning);
•the effect/environment of learning (the context and environment in which students learn and demonstrate learning).
Differentiated instruction includes:
•providing alternative instructional and assessment activities;
•challenging students at an appropriate level;
•using a variety of groupings to meet student needs.
Differentiated instruction does not include:
•doing something different for every student in the class;
•disorderly or undisciplined student activity;
•using groups that never change, or isolating struggling students within the class;
•never engaging in whole-class activities with all students participating in the same endeavour
 (Ontario Ministry of Education, 2004b, p.1)
(3) The Tiered Approach
The “tiered” approach to prevention and intervention is a systematic approach to providing high-quality, evidence-based assessment and instruction and appropriate interventions that respond to students’ individual needs. It is based on frequent monitoring of student progress and the use of assessment data, focusing on learning rate and level, to identify students who are facing challenges in learning and to plan specific assessment and instructional interventions of increasing intensity to address their needs effectively. The tiered approach can be used to address both academic and behavioural needs. The nature, intensity, and duration of interventions may be decided by teachers individually or in collaboration with a school team, always on the basis of evidence derived from monitoring student achievement.
The tiered approach can:
•facilitate early identification of both students who may be at risk and students who may be in need of greater challenges;
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•ensure appropriate and timely intervention to address these students’ needs and significantly reduce the likelihood that they will develop more intractable problems in the future.
(Vaughn, Linan-Thompson, & Hickman, 2003)
The Tiered Approach in the Toronto District School Board
The tiered approach ensures that each student receives the required assessment and instructional strategies to maximize success.  Some strategies are used with all students, such as differentiated instruction.  Other strategies are used for some students who require an increased level of personalized support.  A few students will require more intensive interventions. 
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Examples of Tiered Approaches:
Example 1: Tiered Behavioural Support Model
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Examples of Tiered Approaches:
Example 2: Tiered Kindergarten Support Model
[image: image6.png]Operational Procedure PR548
Promotion, Transfer and Retention: Grades 1 to 8

Appendix A
CRITICAL PATH
(For Students in Grades 1-8)
Late August +_ Summer school results are received_
1
+ Students at risk are identified and supports put in place by receiving
schools/teachers.

+  School Support Team (SST) to determine students who may require an IEP

Zecl:;:‘:‘:’"/ and complete within the 30 day deadline
+  Student Profile Support Forms (548A) reviewed from the OSR.
+ Cursiculum Evenings are held for parents and PTR procedures shared
+_Individual Pathways Plan process (Grade 7 & § students only)
1
v Progress Reports distributed and parent/ieacher imterviews take place
Students at risk are identified and intervention strategies shared with
parents and a Student Profile Support Form (548A) is to be continued or
initiated.
November! o Sending and receiving schools, where applicable, met to establish
ovember timelines in preparation for transition from school to school
+  SST meetings are held and recommendations made for students in Home
School Programs (grade §)
4+ IPRC Review meetings are held and recommendations made for students
deemed exceptional (grade )

+ _Complete a Transition Page for students with an IEP. as required

1




Parental/Guardian/Caregiver/Student Involvement [image: image7.png]Where applicable sending schools forward OSRs and all ofher
documentation to receiving schools.

Educational transition meetings take place between sending and receiving
schools to share Student Profile Support Forms (548A).

June Where applicable, orientation for parents and students held at receiving
schools.
Review and revise [EPs as necessary in preparation for September
transitions
1
Ongoing ‘Ongoing monitoring of students at risk to ensure the necessary early and

appropriate interventions and supports are in place and communicated to
parents

Primary/Junior/Intermediate Divisions

Students at risk are presented at in-school support team meetings. Appropriate strategies are
recommended and implemented (see Appendix C, Suggested Interventions and Support Strategies).
Communication with parents and appropriate support personnel, i e., psychology, social work,
speech and language, etc. and ongoing monitoring occurs.
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In this manual, the term “parent” represents parents, students over 16, guardians, and appropriate caregivers. Parents should be consulted and actively involved in the process. This enhances the effectiveness of the IST/SST process as they can provide an invaluable perspective on the student’s development, programming and learning. They should be encouraged to feel that their contributions are valued as part of this process.  Parents must receive a written invitation to the SST. 
Interpreters must be provided if requested or deemed necessary by the principal.   The master roster of all TDSB interpreters/translators is available here.
If parents were not in attendance at an SST the outcome of the meeting must be shared with the parents and a copy of the ILP sent home. (Appendix A or Appendix B) 
Once a student reaches the age of 16 years of age, he/she must be consulted. Students over 18 years of age must give permission for their personal information to be shared with their parents.
Assessment and Evaluation 
Growing Success: Assessment, Evaluation and Reporting in Ontario Schools states, “The primary purpose of assessment and evaluation for students with special education needs, as for all students, is to improve student learning. To achieve this goal for students with special needs – that is, to provide the most effective programming possible to support student achievement – it is especially important to review and ensure the ongoing effectiveness of instructional strategies. Assessment for students with special education needs should be an ongoing and continuous process that is an integral part of the daily teaching and learning process. Teachers working with students with special education needs use assessment and evaluation strategies to:
• specify and verify the student’s needs; 
• support accurate decisions about the student’s program and/or services;
• support a range of other decisions, such as those relating to referrals, screening, instructional planning, and determining next steps;
• help determine particular interventions that may be necessary to enable the student to demonstrate  achievement.”
In planning a program for a student with special education needs, the teacher, with the support of the (IST/SST) begins by considering the student’s strengths and needs and their instructional level. A student’s instructional level is usually determined on the basis of educational assessments conducted by teachers, taking into account other professional assessment data, when such data are available and when it is appropriate to do so. Teachers use a variety of educational assessment strategies and tools, which may include (but are not limited to) direct observation, portfolios, journals, rubrics, tests, projects, and self- and peer assessment.
Data from assessments, along with information from parents and others who have worked with the student, provide a detailed picture of the student’s learning needs. In light of this information, the teacher considers the curriculum expectations that are appropriate for the student’s instructional level and, in consultation with the IST/SST, determines whether the student requires:
• no accommodations or modifications;
• accommodations and/or modified learning expectations; or
• an alternative program, not derived from the curriculum expectations for a subject/grade or a course.
Diagnostic Assessment Tools are recommended in this manual and the results of these assessments should be available prior to either an IST or SST meeting.  Results from these assessments are to be recorded on the student’s Individual Learning Profile (ILP) (Appendix A/ Appendix B.)

Completed assessments are to be kept confidential and stored in the teacher’s student files, not in the OSR.  Please note that individual student assessments should be shredded as soon as it is determined by the school administrator that they no longer contribute to the instruction of the student.
Individual Learning Profile (ILP) Form (Appendix A for elementary or B for secondary)
In order to improve the effectiveness of Special Education programs, the Ministry of Education recommended in the recent TDSB audit that we identify the information that is required to support an evidence-based program delivery model to assist a school in establishing processes to collect, maintain, and use this information to guide programming decisions. This resulted in the development of the Individual Learning Profile (ILP). 
             The Ministry of Education states the following: “Progress and growth, or the lack of it, must be noted in the ILP and strategies that are reconsidered, if adjustments are needed.  In the case of students who have persistent learning challenges, the need for more intensive instructional support or for special intervention by an IST or SST  should also be noted.” The Ministry of Education Special Education Audit requires that all recommendations, follow-up/outcomes, persons responsible and timelines be documented on the ILP.
A new ILP is to be completed every school year, prior to an IST/SST.
Indicate the current school year at the top of Appendix A or Appendix B.
The ILP form comprises a more detailed and precise collection of information about the student’s current strengths and needs.  Based on this information, the teacher(s) can provide instruction that is more personalized, precise and targets the critical skills that the student requires.  Further, the ILP tracks on-going assessments, current instructional level in the areas of difficulties, interventions, recommendations and outcomes/follow-up to address the needs of the student.  
The ILP must be sent with the Professional Support Services Referral Form (Appendix R)  in order for staff to have documentation of the strengths and needs and the historical data of the strategies implemented to determine the purpose of the particular professional support service requested. 
All ILP documentation for current TDSB students must be uploaded to the SAP-CRM IPRC referral in order to complete the packages.  In one of the follow-up boxes, in Section G of the ILP, a statement from a SST meeting must state the need to proceed to an IPRC.
 
The ILP Form must be retained in the OSR Special Education & Professional Support Services Tracking Sheet blue folder.  Personal notes from the IST/SST meetings should not be placed in the OSR.

A copy of the ILP should be distributed to parents.
 
TDSB Special Education & Professional Support Services Involvement Tracking
The Special Education & Professional Support Services Tracking Sheet blue Folder (formerly the OSR Blue Card) is available by emailing:  Printing @ tdsb.on.ca  (Appendix D). All of  the ILPs and former ‘Blue Cards’ (if applicable) are to be stored in this folder in the OSR.  The Special Education & Professional Support Services Tracking Sheet Folder will serve two purposes:  (1) alert a school that the OSR contains Special Education and/or Professional Support Services documentation and (2) record the date and the type of information added to the OSR.
Roles of Professional Support Services
Child and Youth Services
•Participate on School Support Teams to contribute expertise regarding the connections between 
social/emotional development, mental health, behaviour and student achievement    
•Provide programming focused on social and emotional development with attention to communication, personal management and social skill acquisition
•Provide behaviour management programs to identified individuals or groups of students of all ages
•Provide crisis de-escalation, support and guidance, problem solving opportunities and goal setting.
•Provide individual support and/or group counselling services and resources to students
•Consult with teachers re: behavioural management, social/emotional issues, social skills development, mental health issues and anger management to facilitate students’ academic success
•Provide support to the school community with school avoidance, bullying, healthy relationships and friendships
•Liaise with community agencies to ensure effective responses and supports to students
•Offer professional development to administrators and teachers on a variety of topics, such as: behaviour management, bullying, anger management
Occupational Therapy and Physiotherapy
•Participate on School Support Teams: contributing specialized knowledge of physical and developmental disabilities and sensory integration disorders; interpreting medical health issues and their effect on learning; providing programming suggestions and curriculum/environmental modification and accommodations to ensure full participation and achievement of students
•Provide assessments/recommendations for SEA claims for students with physical/health and developmental disabilities, fine motor, gross motor, sensory motor, and visual perceptual issues 
•Support teachers in developing Individual Education Plans (IEP) involving physical management/ activities of daily living programming, oral motor function, meal time management, eating and equipment needs
•Participate on Toronto District School Board Special Education and other board wide Committees 
•Partner with Occupational Health and Safety Department to provide professional development for Educational Assistants and Special Needs Assistants in the use of equipment to ensure the safety of staff and students
•Provide opportunities for ongoing professional development for school administrators, teachers, support staff and parents
•Work in partnership with students, families, school staff, employers and community agencies, to assist in the transition process and planning for students with significant high needs, physical and developmental disabilities and sensory integration disorders throughout the course of the students’ school life.
Psychology
•Participate on School Support Teams to contribute expertise regarding the connections between social/emotional development, mental health, family involvement and student achievement
•Contribute to the development of effective classroom programming interventions and behaviour management techniques, especially for high-needs or at-risk students, by providing information about learning profiles, mental health issues, and behavioural strategies through assessment, teacher consultation and School Support Team participation
•Complete comprehensive individual psychological assessments of students’ learning and social-emotional development, identifying their learning strengths and needs (including diagnoses) and recommending evidence-based interventions
•Engage students in short-term individual and/or group counselling to address specific mental health issues or behavioural problems
•Implement school-wide programs that identify at-risk students early and support their needs 
•Offer crisis response support to teachers, students and their families for traumatic events that impact the school community
•Liaise with, refer to and coordinate services to community health care, and mental health professionals and agencies 
•Provide clinical crisis intervention to students at imminent risk for suicide
•Offer professional development opportunities for classroom teachers and parents
•Co-ordinate with Special Education Services to help develop Individual Education Plans (IEP) 
•Participate on School Support Teams, Identification, Placement and Review Committees (IPRCs) and Appeals Committees 
Social Work and Attendance
•Participate on School Support Teams to contribute expertise regarding the connections between social/emotional development, mental health, family involvement and student achievement
•Consult with teachers regarding  behavioural management, social/emotional issues, social skills development, mental health issues and anger management to facilitate students’ academic success
•Provide attendance counselling to students experiencing school avoidance and school refusal behaviour
•Provide consultation, mediation, advocacy and troubleshooting services to schools for students and their families 
•Coordinate crisis response teams for tragic events that impact school communities
•Provide individual and/or group counselling services and resources to students and their families
•Provide crisis intervention support, consultation and planning to students and families in emergency situations 
•Liaise with community agencies to ensure effective responses and supports to students and families 
•Offer professional development to administrators, teachers and parents on a variety of child welfare and mental health issues  (e.g., child abuse, behaviour management, parent-child relationships, bullying, anger management)
Speech-Language Pathology
•Participate on School Support Teams to contribute specialized knowledge and resources regarding the connections between communication, learning, literacy and social development
•Assess students’ communication skills in oral language, phonological awareness, related difficulties in literacy development, and functional social communication, working with interpreters and parents to distinguish second language issues (e.g., ELL, ESD) from language disorders
•Collaborate with teachers to develop effective classroom programming in oral language, literacy and social communication programming based on the curriculum according to Ministry of Education expectations; 
•Provide recommendations and resources for parents to support communication development at home
•Support teachers in developing communication goals for IEPs 
•Support Kindergarten Early Language Intervention (KELI) Programs in 10 sites to provide early language, literacy and social programming for young at-risk children from identified schools
•Offer professional development opportunities for teachers, parents and school staff
•Facilitate transitions for preschool children who have received community speech and language services and referrals of school age students for Community Care Access Services (e.g., speech therapy for voice disorders, articulation, stuttering)
Professional Support Services Assessments
Professional Support Services assessment data are helpful in determining relevant educational goals and implementation of strategies that are based in the student’s unique learning profile. Possible types of assessments could include speech/language, occupational therapy, physiotherapy, behavioural, and psychological  
In-School Support Team (IST)
The IST plays a significant role in helping the classroom teacher to coordinate efforts and to share information regarding students who require additional support in order to be successful in learning or to reach their potential for achievement. Valuable insights from the IST into possible interventions will help support the existing program strategies. 
All students must be reviewed at an IST prior to a referral to an SST.
It is recommended that the IST meet regularly (e.g., monthly, bi-monthly).  At the secondary level, the IST may be referred to as the “Student Success Team”. 
When an extremely urgent or exceptional situation exists, discussion directly with the appropriate Support Services or Special Education professional is appropriate without waiting for a scheduled IST or SST.  The student is to be scheduled on the next scheduled IST and SST for follow-up.
While parental permission and/or attendance at the IST meeting is not required for IST consultation to take place, teachers should have already communicated their concerns to parents/guardians and consulted with them about the student’s perceived needs and kinds of instructional interventions being used. If they are not participants in the IST consultation, parents/guardians should be informed about the recommended plan of action decided at the IST meeting.  

IST Members (as appropriate):
	Elementary
	Secondary

	Administrator (must be in attendance)
	Administrator (must be in attendance)

	Classroom Teacher
	Curriculum Leader/Assistant Curriculum Leader

	Methods and Resource Teacher

	Guidance

	Special Education Teacher
	Student Success Teacher

	Itinerant Guidance Counsellor (where available)

	Focus on Success Teacher

	Occupational Therapy and Physiotherapy
assigned to a specific DD or Physical ISP class
	Occupational Therapy and Physiotherapy
assigned to a specific DD or Physical ISP class

	Early Childhood Educator 
	Others as needed


	Others as needed
	Optional Attendance: Parents

	Optional Attendance: Parents
	


The following pages are to help guide and prepare for the IST Process:
•Steps to follow prior to IST
•Recommended IST Educational Assessments
•Steps to follow at the IST
•Steps to follow after the IST
•IST Yearly Overview
•IST Outcomes
IST Process:  Prior to IST → At the IST →  After the IST → Yearly overview → IST Outcomes


Steps to follow prior to IST:
Each school is to determine IST Guidelines for prioritization, and requirements to maintain a waitlist 
for student access to IST
1. Review the IST waitlist and determine the IST agenda with student(s) name(s)
2. Determine the date of the IST and generate an Agenda (Appendix E)
3. Review student(s) OSR(s)
4. Consult with parent prior to IST to gather relevant information (e.g., recent hearing and vision testing, pediatric assessments, involvement of outside agencies) A Translator/Interpreter may be required.
Note: Parent permission to discuss student at an IST is not required
5. Complete  SECTIONS A, B, C, D & E of the ILP form (Appendix A Elementary or Appendix B Secondary) 
6. Record the ILP date on the Special Education & Professional Support Services Tracking 
             Sheet Folder (see sample Appendix D) and retain in OSR 
       7. 
If appropriate, complete any of the following TDSB checklists prior to the IST and attach 
to the ILP: 
•TDSB Speech and Language Observation (Appendix F)
•TDSB Behaviour (Appendix G)
•Occupational Therapy & Physiotherapy Pre-Referral Screening (Appendix H)
•Suggested Interventions and Support Strategies (Appendix C)
       8. 
If appropriate, review TDSB Non-Discretionary Student Transfer Checklist (540C) and  
refer to Procedure 699   
Recommended IST Educational Assessment Tools:
	Area of Concern
	Grade Level
	Recommended Assessment Tool

	Literacy: Reading
	K to 3
	Observation Survey of Early Literacy Achievement
Running Record & Reading Conference

	
	K to 1
	Le Sondage d’observations

	
	K to 8
	DRA / CASI

	
	1 to 3
	Alpha Jeunes

	
	4 to 8
	Trousse Diagnostique de Lecture

	
	K to 12
	Flynt-Cooter

	
	7 and 8
	TDSB Student Success Kit for Literacy

	
	9 and 10
	TDSB Literacy Success Diagnostic Kit

	Literacy: Writing
	K to 12
	Unedited literacy samples

	
	7 and 8
	TDSB Student Success Kit for Literacy

	
	9 and 10
	TDSB Literacy Success Diagnostic Kit

	Numeracy

	K to 8
	Numeracy Nets

	
	3 to 9
	Leaps and Bounds

	
	4 to 9
	Ontario Numeracy Assessment Package (ONAP)  

	
	4 to 9
	GAP Closing

	
	K to 12
	Nelson Mathematics (version français disponible)

	
	K to 12
	Pearson Mathematics (version français disponible)

	
	K to 12
	McGraw-Hill (version français disponible)

	
	K to 12
	Unedited numeracy samples

	Student not accessing the Curriculum (DD)
	K to 12
	Brigance Inventory of Early Development

	Other (Checklists)
	K to 12
	Speech and Language, Behaviour, OT/PT, Caring & Safe Schools 540C


Please refer to TDSB PPM155 for the TDSB approved list of Diagnostic Assessments
IST Process: Prior to IST → At the IST →  After the IST → Yearly overview → IST Outcomes


Steps to follow at the IST:
1. Update student progress
2. Share personalized learning plan as outlined in the ILP, and review the results of the implemented strategies
3. Share relevant and dated, unedited work samples
4. Share diagnostic assessment results that identify the student’s needs
5. Share information from the parents/guardians regarding skills/abilities demonstrated at home that could be incorporated into teaching strategies
6. Brainstorm personalized and precise accommodations/modifications and/or strategies which target the critical skills that the student requires (See Appendix C for examples)
7. Complete Section G of the ILP to document Recommendations, Follow-up/Outcomes, Persons Responsible and Timelines
8. Indicate in the Recommendations  (Section G) if appropriate, the date of the next IST or SST planned
IST Process:  Prior to IST → At the IST →  After the IST → Yearly overview → IST Outcomes


Steps to follow after the IST:
          
The Ministry of Education Special Education Audit requires that all recommendations, outcomes and follow-up must be documented on the ILP.  
     1.
After the interventions have been implemented, and data collected, please complete and or update
             the Follow-up/Outcomes portion in Section G of the ILP, including the person(s) responsible and the     
             timelines
    2.      One copy of the ILP (Appendix A or Appendix B) is to be placed in the Special Education & 
Professional Support Services Tracking Sheet (blue) folder, and placed in the OSR, and one copy to be 
given to parents/caregiver
    3.      Complete  the ‘Permission for Special Education Program’ form in SAP CRM if appropriate,  and update 
             once the form has been signed/returned by the parent/guardian/caregiver. 
    4.      Once the signed Permission for Special Education Program has been signed and returned by  
             parent/guardian/caregiver, complete the ‘School Office Administrator Notification of Need to Change   
             Elementary Primary Homeroom Assignment Resulting from an IPRC or IST/SST Decision’ - Appendix V    
and give to the Office Administrator only if there is a change from Special Education Class (HSP) to Regular Class (RES)
IST Process:  Prior to IST → At the IST →  After the IST → Yearly overview → IST Outcomes


IST Yearly Overview
To be done on a yearly basis for students receiving Special Education support as outlined below:
•September:
· (Secondary only) Update the Transition Plans for special education students who are required to exit TDSB in accordance with the Education Act, S 22(1). “Students are qualified to attend TDSB until the last      school day in June in the year in which the student attains the age of 21 years.” Parent notification and an updated Transition Plan must be in place to address the students’ exit from the TDSB. Refer to the    Ministry of Education “Transitions Planning: a Resource Guide 2002”, and the Edugains site. Please also refer to PPM 156 for further details on Transition Plans.  All students with an IEP must have a Transition Plan as part of the IEP.  Again, you may wish to refer to the Edugains site.
•January:
· Determine the Level of IPRC Review being considered: (Appendix P, Q) 
 
Level 1 IPRC review for student remaining in current program 
Level 2 IPRC review for students who are making a transition to another school, students 
for whom a decrease in support is being considered, and for students with exceptional circumstances 
Level 3 IPRC review for student for whom a change of exceptionality or placement (including an   
increased level of support) is being considered.
· Discuss possible IPRC waiver(s) to be considered. Factors to be considered for waiving annual review: no change of exceptionality or placement is being considered, student is staying at the same school, and staff recommends student remain in the same program
· Please refer to the annual IPRC memo to review which students shall not be recommended for a waiver

The final decision regarding the waiver must be made by the parents following the SST recommendation
• March-May:
· Re-evaluation of placement for non-exceptional students in HSP who may be remaining in the
program for another year. Refer to Appendix W for HSP placement guidelines.
· Re-evaluation of placement for non-exceptional students in Resource who may be                                          remaining in the program for another year. Refer to Appendix X for Resource placement  guidelines
•May-June:
· Finalize Transition Plans for students. Please refer to PPM 156 for further details on Transition Plans.  A transition plan must be developed for all students who have an IEP, whether or not they have been identified as exceptional by an IPRC and including those identified as exceptional solely on the basis of giftedness. The transition plan is developed as part of the IEP.
· Complex Transitions - Determine the names of students for whom their very complex needs require a Case Manager to support the following situations: elementary to secondary, secondary to post-secondary, changing schools, changing teachers, etc. Please contact your Learning Network Consultant/Coordinator.
• June:
· The Ministry of Education requires that the IEP be reviewed at every reporting period including June. The recommendations noted in the June Review should be included in the IEP Summary and are to assist the next year’s teacher(s) as they begin their program planning
See also PR548 - ‘Critical Path’ (also located in the SST yearly overview section)

IST Process:  Prior to IST → At the IST →  After the IST → Yearly overview → IST Outcomes


 

IST Outcomes  
NOTE: Not every outcome is appropriate for every student
· Implement recommended intervention strategies for a reasonable amount of time 
· Complete TDSB Checklists  (if appropriate), and attach to the ILP: 
•TDSB Speech and Language Observation (Appendix F)
•TDSB Behaviour (Appendix G)
•Occupational Therapy & Physiotherapy Pre-Referral Screening (Appendix H)
•Suggested Interventions and Support Strategies (Appendix C)
•Gifted Rating Scale (GRS) - order through this Google Form for schools with Grade 3 

or this Google Form for elementary schools that do not have grade 3 (not available for secondary 

schools).

· Determine the need for a student to be referred for the following support:
•Further school based assessments (see Educational Assessment chart)
•TDSB Multilingual Assessment Services (First Language Assessment)
•Guidance Counsellor (if available in the school)
•GLE, Credit Recovery, Credit Rescue, teacher/student mentorship, Student Success, E-learning   
  (secondary)
•SALEP or Alternative programs (secondary) 
•Attendance (see Student Attendance and Safe Arrival Procedures 707A Elementary 707B Secondary)
•Settlement worker
· Determine the need for the development, update, or removal of an Individual Education Plan (IEP) 
(See Appendix O on how to create, change, continue or remove Program Placements)
Once an IEP is created a start date must be entered on page 4 on the student's IEP and program placement (to which parents, guardians/caregiver have consented) must be sent to Trillium.  To set the flag in Trillium the status must be changed to IEP complete –Ready for Parent within 30 days of starting an IEP.  If the status isn’t changed within 30 days of the start date, an EMD error will be created.
A student may receive support from special education teachers for one full reporting period without an IEP.
These students should be offered a placement in SAP -CRM, but do not set this in the status of ‘Send to Trillium’. This will generate the Permission for Special Education Program form. If it is determined at a follow-up IST or SST that the student requires ongoing support, an IEP will be initiated, the Program Placement is maintained and should be saved in the status of ‘Send to Trillium’.  
· To make modifications for secondary students currently on an IEP and receiving only Accommodations (Appendix M) - refer to yellow Modifications Binder
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IST Outcomes  continued…
· Determine support of a non-identified student and the type (indirect service, resource assistance, withdrawal assistance) and amount (up to 49 %) of Resource support.  Complete the “Permission for Special Education Program” form on SAP CRM. (refer to Appendix X ).  

*  Home School Program recommendations can only be made through the School Support Team 
· Determine the need for the development, update or removal of the following PR699 procedures: refer to 699L ‘Principals’ Action Plan’ 
•Safety Plan (blank) 699J1 and  Safety Plan (sample) 699J2 
•ABC Data Recording Chart PR699H
•Management of Risk of Injury Summary 699I
•Functional Behavioural Assessment – brief overview 699K and/or Behaviour Analysis 
               Tool (Appendix N)
· Request information from an outside agency or institution. Parents must sign a Release of Confidential Information form (Appendix T; Appendix U) (to gather more information if available e.g., recent hearing and vision testing, pediatric assessments, involvement of outside agencies)
· Review the protocol by which approval may be obtained to allow third party professionals in a parent’s employ (or engaged on their behalf) to gain access to their child’s classroom. Refer to Pr. 575 -Access to Third Party Professionals and use 575A.
· Discuss the strengths and needs of an exceptional or non-exceptional student who has been transferred to the school as the result of a Non-Discretionary Transfer PR540 
NOTE: All students who are transferred by the Caring and Safe Schools department must have an ILP form completed by the receiving school and be brought to an IST meeting as soon as  possible to establish appropriate supports for the student.
· Complete TDSB Student Profile Support Form (Transition Tool), for students who are at risk, who are transitioning from Grade 8 to Grade 9 543A.

· Complete TDSB Student Profile Support form (Transition Tool), “Recommendation to Retain a Student and Individualized Program Plan” 548B for student in Grade 1-8.
Recommendations made by the IST should be recorded on the ILP and implemented for a reasonable amount of time before accessing other Special Education Supports.
School Support Team (SST)
When the IST has done all it can to understand and address the student’s needs, but determines that more support is required, the student should be referred to the SST. 
Referral to the SST enables the concerns about the student to be discussed by a broader team of representatives from Special Education, Psychology, Social Work, Attendance Counselling, Speech-Language Pathology, Occupational Therapy and Physiotherapy, parents/guardians/caregiver/students over 16 years of age, outside agencies and others as required. 
Permission when Professional Support Service staff in attendance at SST
In order to comply with TDSB procedures and privacy legislation - the Personal Health Information Protection Act (PHIPA) and the Municipal Freedom of Information and Protection of Privacy Act (MFIPPA) - a parent/guardian/student over 16 must give written or documented oral permission to discuss a student’s needs with the SST when a member of Professional Support Services is in attendance and identifying student information (e.g., name, grade, classroom) is used in the discussion (Appendix K for Elementary or Appendix L for Secondary).
             Oral permission must be documented on the ILP and signed by the staff who directly received the permission. OSR review by Professional Support Services is permitted with documented oral consent. 
             If the permission form is not returned or oral permission is not received by the school then the information about the student can be discussed by the SST anonymously (i.e., without the student’s name or identity being revealed to Professional Support Services staff). Please document all attempts to contact the parents/guardians/student.
             If parents/guardians/student over 16 does not give permission for a student to be discussed with Professional Support Services then the student cannot be referred to an SST as an individual. The school may consult with Professional Support Services outside of the SST format to determine appropriate strategies without using the student’s name.  Any notes that are included in the OSR must indicate that the student was discussed anonymously with Professional Support Services staff present.
       
In all cases described above, the student may be discussed with Special Education staff without permission from the parents.
SST Meeting Frequency
The SST meetings will be scheduled regularly throughout the year.  Scheduling will be organized by the Special Education Consultant in conjunction with the Administration and Support Services staff.  
SST Members
             Special Education and the Professional Support Service along with the Administration will determine the extent and need for Professional Support Services participation at any specific SST meeting. An Administrator must be in attendance at the SST. The expectation is that psychology, social work, speech and language staff will attend SST meetings.  When an OT/PT is not specifically assigned to a school and requested for an SST please contact the Manager of OT/PT.
	Elementary
	Secondary

	Administrator (must be in attendance)
	Administrator (must be in attendance)

	Classroom Teacher
	Curriculum Leader/Assistant Curriculum Leader

	Methods and Resource Teacher

	Guidance

	Special Education Teacher
	Student Success Teacher

	Itinerant Guidance Counsellor (where available)

	Focus on Success Teacher

	Psycho-Educational Consultant

	Psycho-Educational Consultant


	Social Work
	Social Work

	Speech-Language Pathology
	Special Education Consultant

	Special Education Consultant
	Speech-Language Pathology (as needed)

	Occupational Therapy and Physiotherapy (when involved)
	Occupational Therapy and Physiotherapy (when involved)

	Child and Youth Services (when involved)

	Child and Youth Services (when involved)


	Early Childhood Educator 
	Others as needed

	Parent/Guardian/Caregiver
	Parent/Guardian/Caregiver/Student over the age of 16 

	Others (as needed)
Autism Spectrum Disorder Team
Behaviour Regional Services Team
Caring & Safe Schools Advisor
Outside agencies
	Others (as needed)
Autism Spectrum Disorder Team
Behaviour Regional Services Team
Caring & Safe Schools Advisor
Outside agencies


Attendance of Special Education and Professional Support Services Staff at SST 
Special Education Consultants will attend only five SST meetings.  Professional Support Services staff will attend specific SST meetings as determined in consultation with the school’s administrator(s).  If a SST member is not in attendance at the SST, the Administrator will send the updated ILP with completed recommendations to inform the absent team member(s) of any pending decisions. 
Only after the absent team member(s) is/are informed and in agreement, is the decision finalized.
The following pages are to help guide and prepare for the SST Process:
•Steps to follow prior to SST
•Recommended SST Educational Assessment Tools
•Steps to follow at the SST
•Steps to follow after the SST
•SST Yearly Overview
•SST Outcomes
SST Process:  Prior to SST → At the SST →  After the SST → Yearly overview → SST Outcomes


Steps to follow prior to SST:
Each school is to determine SST guidelines for prioritization, and requirements to maintain a waitlist for student access to SST.
1.
Review the SST wait list and determine the SST agenda (Appendix E) with student name(s).
2.
Send Invitation and Permission Form (Appendix K Elementary - Appendix L Secondary) to 
the SST to parents with sufficient time for them to be able to attend.  Parent/guardian/student over 16, must be invited to the SST, and consent to discuss at SST is required.
3.
On the SST agenda, (Appendix E) group student concerns according to possible support service
involvement, where feasible.  (All Social Work concerns together, all OT/PT concerns together).  Send 
the agenda one week prior to the meeting to all SST members.
4. 
Print the Special Education Verification Report for the purpose of tracking, referring and addressing 
Trillium discrepancies, to track students placed in an Intensive Support Program by SEPRC and to ensure that these students are brought to IPRC. 
5.
Complete/update Special Education & Professional Support Services Tracking Sheet to indicate SST 

meeting date (Appendix D) and retain in OSR
Note: to order Special Education & Professional Support Services Tracking Sheet, they are available at printing @ tdsb.on.ca for a cost of $12 per bundle of 50.
6.
Complete SST Assessment Information, (Section F) on the ILP under the heading only in the areas of

identified difficulty (refer to Educational Assessment chart for examples)
7. 
Review the previous ILP to document that all of the Recommendations and Follow-up/Outcomes have
been implemented as per the Ministry of Education Special Education Audit Recommendations in
Section G of the ILP.
8. 
Arrange to have any completed Gifted Rating Scale – School Age (GRS-S) scored by the psychology staff member assigned to the school.

9.  
Arrange for a translator/interpreter if necessary.
Recommended SST Educational Assessment Tools 
For the SST, more extensive and specific information is recommended. The assessment protocol is outlined in TDSB PPM155 and Growing Success: Assessment, Evaluation and Reporting in Ontario Schools .
The use of the Wechsler Fundamentals: Academic Skills –Canadian (WF:AS -Cdn) is a standardized assessment tool for teachers to use following a recommendation at an IST.  It is highly recommended in preparation for an SST, but is not mandatory.  This assessment tool is only to be administered by trained school staff. Schools who wish to have their staff trained on the WF:AS -Cdn should contact the school psychologist who will provide the on-site training upon request.   Schools can purchase the WF:AS -Cdn forms and test through Pearson Canada Assessment Inc., ensure to order the Canadian version.  Assessment should only focus on the areas of concern identified by the IST (see chart below). Assessment data are to be recorded in Section C on the ILP. 
	Area of Concern
	Grade Level
	Recommended SST Assessment Tool

	Reading, Spelling, Mathematics
	K to 12
	Wechsler Fundamentals: Academic Skills –Canadian  
(also known as the WF:AS -Cdn)

	Literacy: Reading
	K to 3
	Observation Survey of Early Literacy Achievement
 Running Record & Reading Conference

	
	K to 1
	Le Sondage d’observations

	
	K to 8
	DRA / CASI

	
	1 to 3
	Alpha Jeunes

	
	4 to 8
	Trousse Diagnostique de Lecture

	
	K to 12
	Flynt-Cooter

	
	7 and 8
	TDSB Student Success Kit for Literacy

	
	9 and 10
	TDSB Literacy Success Diagnostic Kit

	Literacy: Writing
	K to 12
	Unedited literacy samples

	
	7 and 8
	TDSB Student Success Kit for Literacy

	
	9 and 10
	TDSB Literacy Success Diagnostic Kit

	Numeracy

	K to 8
	Numeracy Nets

	
	3 to 9
	Leaps and Bounds

	
	4 to 9
	Ontario Numeracy Assessment Package (ONAP)  

	
	4 to 9
	GAP Closing

	
	K to 12
	Nelson Mathematics (version français disponible)

	
	K to 12
	Pearson Mathematics (version français disponible)

	
	K to 12
	McGraw-Hill (version français disponible)

	
	K to 12
	Unedited numeracy samples

	Student not accessing the Curriculum (DD)
	K to 12
	Brigance Inventory of Early Development

	Other Checklists
	K to 12
	Speech and Language, Behaviour, Occupational Therapy/Physiotherapy, Caring & Safe Schools 540C


Please refer to TDSB PPM155 for the TDSB approved list of Diagnostic Assessments
SST Process:  Prior to SST → At the SST →  After the SST → Yearly overview → SST Outcomes


Steps to follow at the SST:
1.
Update student progress.
2. 
Brainstorm personalized and precise accommodations/modifications and/or strategies 
which target the critical skills that the student requires (See Appendix C).
3. 
Complete Section G of the ILP to document Recommendations,  Follow-up/Outcomes, Persons  
             Responsible and Timelines. This is required by the  Ministry Of Education  
4.
If parents/guardian were not in attendance at an SST, the outcome of the meeting must 
be shared with them along with a copy of the ILP (Appendix A or Appendix B.)
5.
Indicate, if appropriate, in the Recommendations section, the date of next IST or SST 
planned.
SST Process:  Prior to SST → At the SST →  After the SST → Yearly overview → SST Outcomes


Steps to follow after the SST:
As per the MOE Special Education Audit, all recommendations, outcomes and follow-up must be documented on the ILP.
1. 
One copy of the ILP is to be placed in the  Special Education & Professional Support Services Tracking  
Sheet  and one copy is to be given to parents, and one copy to be given to the Learning Network Special Education Consultant.
2.
Special Education & Professional Support Services Tracking Sheet (blue folder) is to be 
placed in OSR. Other special education paperwork are to be stored in the Documentation Folder.
3.
Appropriate TDSB checklist(s) to be placed in the OSR Documentation Folder.
4.         Complete  the ‘Permission for Special Education Program’ form in SAP CRM if appropriate,   
             and update once the form has been signed/returned by the parent/guardian/caregiver.
5.          Once the signed Permission for Special Education Program has been signed and returned by the   
             parent/guardian/caregiver complete the ‘School Office Administrator Notification of Need to Change 
Elementary Primary Homeroom Assignment Resulting from an IPRC or IST/SST Decision’ - Appendix V       and give to the Office Administrator only if there is a change from Special Education Class (HSP) to Regular Class (RES) or from Regular Class (RES) to Special Education Class (HSP).
Recommendations made by the SST should be recorded on the ILP and implemented for a reasonable amount of time.
/             SST Process:  Prior to SST → At the SST →  After the SST → Yearly overview → SST Outcomes


SST Yearly Overview
To be done on a yearly basis for students receiving Special Education support as outlined below: 
December-January:
· Determine the Level of IPRC Review being considered:(Appendix P, Q) 
 
Level 1 IPRC review for student remaining in current program 
Level 2 IPRC review for students who are making a transition to another school, students 
for whom a decrease in support is being considered, and for students with exceptional circumstances 
Level 3 IPRC review for student for whom a change of exceptionality or placement is being 
considered.
· IPRC waiver to be considered for some students: (Appendix P, Q) 
Factors to be considered for waiving annual review: no change of exceptionality or placement is 
being considered, student is staying at the same school, and staff recommends student remain in 
the same program
      -
Please refer to the annual IPRC memo to review which students shall not be recommended for a waiver

The final decision regarding the waiver must be made by the parents following the SST recommendation
•May-June:
· The Ministry of Education requires that the IEP be reviewed at every reporting period including June. The recommendations noted in the June Review should be included in the IEP Summary and are to assist the next year’s teacher as they begin their program planning
· Re-evaluation of non-identified students currently in HSP if the student is transitioning to a middle school, junior high or secondary school.
· Re-evaluate in the spring, program placement for Junior Kindergarten students in Diagnostic Kindergarten(DK) and Kindergarten Intervention (KIP) programs to determine if it should continue for Senior Kindergarten
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deemed exceptional (grade 1-7)
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Where applicable, sending and receiving schools meet regarding program
needs of students at risk.

Summer school recommendations finalized, where available.

Report Card process or Individual Pathways Plan (7 & 8) conference used
for students at risk to identify supports and intervention strategies needed

and to share concerns with parents.




•Refer to PR548 ‘Critical Path’; see below:

SST Process:  Prior to SST → At the SST →  After the SST → Yearly overview → SST Outcomes





SST Process:  Prior to SST → At the SST →  After the SST → Yearly overview → SST Outcomes


SST Outcomes
 Note: Not every outcome is appropriate for every student
· Determine the need for the development, update, or removal of the (IEP).  (See Appendix O on how to create, change, continue or remove Program Placements)
· Determine which non-identified students require HSP support (Complete the “Permission for Special Education Program” form on SAP CRM. (refer to Appendix W for HSP guidelines and Appendix X for RES guidelines). 
 Home School Program recommendations can only be made through the School Support Team 
· Make referrals, requests or recommendations for the following: 
•Professional assessment or intervention by Professional Support Services Department:

  Psychology, Speech Language Pathology, Social Work, Child and Youth Services (when available), Attendance  (Appendix R)
Note: The ILP must be sent with the ‘Professional Support Services Referral Form in order for staff to have documentation of the strengths and needs and the historical data of the strategies implemented to determine the purpose of the particular professional support service requested
• Students for gifted assessment provided they have met criteria (See Appendix I for students in Grade 
3 of the Q&A here)  (please refer to the Q&A here for students outside of Grade 3 or who have private 

assessments)
•Identification, Placement and Review Committee (IPRC) 
(The package should be completed and sent through in SAP-CRM to Learning Network  Special Education Consultant; 
Technical help and flow charts available here)
•Determine the need for the completion of the Access to Regional Special Education Support online form to request support: (Autism Spectrum Disorder Team (ASD), Behaviour Regional Support Services (BRS), Low Incidence Consultant, Deaf and Hard of Hearing Team, Blind and Low Vision Teams)
Note: Before sending in the Access to Regional Special Education form, please ensure that you have accessed all levels of support from your Special Education Learning Network Consultant and/or Co-ordinator and followed the steps outlined below:
1. The student’s needs were discussed at a recent SST
2. The professional report(s) found in the OSR were reviewed (if available)
3. The student’s needs were discussed with your Special Education Learning Network Consultant  (Co-ordinator when appropriate) 
4. All strategies have been reflected in the IEP and implemented over an appropriate amount of time 
SST Process:  Prior to SST → At the SST →  After the SST → Yearly overview → SST Outcomes


· Make referrals, requests or recommendations for the following (continued from Previous page): 


•Occupational / Physiotherapy (Appendix S)

•Outside agency support

•Mental Health & Addiction Nurse  (Appendix Y and Appendix Z) Schools can also refer to: 

  Supporting Minds: an Educator's Guide to Promoting Students Mental Health and Well-being

•Initiate Procedure 699 - Management of Risk-of-injury Behaviours for Students with Special Needs
· Determine the need for the development, update or removal of the following PR699          

             procedures: refer to 699L ‘Principals’ Action Plan’ 

•Safety Plan (blank) 699J1 and  Safety Plan (sample) 699J2

•ABC Data Recording Chart PR699H
•Pr. 699 -  Management of Risk of Injury Summary

•Functional Behavioural Assessment – brief overview 699K and/or Behaviour Analysis 

  Tool (Appendix N)
· Request for trial  SEA (Deaf/Hard of Hearing) claim for an FM System
          If an FM trial is recommended in an audiology report for a student diagnosed with Central Auditory   

      Processing Disorder (CAP/APD), the request for the trial is made to the Deaf/Hard of Hearing Co-ordinator without the need for an SST
· Initiate SEA claim or request for an update for Specialized Equipment Amount (SEA)
· Review yearly the names of students in ISPs for whom there is a need for an updated assessment from Professional Supports Services (Appendix R)
· Re-evaluate in the spring, program placement for Junior Kindergarten students in Diagnostic Kindergarten(DK) and Kindergarten Intervention (KIP) programs to determine if it should continue for Senior Kindergarten
· Placement in Focus on Success program (for secondary students only, and if available in school)
· Initiate consultation with the Exceptionality Co-coordinator of the exceptionality for a student with  
   
extremely severe safety needs currently in an Intensive Support Program who requires more than 2:1 staff support. An outcome of this consultation may result in an approved SIP allocation followed by application for a Special Incidence Portion (SIP) grant

Note: SIP applications are only accepted if sent directly to the Principal from the Assistive Technology Central Co-ordinator for a specific student for whom an additional allocation has been approved and after approval from the Exceptionality Co-ordinator and Centrally Assigned Principal.
SST Process:  Prior to SST → At the SST →  After the SST → Yearly overview → SST Outcomes


· Initiate consultation with the Superintendent of the school to consider, as a last resort the temporary shortening of the day for students (exceptional and non-exceptional) who may benefit from a modified day.  The shortened day shall only occur if the following guidelines are in place: 
•Many other alternative strategies including discussions with parents and other service providers, development of an IEP, Safety Plan (if appropriate), etc.
•Used only as a transitional measure 
•A written plan with timelines for increasing the length of the day with the aim of full day attendance
•A tracking system is in place and follow-up occurs with all stakeholders on a regular basis to see if the transition plan is well implemented or requires revision
•Superintendent must be involved in final decision and monitoring of the return of the student to full day attendance
Universal Screening - Grade 3 
Step 1
Universal screening of students through a group test using the Canadian Cognitive Abilities Test (CCAT 7).
This test will be used to assist teachers in developing a classroom profile of student functioning to support teachers as they program plan for students.
The test consists of three parts (Verbal Battery, Quantitative Battery and Nonverbal Battery) which are each assessed over a 30 minute period for a total of 90 minutes of testing time.
The test will be administered during a two week period in the fall of each year.  School principals will be required to photocopy all answer sheets and send the originals all at one time to the designated location after the test has been administered and no later than the date identified.  Dates will be posted here.
Discussion of needed accommodations will take place through the In-School Team (IST) process prior to test administration.  If accommodations are to be considered, the need(s) must be documented on previously existing IEPs from earlier grades.  
Parental permission, given through signed consent forms for their child to participate in the screening test is required. This consent form should go home to parents/guardians in the September package that schools provide to parents each year.  Returned forms should be filed in the OSR Documentation Folder.
Please click here for more information about Grade 3 Universal Screening for administrators
Step 2
Administration of Gifted Rating Scale – School Age (GRS-S) – a teacher measure of academic performance, creativity, and motivation – will be completed for students who meet the criteria on the CCAT 7 screener.  The GRS-S has excellent reliability and validity. It is supported by a great deal of cross-cultural research. This will enable staff to capture a broader range of characteristics than can be realized by IQ testing only.
The GRS-S will be administered in late October to early November ONLY to students who meet criteria on the CCAT 7 as determined by the IST.
Step 3
In November, students who have met the criteria on both the CCAT 7 screener and the GRS-S, will be brought to School Support Team (SST) to be considered for either programme enhancement or a referral for an individual intellectual assessment. 
The Process for Students with Very low Scores or Other Unusual Profiles will include:
When the teacher has the results of the CCAT 7 and if the results indicate very low scores or an unusual pattern, the teacher, in consultation with the parent/guardian, through combining the information from the CCAT 7 with other classroom information, will make a decision as to whether or not to bring the student to the IST for further discussion of strengths and needs, consider  the need for either the development of an IEP and, if consideration should be given to bring the student to SST to determine if there is a the need for a referral for an individual intellectual assessment.
Screening Timelines - An Overview for Schools
	Date/Item
	Grade 3 Universal Screening
	Staff Responsible

	Early September
	 Parent(s)/Guardian Consent Form to Take CCAT 7 goes home to parents/guardians in the September package.
 
	School Administration

	Mid-September
	Discussion of needed accommodations will take place through the IST process prior to test administration.  If accommodations are to be considered, the need(s) must be documented on previously existing IEPs from earlier grades.
	IST Team Members

	Early October
	CCAT 7 will be administered
	School Staff

	Mid-October
	Schools will copy and then send the original answer sheets to 140 Borough Drive – Special Education – CCAT.
	

	Late October- 
early November
	Results will be shared with school principals
	

	Late October- 
early November
	Possible Administration of Gifted Rating Scale – School Age (GRS-S) – Decision made at IST
For each student with a CCAT 7 Point Total of 5 or greater, prepare an ILP and record the CCAT 7 Point Total in Section C. 
	 

	 
	 Review results of CCAT 7 and GRS-S 
For more information – please click here.
If proceeding to SST, record the GRS-S T-scores on the ILP in Section D.
	 

	Mid November
	1. Proceed to SST for the following scenarios:
a. Student has a CCAT 7 score of 6 or more and a GRS-S T-score of 60 or more in any of the six domains
b. Student has a CCAT 7 score of 6 or more and a GRS-S T-score that is below 60 in all of the six domains

c. Student has a CCAT 7 score of 5 and a GRS-S T-score that is 60  or more in any of the six domains
2.  The SST will consider the information of each student and:
a. For a student who has a CCAT 7 score of 6 or more and a 

GRS-S T-score of 60 or more in any of the six domains – will recommend a referral to psychology for individual psychological testing
b. For a student who has a CCAT 7 score of 6 or more and no GRS-S T-score that is 60 or more in any of the six domains –  may recommend a referral to psychology for individual psychological testing
c. For a student who has a CCAT 7 score of 5 and a GRS-S 
T-score that is 60 or more in any of the six domains – may recommend a referral to psychology for individual psychological testing  
	   

	Mid November onward
	 If the results indicate very low scores or an unusual pattern, the teacher, in consultation with the parent/guardian may decide to:
- bring the student to the In-School Support Team for further discussion of strengths and needs
- consider  the need for either the development of an IEP; or
- consider the need for a referral to the School Support Team for individual intellectual assessment. 
	 

	Psychological Services begin November-January and beyond
	 Individual intellectual assessments take place
	 

	 
	When the psychological assessment is completed, the SST will review the results and:

a. For a student with a WISC-V GAI score at the 98th percentile or higher, and a GRS-S T-score of 60 or more in any of the six domains – will recommend the student proceed to IPRC 
(to be done through an electronic SST)
b. For a student with a WISC-V GAI score at the 98th percentile or higher, and a GRS-S T-score that is below 60 in all of the six domains – may recommend the student proceed to IPRC
(to be done through an electronic SST)
	 

	Mid to end of January
	Complete Gifted Summary Sheet (Appendix J) and send to Learning Network Consultant
	


Special Education Program Recommendation Committee - SEPRC 
Referral Steps (from the Special Education Plan):
Students arriving from outside the TDSB, who may require an intensive support special education program upon enrolment and who are newly registered but not yet attending a TDSB school, may be presented to a SEPRC.  A SEPRC meeting is optional. A SEPRC should only be initiated when parents believe that placement in a TDSB special education class (Intensive Support Program) would better meet their child’s needs and when the child is likely to qualify for that level of support when an IPRC is eventually held. Parent(s)/Guardian(s) may refuse the opportunity for a SEPRC meeting and have their child attend their neighbourhood school. The school will then consider and address the special education needs of the student, through the usual In-School Team (IST) and School Support Team (SST) processes. When parents decline participation in a SEPRC, they do not forgo their right to request an IPRC once their child is attending school. When parents agree to participate in a SEPRC, they can still decline a recommended placement and have their child attend the neighbourhood school.
· Schools should welcome families and gather all required registration documentation.
· The office staff pre-registers the student in the home school by address (paper only). The school should not enter student into Trillium
· The Special Education Learning Network Consultant is notified immediately
· The Principal requests that the parents/guardians provide any educational, behavioural, medical/health (hearing, vision, physical, neurological), psychological, speech/language, occupational/physiotherapy assessments or other relevant documentation about the student
· The Principal consults with the parents/guardians student (where appropriate) and School Support Team (SST) members including the Consultant to review the documentation provided (with permissions as appropriate), to ascertain the student’s strengths and needs and to determine if a SEPRC meeting is appropriate
· The Principal may request access to central resources for the purpose of gathering additional information or clarifying existing documentation.
· Where it is determined in consultation with Special Education, that the student may require an intensive support special education program upon enrolment in TDSB, the principal requests a SEPRC referral form from the Special Education Learning Network Consultant
· The completed referral package is then forwarded to the Special Education Learning Network Consultant
· An invitation letter to a SEPRC meeting is prepared and sent by the Office Assistants  in the Special Education Department
· Parents/Guardians/Caregivers return the response form to staff at their home school or confirm their attendance by telephone to staff of the home school, who then notifies the appropriate Learning Network Coordinator. The school should confirm the date, time and location of the meeting with the Parent/Guardian/Caregiver.  A school administrator from the home school must attend the SEPRC meeting with the Parent/Guardian/Caregiver.  
· Parents/Guardians receive a copy of all documentation to be considered at the SEPRC with the letter of invitation and a copy of the Guide to Special Education for Parents/Guardians
Required Follow-up:
•  Where an intensive support special education program has been recommended and accepted by parents/guardians, an Identification, Placement and Review Committee will be convened after the student has been in the program for a period of approximately 6 to 9 months.
•  An exception to the 6 to 9 month provision involves students in kindergarten intensive support programs who will have an IPRC during their senior kindergarten year in preparation for the primary division. However, it should be noted that students in junior kindergarten will have their program recommendation re-evaluated in the spring at an SST meeting to determine if it should continue for senior kindergarten.
•  Where an intensive support special education program is not recommended, or when the parents/guardians decide not to accept a recommended program placement, the student may enroll in the home school by address, where the school-based special education resources will be available to provide support as determined by the school’s IST or SST
For more detailed information, please refer to the Special Education Plan, 
or contact your Special Education Learning Network Consultant
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